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~Editor’s Note~

Dear Readers & Contributors,
Welcome to the April 2024 issue of IJELLS.

This space is for the editor’s impression and presentation of the published articles. From the
‘Creative Writing in English’” section, the short story ‘Flux’ brings a curious smile to the
reader and reminds of the stream-of-consciousness storytelling technique. On the other hand
‘Spider Queen’ is action-packed and keenly visual in its storytelling design. The ‘English
Literature” section presents eight papers from ecocritical perspectives to oral traditions. The
‘English Language Teaching’ section has papers exploring the field, thus enhancing the
classroom teaching experience.

If you have a suggestion for us, kindly mail it to dr.mrudulalakkaraju@gmail.com.

International Journal of English: Literature, Language and Skills —IJELLS extends its service
into publishing books. We have started the enterprise IJELLS Publishing, a platform where
we help authors self-publish their work. Check out our webpage to learn more:
https:/ /www ijells.com/ijells-publishing/.

Happy Reading and Happy Sharing!

Dr Mrudula Lakkaraju
Editor
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~Creative Writing in English ~

Flux
Abhignya Sajja

I cannot remember the books I've read any more than the meals I have eaten; even so, they
have made me. -Ralph Waldo Emerson

For the love of Literature

“Thank God for coffee, hot coffee.” Meera sighed as she held the cup with both hands whilst
reading a dull article in the day’s paper. What was she to make of the three new criminal
bills that were legitimized yesterday? She looked outside at the blossoms of the Rangoon
creeper by her window and took a picture to send to friends who like her, revered green
spaces at home. The plants in her tiny garden all fell onto each other and created a wild
mesh of colors and patterns. Meera aimed by the end of the week to harvest a juicy tomato
and a host of brinjals she had been tending to since the last few days, the tomato was to be
one of a party of tomatoes that would help make pasta whereas the brinjals were to be given
away to the neighbour. One hypothetical day, she hoped she would own a huge garden
where she’d grow myriad items, have a sparkly lily pond, a play swing; Almost like Monet's
painting coming to life. The sun made a huge yellow triangle on the dining table she sat by
that doubled as her study, shifting to the right ever so slightly as she continued to gaze at
the glimmering light (its tip was now on the wall, it seemed to seep into the zig-zag of the
crack there). She’d always thought the best days were ones when she woke up to no alarms,
quietly noted down what she remembered in her “dream journal” (lately, she’d been
mulling over Freud’s work) and then proceeded to gently make her way in the trying world
of the awake, one mundane task at a time. She’d go through the entire newspaper without
having to pick, choose, and ration the most interesting pieces so as to be able to reach work
in time. This luxury of the slow day was not to be had that day for she had three classes to
teach and a journal article to submit.

Mad rush today, thought Meera as she hurried off to reach the college she taught at in the
wee hours of the morning. The class was supposed to discuss the Partition documentary
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they had watched the day before and then in the last fifteen minutes an errant student was
to make a presentation to compensate for his prolonged absence and late submissions
throughout the semester. In the course of the discussion, since it had to do with
communalism, most students were left offended. “Marx believed religion to the opiate of the
masses”, quipped Meera but the class seemed not to understand what she meant to convey.
The discussion on Jinnah and Nehru took to the social structure of the culture and how it
was the Caste system that led to the complex divisive politics post-independence and even
in the day; it was not the British or Congress or the Muslim League that created Pakistan, it
was the evil notion and practice of Caste. Meera did agree and spoke of Ambedkar with a
certain reverence. “If you've read Annihilation of Caste, it is very explicitly maintained that
intermarriage is the only solution to dissolve the rigid roots of Caste in India, there perhaps
is no other or no better way to create an equal future.” The next moment someone uttered
“reservation” and all at once, anarchy broke down. There were loud, angry voices but at
least there was stimulation and response, a healthy sign. She tried to steer the debate back to
the original topic but now it was the Mandal commission that needed to be dissected while a
separate group by the window heatedly spoke of the Citizenship Amendment Act. Meera
thought of listening in for a few more minutes before the presentation that she knew was to
disappoint her. Hardly did a few moments pass when the frustrated Father Gonsalves from
the economics class stood the door, arms akimbo as the end of his cassock fluttered in the
breeze. “Your classes always cause trouble, let me discuss Keynes with my class in peace!” A
cheeky student volunteered the fact (contextually useless) of Keynes being a member of
Virginia and Leonard Woolf’'s Bloomsbury group; she meant perhaps to stress upon the idea
that both disciplines, like the physical spaces of the classrooms they occupied, were not far
apart. Before she could make her defence, the irate man had left. Meera consoled herself by
the thought of creating a caricature of the professor for a poem she was to write for the
newsletter of her book club. She knew she had to let go of any direct action she wished to
take for he was close with the HoD of her department who too, disapproved of her political
ideology and supposedly non-academic method of conducting lectures. She was scared of
scandal but also torn by the desire to stand up for herself. Many a times in the past, she had
had heard bitter criticism from the workplace for letting the students discuss governance,
nationhood, communism etc and she’d decided that everything was to be in moderation.
Manto, Mahasweta Devi, and the Prime Minister were topics she would talk about but in
measure. “Let us have Sandeep throw light upon his reading of Butalia”, Meera announced
to call forth the candidate. She heard a little sarcasm in her voice, for she knew what was to
follow. She breathed a calming breath.

Brother Sandeep came to the podium and with no forethought whatsoever opened the
Wikipedia entry of the author and started to read out loud. Meera could not let that go. She
asked him to stop. Had he read the book? He claimed he could not because he was in the
basketball team of the college and they’d had very demanding practice sessions. Was he to
receive a Masters in basketball or literature? Meera angrily berated him for his lack of
diligence and dedication and his ungrateful attitude to the education so many in the country
are deprived of. He was asked to meet her after class so as to delineate his grade. It was
imperative that he not fail a paper (because he was to be a priest and the Church that funded

Volume 13 Issue 1 A Peer-Reviewed Journal www. jjells.com



April 2024 6 ISSN 2278 0742

the institute had provided him a handsome scholarship). She wanted to stand her ground
and not give him a “grace” grade. What tried her patience the most was the fact that
Sandeep knew of his positional privilege and he took great advance of it.

“Why don’t we meet Father Principal and discuss my schedule? I have to play for the
college, conduct evening sermons at the hostel and act as warden too. I really have no time
for class presentations, ma’am.” It was his turn to be sarcastic now.

“Yes, let me book an appointment with Father Principal. I have to let him know that there
are certain requirements if a student is to pass my paper. I also need to inform him of your
conduct and how one who prepares to preach first has to be sincere in his dealings with
life.”

Sandeep glared at Meera and then the corner of his mouth broke into a smirk. He’d faced
many a hardship in his childhood (poverty, abuse, conversion) to be scared of a harmless
woman who threatened him with weeklong suspension at worse. She knew he’d win the
battle for the principal too was appointed by the church. He continued to look at her with no
remorse as she continued to feel enraged. When she felt she’d break down crying, she
decided to leave after having told him how he was a “disappointment”. He seemed to find it
funny when her voice broke. Meera decided she needed more coffee.

On her way to the next institute where she taught and pursued PhD (she’d spent the last
two years working on the existential movement, with reference to Dostoyevsky’s novels),
she thought of when she’d be home. To make up for the Sandeep episode, she’d treat herself
to a pizza (and brownies) even though she was determined to work on achieving a healthy
lifestyle. She thought of how one trying event ought not to affect her. But it did and now the
solution was junk that could counter junk. By the time she reached (it was an hour of
commute, she listened to Farida Khannum on loop), Meera felt better. She’d meet fellow
“scholars”, have food together, and write. Monday was relatively free and she wanted to
make the most of it. She’d just begun to add a new section to the paper that was due the
night, when she remembered she was supposed to invigilate an exam. Three hours went by.
She spent the duration of the exam tying to think of the points she’d want to make in her
article. I have to write of Nietzsche's view of freewill, she made a mental note. A student
was caught cheating and so another hour post-exam went by with him in the admin office. It
was time to leave by the time she corrected papers and wrote for the journal. As she reached
home, she hurriedly sent the paper (having edited it with clinical precision after her
supervisor called it “sub-standard”) and lay down with her eyes closed, already half-asleep.
I have to read for tomorrow, she reminded herself, but decided to wake up early and “fresh”
and do it then. She made a coffee (the pizza and brownies were forgotten) and thought over
the happenings of the day. When will she find time to work on her PhD? Will she be able to
be an academic whilst being honest (she’d been told often to be “practical”, diplomacy and
sweet talk went a long way in the education sector too)? Did her love for literature mean she
was to limit herself to the classroom? For if she wrote creatively, she’d have an opinion and
that was dangerous. Meera thought of how she wanted a break, a vacation by the sea where
she’d read Marquez and birdwatch. She ought to get a cat perhaps. She sighed as she
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thought of how conflicted work had become for even though she did well in the dog eat dog
world of academics, she knew she wanted to write to express herself. At seventeen, ten years
ago, she had written a poem that she was fond of still. Whilst on a flight, as she read The
Book Thief, she wept a tiny bit; a strange man sat by her and had remained mute (she thought
of him to this day, was he embarrassed by her involvement with the book, she wondered);
the poem had to do with how life would be if the fellow passenger had had displayed
empathy and offered her comfort. She looked it up in her phone to ascertain if it appealed to
her that glum night:

Story from last week,

On a flight, in the company of a book I was,

Returning home, Hyderabad had been a beautiful chapter.

I sat by the window, in the first row.

My book was approaching its end, the flight too.

Every once in a few pages, I would look out at the land of clouds.

If that had been land, and land firmament?

Errant thoughts ran within but I directed my mind to reading.

The story was set in Nazi Germany, a tale of loss, a tale narrated by death.
As I devoured the last chapter, I began to whiff the death of a beloved presence,
The writer, executioner in waiting.

I read in dread, hoping against hope.

Alas, the father perished.

There was more

The rest of the family, the friend, the young lover too,

All embraced by death, my heart!

Before I knew it, 1 felt a tear journey across my cheek

Held at my chin for a moment, heavy-ended

I wiped it off with a tissue,

A slight gesture, in quiet movement.

Only stillness with the hint of an approaching wave of frustrated sadness.

A man that smelled of hand lotion had sat by me,
Quiet as a lake,

Listening to music, of what kind I remained unaware.
He noticed my emotion, subdued even as it was.
Perhaps he was a gentle soul, a lover of stories?

He turned his palm over, placed it on the seat handle.
An offer.

I sat with the book on my lap, closed and turned over.

My hand in his, a cocoon of warmth he created for me.

A small home as we went through the sky.

Softness, sweet pressure, my heart beginning to fill with song.
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The flight then touched ground, Ahmedabad, home since half a year to me.

We let go.

We left.

No words exchanged,

No promises made.

He was a kind stranger, with the sensibility of a poet.

He was generous with his love, unexpecting of any rewards.

I'was grateful for the shelter he offered,

I was moved, I continue to be.

Lemon, coffee, coconut and rose-I have bought several bottles of hand lotion since.

Meera felt it was mediocre writing that nevertheless deserved a chance. She thought of the
lone tomato that she was to harvest soon- it is then that I will think of pursuing a vocation as
a poet, she thought. I will send honest writing to publishers, they may reject my work but I
will be happier, she wrote in her journal. She decided that she would send the poem to a
magazine if the tomato made it. She felt a thrill pass by her system and closed her eyes
again. “I shall tend to the garden and bake as I write for a living”, Meera said to herself
aloud. If the tomato safely made it, I would too. It was unripe still; her resolve not
completely made. Would she be received well? Whilst she sent wishes of health for the
tomato to prosper, she also hoped it would rot from within.

Author’s Note:

The short story, produced in a state of conflict, is loosely derived from my life and work. The text features a
confused individual torn between the desire to safeguard oneself from the possible pitfalls of an adventure and
the urge to make of herself what she wishes. The freedom to be what one may brings along an unsettling fear; a
submission in choosing the safe causes a slow disintegration of the self over the course of the years to come. How
then does one ought to act? The protagonist of the story, Meera, is a young academic bureaucrat who yearns for a
meditative life as an honest writer. She is lost in the no man’s land between the abstract spaces of her career and
what she imagines is to be her calling. The text hopes to provide a glimpse of her dilemma and gently probe the
reader to introspect, quite simply, if the work she does lends her pleasure.
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Spider Queen

Budimir Zdravkovic

e | LXTITITY

She was sitting in the back of an empty and an Old Italian restaurant, waiting for the men to
come and pick her up. The place was dimly lit, there was just enough light so one could
walk around the tables and chairs in the open dining hall, which mostly appeared as
shadowy silhouettes from where she sat.

Her manager and promoter Ashley sat across from her. He asked her. “You really wanna
fight the Spider?”

She turned and gave him an exasperated look. “Yes. How many times did you ask me that
already?”

“I'm just finding it hard to believe. We could make so much money. I can get you to fight
around the world.”

She looked at him as he was sweating in his suit, beads glistening off his bald head. He was
always nervous. But now he looked like he was at the edge of a meltdown. She felt bad for
him, but at the same time there was an inkling of amusement in seeing this old man getting

sweaty, annoyed and uncomfortable.

He stuttered. “I am just shocked. I am just shocked you’d do something so stupid. When you
and I, could be out there, making so much money.”

“It's not about the money,” she replied to him as she calmly leaned back in her chair.

“You are enjoying this! Aren’t you?” He yelled at her as he wiped the sweat off his head
with a handkerchief. “You enjoy making me sweat. Turning up the heat until I sizzle! You'd
just love to see me get a heart attack!”

“It’s not that.” She replied casually, knowing he was just being melodramatic as usual.

He gave her an angry stare and said. “If it's not about the money, if it’s not about you being
a damn child, then what's this about!?”

“It’s just been too easy.”

“ Are you serious!? This is what this is about? You are looking for a challenge?”

“I've always been looking for one.”

She was barely 18 years old when she started training. She didn’t need to train much

punching, kicking and grappling. It came naturally to her. The instructors were shocked. She
barely started, but she already learned. She was barely a woman and she was winning over
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grown men that had trained for years. She was attractive, very attractive, long dark hair,
dark and mesmerizing feminine eyes, a lithe frame which moved with flowing grace and a
deadly, serpentine speed. When she joined the underground, men laughed at her.
Scumbags and thugs tried to take advantage of her and rape her. They soon found out that
was a bad idea. She crippled more than a few of them and the underground began to take
her seriously. She started fighting. She then started fighting for money, the more dangerous
it was, the more she was drawn to it. And then they began to hire her as an assassin, to
assassinate some of the most notorious crime lords. She received weapons training and all of
it came so naturally to her. And all of it was just too easy. With years of fighting some of the
most notorious and worst, out there, didn’t even feel like it was a fight. But now she heard
about the Spider. The Spider was something else. It just might be the challenge she needed.

“The Spider is not a challenge! Spider is not about having fun! When people go and fight
him! They don’t come back!”

She shrugged. “Other people are not me. And who knows how much of that urban myth is.
I plan to find out. You're telling me all these people keep disappearing and the cops haven’t
even looked for them?”

“Nobody cares about them! Once you’ve entered this world you've given up your rights as a
civilian. There is no one here to track you or trace where you’'ve been. There are no
emergency contacts here. There is no one to identify you. No one is going to call the
ambulance or rush you to a hospital. You gave that all up when you started all this. But
you're a smart girl, you knew that was coming. You're just feeling it more now because
death is hanging over your head.”

“Ptft!” She gestured dismissively. “I can’t believe you are now trying to tell me that I'm
afraid. It's a lame tactic!”

“It's not a tactic girl. I'm always afraid and I know fear when I see it in your eyes. You might
be doing a great job masking it now, but I can see it in your eyes. I'm honest about my fears;
you're not honest about yours!”

“I'm not afraid of dying.”

“Oh! Yeah! There we go again, with your childish nihilism. You think you're so cool don’t
you!?”

They blindfolded her and led her somewhere. She knew they led her outside because she
could hear and smell the city. She felt the gust of autumn wind on her face. She felt the
pavement under her sneakers. She knew they put her in a car. She felt the engine rumbling,
felt the soft leather seats, she felt the car driving in the dark and being taken to a random
place by some random men. The only autonomy she had were her thoughts. She could think
freely and no one could take that away. No one had access to that. Her thoughts drifted into
random places, with no particular direction or purpose. She kept thinking about the things
Ashley had said to her.

He called her a nihilist. She wouldn’t have called herself that. She considered herself more of
a disappointed humanist. She didn’t like the world. Things were going to shit with the
economy, with people starting wars, with the climate and environment. And there hadn’t
been any progress towards anything better in more than half a century. She saw a glimmer
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of hope after the pandemic when people made a global effort to fight disease and help each
other. They pulled through, but then they went right back to firing missiles at each other,
more aggressively than ever before. She felt like there was no point to any of it. No point to
being part of humanity or civilization. Everyone liked to think that humanity was
progressing from barbarism to civilization. But she knew that was bullshit, it was all one
form of barbarism or another. Every society, past or present, was brutal in its own regard.
Every person had his or her own brutal tendencies to deal with. It permeated everything
people did. She could clearly see it, but her parents, her teachers; the institutions were all in
denial about the human condition. They all just lied to themselves. Her education wasn’t
fully finished in school, when she figured out that the institutions were meaningless. She
saw first-hand that some of the crime lords she went after were very well connected.
Sometimes they were connected to governors and high profile politicians. These men that
openly did horrible things sometimes influenced things like policies and the economy. She
had to learn to be stealthy, to cover up any traces of her activities, to cover up her identity.

Her thoughts drifted to her parents. Having a Japanese background, they were very strict.
They insisted she spend her time reading and studying. They were the type of parents that
were really concerned for her. They blamed her for everything and growing up she had a
difficult time figuring out when she did right or wrong. If she pulled a muscle while playing
soccer, her parents would yell at her. Why weren’t you more careful? Why didn’t you
stretch properly? Why did you have to play so aggressively? She was never a victim of
circumstance according to them. All bad circumstances could be avoided if she just did
things properly.

If she stood up to a bully and got into a fight, they would yell at her. Why did you have to
provoke the bully? Why didn’t you walk away? Do you know that you could have gotten
seriously hurt? Did you know that the best universities will never accept you if you have a
criminal record? She could not act on anything remotely risky without having to hear a
lecture about how she might be ruining her entire life. Parties were places where people got
drunk or high and did dangerous things like have unprotected sex. Walking outside at night
was when people could rob you, hurt you or kidnap you. Using the oven to learn how to
cook something was a potential fire hazard without parental guidance. And when she tried
to cook with her mother beside her, her mother would constantly yell at her, criticize her
over every detail and her mother would panic every time she attempted to do anything with
the oven. Until she abandoned her cooking lessons altogether because she couldn’t deal with
the anxiety of cooking. She felt anxious about making any decisions without her parents
being next to her and nodding in approval. So to relieve anxiety she followed their every
command, their every advice.

And she did well in school, she was a great student. Her teachers saw a lot of potential in
her, but no matter how much time she invested in her studies, she didn’t see a future for
herself. And it was more than just what the unsheltered world had to offer. It was a deep
intuition nagging at her. Telling her, you should not be doing this. You will plummet with
the rest of them. And then there was also the problem that school was just way too boring
and depressing for her. She had so much energy bottled up inside her. She wasn’t thinking
about school, the passion for adventure was burning inside her. So, she disappointed her
parents in the worst way possible and dropped out of college. She felt bad for them, but
there was an inkling of amusement in seeing the look on their devastated faces when she
told them she dropped out. But now realizing she may not come back from this fight she
began to seriously think about her mom and dad. Maybe they were strict and controlling,
but they loved her. They were probably losing their minds with her gone, running away and
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only leaving them a note. If she survived the Spider, maybe it was time to pay them a visit.
They deserved better than this, they deserved closure.

She hated that Ashley was acting like her dad. Even in the underground syndicate among
criminals, cutthroats, mercenaries and assassins she managed to attract an anxiety ridden,
over protective father figure. He confused her; at times he seemed almost genuinely
concerned for her. Almost like there was something more than money there, but she could
never be sure. Maybe if she survived the fight with the Spider and ended up in a wheelchair
then she might find out if there was more to Ashley than just money.

But the pull was even stronger because of the mystery. The mystery surrounding this fighter
and what it would feel like to really fight for her life. Everyone she fought so far was either
too slow, too dumb, or lacked the necessary skill. Ashley had become her manager
immediately, after the first fight he was on her. No one else would take her, even when she
showed her skill and prowess everyone was still were stuck on her appearance. She was just
a girl and sure she beat up a ‘nobody’, but she’d have no chance against the top wolves of
underground combat. She waited until she buried them all and made both herself and
Ashley rich enough to live anywhere, dine anywhere, and buy anything they wanted.
Money was one thing, she would've never seen if she stayed in college and graduated like a
good girl, and made her parents happy.

But in the end this was not about the money. She wanted to really test this ‘Spider’, and
there was so much hype surrounding this fighter that it was hard to tell what an urban myth
it was or and was it real. Even this entire procedure, being blind folded and lead somewhere
seemed so bizarre. Why were they hiding Spider? Or maybe the question is why was
‘Spider” hiding from everyone else?

Even in this blindfolded state, completely complying with their terms, she felt free. She
hadn’t felt this kind of adrenaline rush since she first started fighting, few years back, when
she still didn’t know who she would fight and what to expect. Everything back home was so
controlled and so predictable. Her parents didn’t let her go outside that often, not by herself.
She was just stuck watching the world collapse from the safety of her large living room.

The blindfolds came off; her eyes had to adjust a little to the shadowy corridors and the light
coming from the lanterns. The lanterns were carried by men, wearing long dark robes.
Ashley was beside her and when he looked at her, she could tell he was terrified. But it
didn’t take a lot to scare him, or maybe he was just worse at hiding his fear than most
people. She was a little uneasy as well, but she tried to remain calm. The most important
thing she learned about dealing with these people from the underground was that you
cannot show emotions. These people were raised and bred to prey on human emotions.

The men in the dark robes wore strange masks etched with patterns that gave a vague
impression of a ferocious beast or creature, baring its teeth. Conjuring images of ancient wall
carvings of beasts and demons, worshipped by old cultures, something felt religious and
cult- like about these people.

The lanterns illuminated the walls and the arched ceiling in a shifting dance of light and
shadow as they walked past murals decorated with colorful tiles and designs. To her left she
noticed that the lantern light fell away into a dark chasm, but then she saw something
reflective in the darkness. As her eyes adjusted she realized what it was, train tracks. They
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were on a platform, walking along train tracks. This was an abandoned subway station that
might have once been a beautiful sight but now it was in ruins.

She heard chanting in the darkness as they descended stairs, walked through tunnels and
corridors. As they entered an underground concourse, it was vast, connected by networks of
corridors, littered with abandoned shops, covered in spray paint. They saw other masked
and robed people, carrying lanterns, moving among marble pillars, chanting in some
language she didn’t understand. She was certain now that this was some kind of a cult,
hiding out in this abandoned, run down place that was clearly part of an affluent city
infrastructure once, but was now just a skeleton, left to the rats. The entire place was a
reminder of how fleeting man made things were. And in this cult there was a glimpse of
reverence and worship for that extinguishing candle that was human life. People will find a
form of religious order even in complete chaos and annihilation of the world as long as they
believe it is foretold. As long as they believe it is as certain as their own being or lack of.

It was then that she heard Ashley whisper behind her, interrupting her thoughts. “This
looks like the perfect place for you. Everything here looks dead.”

She turned and looked at him, then gave him an exhausted eye roll.

They walked for some time until the walls seemed to transition from smooth marble into
rough stone, if the place had previously looked like a dilapidated Rockefeller Center, now it
was beginning to look like a 16th century dungeon. Eventually they came to a great barred
gate that looked a lot like an old extravagant prison cell, made to hold something
monstrous. She suddenly shuddered when she saw bones and skeletal remains through the
bars, at the other side of the gate. She turned to look at Ashley, who was speechless and pale
as a ghost.

The men stopped here and then slowly pushed the gate open.

She asked them, trying to hide the fear in her voice. “Is this where you keep him?”

One of them answered. “We don’t keep him anywhere. This is where he wants to be.”
“Aren’t you gonna check if I'm carrying any weapons?”

The man gave an amused chuckle and said. “If only weapons could save you.”

Then he motioned for her to step inside.

As she stepped in, she kicked the remains at her feet. There was still some rotting meat
clinging to the bones, the smell was awful and the flies buzzed in her ears. This was when
real terror gripped her. This did not feel like a street fight. This was more like a sacrificial
offering. This felt like she was walking into the chasm or lair of some monstrosity they
worshipped. Then the gates closed behind her and she heard the click of the lock. She
looked back and saw them standing and watching her from behind the bars. Ashley was
there, he was leaning against the bars. Breathing heavily, he looked like he was about to

faint. She swallowed hard and turned towards the dark cave ahead.

As she turned, she suddenly saw the inhuman yellow eyes peer at her in the half light cast
by burning torches. As it slowly emerged and made its way towards the prey. She could see
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a face that vaguely looked human, baring its jagged teeth, in a horrid grimace that might
have been an expression of both rage and pain. Spindly fibers of hair rose up from its head
and ran down its back, down a body that was too small for its long, gigantic limbs. It could
not stand, it could only crawl. She screamed in terror and heard the laugh of the cultists rise
from the gate as a response. They began to chant as this inhuman thing, growled and
charged towards her.

It swiped at her, but she dodged out of the way with surprising agility. It caught her with a
second swipe and sent her flying. She felt her bones crack and pop as she hit the wall, and
then dropped on the ground in a motionless heap. She realized she couldn’t move. She was
certain that a bunch of bones snapped with that impact. And she was certain that she was
gone. She didn’t believe that monsters like this one existed before, but now she understood
why no one came back from this fight. Everyone that came here ended up being an offering
to this thing, whatever this horrendous thing was. She just hoped that her death would be
quick and painless.

It was then that she felt her body changing, things were cracking and rearranging inside. It
was painful and she grunted but slowly she regained her ability to move. She was
bewildered. She didn’t know what was happening to her body, but suddenly she could
move again. And move just in time to roll out of the way as this thing tried to jump on her
grinding the bones beneath its mass as it landed, sending shards flying in all directions.

She was back on her feet, feeling rejuvenated and revived. There was a second chance, no
matter how slim that chance was, it was a fighting chance. That was the warrior’s mentality,
that's how she had to think to stay alive.

They circled each other; it didn’t seem to care about guarding or protecting its face. There
was an opportunity to run and kick it, striking it between the eyes. She instantly bolted and
started running towards it. This was her chance, she was almost certain that she would
strike true as she flew in the air. But it was incredibly fast, much faster than she could
anticipate. It caught her mid air and slammed her on the rocky ground. Her head hit the
floor and she passed out.

She woke up suffocating. She didn’t know how long she was out for. But now it was on top
of her, she could feel its weight crushing her. Its long arms wrapped around her, constricting
her. Then it bit into her and tore the flesh off her shoulder. The pain was excruciating and
she screamed, as blood sprayed all over the cave walls. As it devoured her, probably like it
devoured all the others in the past, leaving their remains.

Then she came to. Her ears still rang with the horrifying scream. Her ripped shoulder was
whole, but still aching like some phantom reminder of another life. She realized that none of
it happened yet, but she was able to see it and feel it. She was able to see and feel her own
death, and the consequences of actions she never took. They felt like memories, memories of
things that never came to pass.

She realized that she could not get close to it. If she did she was dead, then how the fuck was
she supposed to fight it? The thoughts and fear raced through her mind as it charged at her
again, swinging its long arms. She ducked as fists flew and smashed, shattering bony
remains. She tumbled out of the way and just as she got to her feet a sharp piece of bone
flew and embedded itself into her thigh. She fell on one knee and grunted in pain. With
clenched teeth she pulled the piece of bone out of her leg. She growled as the pain shot up
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her leg. The wound was deep, it bled profusely. But she also noticed that the blood was
already drying and clotting. It was already beginning to close up. She felt her energy return.
She knew that she could get back on her feet. But no, she decided against that, she would
pretend to struggle. She would attempt to walk then fall back on her knees like a wounded
animal. Because she saw what it would bring. She foresaw all of it. She knew it would lower
its guard and circle her lazily like a beast playing with its prey.

She saw that it's long sinewy arms were necessary for its balance and they were much
weaker than its hind legs. It's awful, long teeth were like a cage of jagged spikes spilling
forth with saliva, as it’s hungry yellow eyes followed her. As it circled and came closer to
her, she knew she had to pretend she was helpless, like her wounded leg was useless, like
she was weak and losing blood. That’s what it was looking for. It was looking to assess how
wounded she was and how easy it would be to move in for the kill. It was just like dealing
with some of the powerful and notorious crime lords in the underground. You had to lure
them into a false fantasy. Then strike, timing was everything. She had to time this properly.
She held onto the jagged piece of bone, hiding it from view. She began to crawl feebly across
the ground, dragging her leg behind, as if she was retreating from it, but always keeping her
eyes on the creature particularly focusing on the movement of its joints.

Then it made its move and she immediately propelled forward, catching it by surprise,
almost stopping it in its tracks. She kicked one of its arms, catching it at the perfect angle,
right when it was nice and loose, timing it perfectly so it would snap like a twig and the
beast would topple over growling. She was on top of it and drove the jagged bone right
below its jaw, where the tissue was soft. It squirmed violently on the ground, almost sent
her flying away but she held tight to the buried bone, she grabbed onto its back hair reeling
like she was riding a bull. She lifted the bone then stabbed it a second time and a third time.
Blood was shooting out of its neck like a fountain, spraying all over her. It twisted its neck
and snapped its terrifying jaws half an inch from her face. If she had only been a little closer
her face would have been gone. She tried to mount its back but it was flailing around too
violently. She realized she couldn’t hold onto it much longer. She stabbed it one last time in
the neck before it threw her off and sent her tumbling away.

She rolled then flipped and jumped back to her feet immediately, assuming her fighting
stance. Expecting this thing to be up and charging at her. But it was down. It was laying
down, still and motionless. Was it dead? She could not believe it! But it looked pretty dead.
It was not getting up. She cautiously began to approach it.

She was certain it was dead now. She looked at its face as it lay still at her feet. It's grotesque
and aberrant bone structure conjured nightmares. What the hell was this thing? Was it a
demon, an entity from another world? Was it some horrible mutant or some product of
dreadful experiments? Was it a more evolved human or a less evolved freak of nature?
Whatever it was, she was certain it was not human and she was certain that she was not one
either. She didn’t look like it. She didn’t need to hide underground, like this thing did. But
she was certain she was just as unhuman as this creature.

She realized her speed, agility and strength were unnatural. Otherwise she would not have
stood a chance. She was healing unnaturally fast; when it hit her and flattened her against
the wall she was certain she broke a bunch of bones. And for a moment she could not move
her arms or legs. But it all healed. It was as if nothing happened to her. And most bizarre of
all, she had foresight. When she experienced real existential fear it seemed to consciously
activate. She could see the future. She could see the possibilities evolve through time, all in a
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split second. As if she existed in parallel universes and she could tap into all of their
possibilities and extract information, extract memories, memories of the past and future.
What was she?

She looked back at her life and all the things she did somehow felt so small and insignificant
now. She plunged into the most purposeless, dangerous and irrational violence. It had
consumed her mind, it had followed her and it led her down into this abyss, where she
found her true power. She hated the way they treated her. The way they tried to control her.
The way they tried to use her. The way they tried to convince her that she was weak because
of the way she looked. She was made to feel so pathetic and vulnerable her whole life. She
was conditioned to perceive herself as fragile and helpless. And the tipping point came
when those men in the underground tried to force themselves on her. The anger and
violence just came pouring out of her and it hadn’t stopped since. Ever since she discovered
that she was not helpless and she could do violence, the rage and the will to fight had been
burning inside her. She was especially angry at men. Violent and aggressive men she was
told to fear and run from her entire life. She wanted to meet all of them and pummel them
down. But now the anger had left her. That anger which seemed so small and insignificant.

She didn’t want to act in the world because she was afraid of herself. Since she was a child
she had been raised to be scared of her actions, scared of the consequences. So she hid in the
underground, where only the worst consequences existed, where things could not get any
worse because all the worst things happened here. And there was constant guilt and shame
haunting her no matter what she did. She never knew if she was doing right or wrong. Even
after beating and hunting down these horrible men, she cried afterwards. She cried because
she caused them pain, she cried because she killed some of them, she cried because felt
disgraced, she felt like a monster. Even after running away from home, the voice of her mom
and dad still haunted her. Still blamed her for every action, every consequence.

But after being confronted by her true power, it didn’t seem like she had much of a choice.
She could see all the possibilities and it terrified her. Nothing had prepared her for this; her
parents couldn’t prepare her for this. Her parents kept her in an ignorant, vegetative and
irresponsible state her entire youth, all with the best intentions of course. But with all the
restrictions of a caged animal that was slowly driven mad.

Her power scared her, but she saw hope. Maybe in all the possibilities, in all the parallel
universes, there was one where things aligned. And they aligned so well that violence,
coercion and dehumanization was not needed. A world where the consequences aligned so
well that no one had to pretend to know what ought to be best for the world and everyone.
A world that transcended barbarism! It sounded like some fictious heaven, or a possible
hell. There was no way of knowing without experiencing what it’s like to live in such a
world, but if it was out there she had to know.

The gates opened for her again. Everyone who had watched the fight was now silent and
stunned. In the silence she sensed great respect and fear from everyone there. It was time to
leave this place. It was time to leave the underground and leave the dungeons. She walked
out of the gates, covered in blood, like she was coming out of a butcher’s shop. It was time to
wash her clothes, take a hot shower and leave it all behind.
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~English Literature~

Values and the Village: An Ecocritical Reading of Kamala Markandaya’s

Nectar in a Sieve
Ananya Bose

Abstract

Nature nurtures and therefore, has a formative influence on humans. The values that nature
exhibits through its own functioning are inspiring, and when emulated, can lead man towards
contentment, joy and a sense of fulfilment. Kamala Markandaya’s novel Nectar in a Sieve
presents the life of a woman who has been reared in the village by nature and finds a husband
who too is Nature’s son. They encounter poverty and deprivation throughout their lives and
must struggle every time, everywhere. At all times, it is somehow Nature that comes to their
rescue and allows them to sail through life without stopping. This paper presents an
ecocritical study of the novel to explore and highlight the relationship between the village and
the characters’ value system that enables them to lead their life ungrudgingly. It studies the
influence their lives in the lap of nature have on the family and how the values that they have
inculcated in the process play a significant role in forming their perceptions and lifestyle.

Keywords: Ecocriticism, Nature, Value system, Village, Urbanisation, Hope, Coexistence
Introduction

Kamala Markandaya’s 1954 novel Nectar in a Sieve is a portrayal of the life of a
farmer couple, Rukmani and Nathan, who sail through joys and sorrows, tragedies and
miseries, destitution and deprivation, through thick and thin together, with faith, and the urge
to go on, come what may. The couple displays a remarkable tenacity to face challenges, not
with material resources but with their faith and values. A closer reading of the novel strikes a
plausible connection between Rukmani and Nathan’s life’s philosophy and their association
with nature, as both of them had been nurtured in the village and had experienced all facets of
living in nature’s lap. The role of their rural nurturing in their ability to walk through life
even in the face of adversity is an area whose exploration reflects the importance of the
proximity with and the appreciation of nature because of how it sustains and boosts life on
the planet. An ecocritical reading of the novel shall study the influence of this relationship
between the characters in the novel and their environment, and examine how the values they
uphold while sturdily handling their lives are largely instilled by their connection with their
rural environment.

Ecocriticism as an approach towards literature and culture seeks to examine the role
of nature in the life of humans. Cheryll Glotfelty sees ecocriticism as “the study of the
relationship between literature and the physical environment”. This analysis also shall
explore the connection that has been established between the world presented in Nectar in a
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Sieve and the conception of a village that is endowed with all aspects of nature. As
ecocriticism seeks to re-read major literary works from an ecocentric perspective, with
particular attention to the representation of the natural world” (Barry 254), this paper shall
also re-read Markandaya’s novel in a way that foregrounds the portrayal of the natural world
in the novel and views the other aspects and issues in the novel in relation to its depiction of
nature.

Analysis

As this study focuses on the relationship between the characters in Markandaya’s
novel and their upbringing in the rural atmosphere, bringing to the fore the contribution of the
simplicity of village life in the development of the mindset, attitude and inclinations of the
characters, an ecocritical perspective shall be used to assess this relationship. In discussing
this connection and its importance, the focus will be on the relationship between the village
and life’s values. The methodology used is an in-depth study of the novel from the lens of the
tenets of ecocriticism. The investigation shall take into account primarily, how the characters,
especially Rukmani and Nathan are connected with nature, the role of nature as a nurturer,
the significance of nature, what it teaches the characters who are under its influence and what
happens when the natural world suffers a transition.

All major characters in the novel — Rukmani, Nathan and their children — are born and
bred in the lap of nature. While the children were growing up in times when the village had
started to experience the impact of urbanisation, their parents, Rukmani and Nathan, had
lived the rural life in all its purity and rawness in their growing years. They had lived with
nature as children live with their mother — finding guidance, protection and nourishment. It is
nature that gave them joy, comfort and support at all times. As an example, one may consider
Rukmani’s long and exhausting ride from her parents’ village to her husband’s after her
wedding when she observes how the bullocks drew strength from resting in open nature and
drinking from the small pool of water. She too finds warmth and restfulness in nature’s
beautiful and diverse sights and sounds:

The animals, refreshed, began stepping jauntily again, tossing their heads . . . .
The air was full of the sound of bells, and of birds, sparrows and bulbuls
mainly, and sometimes the cry of an eagle, but when we passed a grove, green
and leafy, I could hear mynahs and parrots. It was very warm, and, unused to
so long a jolting, | fell asleep. (Markandaya 5)

Not only are little inconveniences resolved by nature, but all aspects of their lives are
also moulded by their close association with the natural world. When Nathan thoughtfully
and lovingly built a mud hut for Rukmani, he also hung a garland of mango leaves as a
“symbol of happiness and good fortune” (6). This reflects Nathan’s resorting to nature for a
better future and also his faith in nature as a nurturer. Even their daughter is named Irawaddy,
“after one of the great rivers of Asia, for of all things water was most precious” (17) to them.
The natural world which was so accessible to them because they lived in a village gave
Rukmani a feeling of completeness and ultimate satisfaction as she found peace and comfort
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in whatever nature blessed them with. She found fulfilment in attuning her day with the
movement of the sun. Though when Rukmani narrates these aspects of her life and living, a
lot of it has already become a matter of the past, but the memory is strong and still decisive.
She writes:

While the sun shines on you and the fields are green and beautiful to the eye,
and your husband sees beauty in you which no one has seen before, and you
have a good store of grain laid away for hard times, a roof over you and a
sweet stirring in your body, what more can a woman ask for? My heart sang
and my feet were light as | went about my work, getting up at sunrise and
going to sleep content. Peace and quiet were ours. How well I recall it, how
grateful I am that not all the clamour which invaded our lives later could
subdue the memory or still the longing for it. Rather it has strengthened it . . .

(9)

These recollections, in fact, are what instil in them the assurance of possibilities and
an innate joy for having had this blissful company of nature and the sense of plentifulness.

As a family that relied primarily on agriculture for their sustenance, Rukmani and
Nathan saw the land and paddy as the source of their life. Rukmani sees the rice grain as
“white, perfect, and holding in itself our lives” (72). Nathan, in one instance, in order to instil
hope in Rukmani tells her, “One look at the swelling grain will be enough to renew our
vigour” (96). They derive their sense of security and shelter from their land, as Nathan says,
“if the land is gone our livelihood is gone, and we must thenceforth wander like jackals”
(76).Rukmani finds fulfilment and a sense of achievement and purpose as a farmwife. When
Nathan appreciates her for all her efforts in cultivation, calling her a ‘clever woman’,
overwhelmed and proud, and “ten times more zealous”, she “planted beans and sweet
potatoes, brinjals and chillies, and they all grew well” so that they “ate even better” than they
had done before (11).

The influence of the natural world on Rukmani is so intense that she even thinks in
terms of natural objects; for example, when Nathan was dying, his final breaths that fell on
her has been compared by Rukmani as “a rose petal on my cheek” (191). Even when the
recollection of the fateful night of his death makes her anxious, she says, “I call to the mists
and they come, like clouds that cover the sun” (190). Thus, she is never far from nature. It is
there around her, in her thoughts and in all her abilities and attitudes.

Having established how the couple thrived in nature’s association, it will now be
pertinent to discuss what they learnt from nature and what it signified to them. Rukmani’s
experience with amicable villagers like Old Granny — “I liked going to the village and
meeting its people, for they were a friendly lot and most of them anxious to help if they
could” (9) — and her association with her neighbours like Kali who, despite their flaws and
differences, always came to one another’s rescue, taught her the value of bonhomie,
camaraderie and togetherness. When they are forced to go to the city later, they miss this
closeness and warmth that existed among their neighbours in the village.
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Their agricultural lifestyle makes them realise the immense power and worth of
nature. Not only did nature have the potential to make their lives, but it could also mar them,
if they were not careful enough or even if nature was just inclined towards doing it:

Nature is like a wild animal that you have trained to work for you. So long as
you are vigilant and walk warily with thought and care, so long will it give
you its aid; but look away for an instant, be heedless or forgetful, and it has
you by the throat. (41)

Thus, they are not just in awe of nature for all its might but are also humbled at the
thought of its potential. The novel highlights how man’s dynamics with nature must be two-
way because nature is both giving and formidable and therefore, while it can make one thrive,
it can also threaten them. Hence, it is to be handled with utmost care.

As a farmwife, Rukmani acknowledges how the entire process of agriculture leads to
a holistic development and well-being of the body and the spirit:

The sowing of seed disciplines the body and the sprouting of the seed uplifts
the spirit, but there is nothing equal to the rich satisfaction of a gathered
harvest . . . or the very act of measuring — of filling the measure, and topping it
with a peak . . . you know in your prudence that the grains will see to it that
you are not too generous, and slip and tumble down the sides of the measure if
that peak be too tall. (107)

The observation and company of nature, thus, teaches discipline, humility and
moderation. Rukmani and Nathan, poor as they were, had to make do with the little money
and the little harvest they often had and divide their resources amongst their several children
and themselves. This ability to do it uncomplainingly and efficiently was instilled in them by
their life as a farmer couple.

Ramesh K. Srivastava writes about a typical Indian village:

An Indian village is not a colorful picture of a fascinating exotic object to be
viewed and exhibited at will; it is a concrete manifestation of centuries of
Indian culture, traditions, myths, religions, crystalized wisdom and
philosophical ideas, preserved and enriched by each succeeding generation,
but now being constantly invaded by sweeping Western influences and
expanding urban monstrosities. (94)

The village presented in Markandaya’s work is also a quintessence of Indian values
promoting togetherness, love, acceptance and perseverance. The experience of living in the
village with simplicity and cordiality, with elemental wishes, modest hopes of reaping decent
harvests after their toil in the field and with neither greed nor possessions to suffer irreparable
damage, loss or failure, had filled Nathan and Rukmani with the spirit of love and general
friendliness. The faith, support, concern and love that are characteristic of their relationship
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from the very beginning can be attributed to their usual amicability and unassuming
personalities. Moreover, the close association they had as farmers with the process of growth
and development that involved time, care, nourishment and discipline made them considerate,
kind and caring parents who were aware of the efforts parenting demanded. This is the reason
the reader sees all children looked after with utmost care, especially by Rukmani, who goes
beyond her means to try to keep her children provided for. The time lags involved in farming
(especially the period between sowing and reaping), the intensity of work that agriculture
involves, the reliance on the benevolence of the omnipotent nature, and the exposure to the
vagaries of nature that can destroy everything taught Nathan and Rukmani the values of
endurance, patience, acceptance and resilience. It also taught them to live with dignity despite
deprivations, as Rukmani thinks:

... Well, and what if we gave in to our troubles at every step! We would be
pitiable creatures indeed to be so weak, for is not a man’s spirit given to him
to rise above his misfortunes? (Markandaya 115)

The biodiversity in nature signifies to Nathan and Rukmani, the value of joyful
coexistence and interdependence which are and should remain the most desirable way of life.
As water quenches the bullocks’ thirst and infuses them with renewed vigour, as the sky
hydrates the earth and makes it thrive, as birds, sparrows, bulbuls, eagles, mynahs and parrots
(5) coexist and as the land feeds the family, so should people inculcate the spirit of
companionship and solidarity. Thus, Rukmani bears the tendency to keep her family under
one roof, wishing that all of them stick together at all times, one supporting the other. This is
the reason she accepts Ira wholeheartedly when she is returned by her husband, wishes
desperately for Arjun and Thambi to stay back and not leave for Ceylon, and showers her
love on Sacrabani despite him being an illegitimate child who strongly faces social stigma.
The village, with all its features and people had taught them to live together peacefully,
helpfully and prudently. They had learnt to rejoice in gain and be thrifty when there was
want.

Their village also serves them as an eternal beacon of hope and happiness. On
multiple occasions in the novel, the reader observes the couple falling back on various
aspects of rural life for sustenance and support. When their two elder sons leave for Ceylon
and Rukmani is heartbroken, Nathan gives her comfort by showing her the fields and what
they hold. Rukmani narrates:

“You brood too much,” Nathan said, ‘and think only of your trials, not of the
joys that are still with us. Look at our land — is it not beautiful? . . .

He coaxed me out into the sunlight and we sat down together on the brown
earth that was part of us, and we gazed at the paddy fields spreading rich and
green before us, and they were indeed beautiful. (71)

Eventually, in the novel, drastic changes begin with the growing obsession with
urbanisation and modernisation in the whole of the country. It starts with the building of the

tannery when a sudden, ugly hullabaloo filled the village. Rukmani recalls: “But the change
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that now came into our life, into all our lives, blasting its way into our village, seemed
wrought in the twinkling of an eye” (27). Rukmani is heavily sceptical about the
establishment’s sense of goodwill and responsibility towards the villagers. She notices how
the people involved in the construction of the building, like colonisers, drive the villagers
away from the site in order to work undisturbed: “In our maidan, in our village he stood,
telling us to go” (28). She also hears Kannan the chakkli complaining about this development
as “he foresaw his livelihood being wrested from him, for he salted and tanned his own
skins” (29). Though some of the villagers also see the tannery as a source of more income in
their trying times and also an enabler of progress, Rukmani is not impressed by these claims.
Kunthi, for example, is swayed by the thought that the village is no more a ‘clump of huts but
a small town” and that “soon there will be shops and tea stalls, and even a bioscope™(31).
Rukmani, however, focusses on how their dignity is at stake because of this new development
and what they have lost in the process. She feels they had “invaded our village with clatter
and din, had taken from us the maidan where our children played, and had made the bazaar
prices too high for us” (30). She also understands the economics of it, unlike many other
villagers, as she observes how though their income may have increased, their buying capacity
had not because the prices of everything had shot up. Moreover, she is also disturbed by how
the tannery was playing havoc in their environment. It had brought an unprecedented stench
in the village, was causing alarming noise and a population explosion in the village, and the
birds also sang no more.

Ecocriticism as an approach towards life and culture is closely associated with human
development and the environment. It expresses concern for the environment and the threat
that the misuse and overexploitation of nature by humans pose to the ecosystem. Nectar in a
Sieve also, written from the eye of an ecologically mindful narrator, presents the dangers
associated with the insensitive handling of nature. Problems in the novel are aggravated by
the building of the tannery. When the rural is replaced by the urban, when the natural is
uprooted to make way for the man-made, the tragic atmosphere worsens. The tannery brought
about a series of deaths and departures. Arjun and Thambi, disillusioned by the workings of
the tannery and the acquiescence and fear in their fellow workers, leave for the tea plantations
in Ceylon, never to return. Raja eventually dies, rather mysteriously, at the tannery. Rukmani
is disturbed by the usurping tendencies of the tannery: “Not a month went by but somebody’s
land was swallowed up, another building appeared” (49). This is a reflection of the
replacement of shelter and comfort by technology and commerce. Even the natural world is
adversely affected by urbanisation. The place had changed; there was less of nature to be
seen:

At one time there had been kingfishers here . . . and paddy birds; and
sometimes, in the shallower reaches of the river, flamingos. . . . Now birds
came no more, for the tannery lay close — except crows and kites and such
scavenging birds, eager for the town’s offal, or sometimes a palpitta,
skimming past with raucous cry but never stopping, perhaps dropping a blue-
black feather in flight to delight the children. (71)
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When finally it is revealed that it is the tannery people who have purchased the land
which Nathan and Rukmani and tilled for years, it serves as her breaking point. Rukmani
remembers:

Somehow | had always felt the tannery would eventually be our undoing. . . .
it had spread like weeds in an untended garden, strangling whatever life grew
in its way. It had changed the face of our village beyond recognition and
altered the lives of its inhabitants in a myriad ways . . . for us as we were now,
and others like us, there could be only resignation and resentment. . . . but we
had lost more than we had gained or could ever regain. Ira had ruined herself
at the hands of the throngs that the tannery attracted. . . . My sons had left
because it frowned on them; one of them had been destroyed by its
ruthlessness. And there were others its touch had scathed. (135-136)

It is thus because of the tannery that they are ejected from their land, and, for lack of
options, have to leave the village. In leaving the village, Rukmani and Nathan also leave
behind their sense of homeliness and company. They are rendered alone and unknown in the
city, suffer acute identity crisis and wander as shelterless beggars. The only factors that allow
them to keep moving on in the city are each other’s company, Puli’s guidance and the
unending hope to return to their village.

Introspection into the lives and mindsets of the parents and the children will also
make the role of nature and its influence clear. Since Rukmani and Nathan had experienced
the unadulterated village life, the values of the village are more pronounced in them. To
them, simplicity, togetherness, faith and gratitude are the utmost values, whereas the children
who had grown up in times when the village was in transition are much more practical in
their approach towards life, and see money as the solution to many problems. Arjun, Thambi
and Murugan leave permanently in search of better and more lucrative opportunities, not
caring much about living with their families or about supporting them financially or
emotionally.

As the novel takes the readers through several instances that are tragic and sombre,
involving a plethora of losses, deprivations, deaths and departures, one may ask where the
hope, if any, lies in the novel. By the time the novel reaches its final chapter, Nathan is
already dead and the financial situation of the family does not seem to have improved. They
still do not have any land in their possession, nor have any of their departed sons returned.
Yet, when the novel ends, it happens with a silver lining. It is Selvam, Ira and also Puli who
ultimately show hope for the future. When Rukmani returns without her husband and with
another boy accompanying her, both Selvam and Ira do not just welcome their mother with
open arms, but also unflinchingly accept Puli as one of their own. It is remarkable that the
two children of Rukmani who had stayed in the village are the only ones who retain the
values of the village —the spirit of togetherness and acceptance.

The title of the novel comes from Coleridge’s poem which talks of how working
without hope is like drawing nectar in a sieve — a situation where the sweet drink flows out of
the perforated utensil, and therefore cannot be retained. Moreover, Coleridge also suggests
that hope cannot be sustained for long without an objective in mind. While the novel does
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give examples of tragic and difficult situations in the lives of Rukmani and Nathan which
often make the reader feel that the nectar of happy moments does not live for long with them,
hardly ever does the novelist give the impression that in order to continue to live, Rukmani
and Nathan need an objective in mind at all times. Coleridge’s suggestion that working
without hope and an objective is futile is a reflection of Western thought which is more
materialistic, pragmatic and goal-oriented. This farmer couple, however, keeps working
relentlessly with or without hope — moving forward because stagnation is pointless. Rukmani
and Nathan are like representations of Lord Krishna’s teachings in the Bhagavad Gita where
he urges Arjuna to continue to do one’s duties without worrying about the rewards. Living in
the village, working on the land, and toiling on their farm not primarily for the rewards but
more because Nathan saw it as his vocation, his responsibility towards the earth, nature, his
wife and his children had taught him to continue to work under all circumstances, regardless
of the consequences.

Conclusion

As the ecocritical discussion of Nectar in a Sieve highlights the role of the village in
the lives of the characters, observing in the process how the village reflects the value system
of the Indian culture, it becomes appropriate to explore the argument that emerges in this
context from the novel. If the novel advocates, through the character of Rukmani, the beauty
of rural living, does it mean that the author opposes modernity and resists infrastructural
development? This analysis infers the answer in the negative. While Rukmaniis critical of the
tannery, she supports the idea of the hospital. The tannery symbolises annihilation and
colonialist tendencies and damages the rural atmosphere, while the hospital is the centre of
healing and shall work to benefit the villagers, especially under the influence of the well-
meaning Kenny. Selvam, who does not prefer working on the land, still stays in the village
and works in the hospital. He represents the balance that the novel champions. He lives in the
village and upholds its values. He is ready to accept everything that comes his way and find a
solution to them. Selvam himself is the solution. It is he who shall ‘manage’ (192).

Estok talks about the aim of Ecocriticism as not

simply the study of Nature or natural things in literature; rather, it is any
theory that is committed to effecting change by analyzing the function—
thematic, artistic, social, historical, ideological, theoretical, or otherwise—of
the natural environment, or aspects of it, represented in documents (literary or
other) that contribute to material practices in material worlds. (Estok 16-17)

The formative and guiding function of the natural environment in the lives of the
characters in the novel is evident through this study. This ecocritical study of the novel has
highlighted the strong association between the village and the value system, and the role of
the natural space in personality development. As ecocriticism aims to drastically improve
humanity’s relationship with the natural world, pointing out how man has damaged it and
how there is a pressing need for rectification, a study of Rukmani’s life brings to the fore the
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advantages of sharing a healthy relationship with nature and inculcates in the readers a deep
respect for nature and its beauty.
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The Dreams of Tipu Sultan: Values, Vision, Betrayal and Legacy
Aratee Chaubey

Abstract

The Dreams of Tipu Sultan is a poignant play by Girish Karnad that delves into the visionary
aspirations and tumultuous life of Tipu Sultan, set against the backdrop of posthumous
reflections. The narrative unfolds through a series of flashbacks, capturing Tipu's fervent
dreams for a technologically advanced and prosperous India. From the outset, Tipu emerges
as a forward-thinking leader, driven by a passionate desire for the technical advancement of
his nation. His dreams serve as symbolic visions of a modernized India, where he envisions
economic reforms, educational progress, and independent foreign policies. The play
intricately weaves Tipu's interactions with key figures like Kirmani and Mackenzie, who
serve as choric characters, offering commentary on his actions and dreams. Tipu's
interpretation of dreams, such as the symbolism of receiving a white elephant, underscores
his belief in divine destiny and parallels with historical figures like Alexander the Great.
Tipu's relentless pursuit of progress is evident in his emphasis on domestic silk production,
financial reforms, and technological innovations. His engagement with foreign powers,
notably France, reflects his strategic diplomacy and quest for military advancements to
counter British influence. Despite facing opposition and betrayal from within his court, Tipu
remains resolute in his convictions and commitment to his people. His refusal to succumb to
British demands, even at the cost of personal sacrifice, epitomizes his unwavering patriotism
and defiance against colonial oppression. Through Tipu's trials and triumphs, the play
explores themes of leadership, resilience, and the enduring quest for freedom. It challenges
perceptions of Tipu Sultan as a mere warrior and instead portrays him as a visionary
statesman whose dreams paved the way for India's future.

Keywords: Human Values, Diplomacy, Economic Reforms, Military Advancement.

The play begins after the death of Tipu sultan. The actual plot is a flash back, in fact the
whole play is a flash back and the dreams of Tipu Sultan are actually his vision for a
developed India. When Tipu enters the stage Kirmani and Mackenzie act as choric characters,
commenting on the action as indicated. From the very beginning we find Tipu being eager for
technical development of his country. Even when Tipu receives a rare gift like a white
elephant from the emperor of China he is interested in learning how they captured and trained
elephants in China. His interpretations of the dreams in which he has been presented a white
elephant and some horses as token for his friendship and affection for Tipu, though Tipu
learns that the gift of white elephant has been made only to the Great Alexander, is that God
almighty and the prophet would make him another Alexander. Then we see that he is
interested not in importing silk but producing it. Similarly we see him emphasizing financial
reforms for attracting businessmen. He points out at technical developments in the world to,
some extent he has succeeded in his reforms. The play becomes more relevant to the
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contemporary India, when India gets the president and prime minister respectively like Dr.
A.P.J. Abdul Kalam and Dr. Manmohan Singh. His educational reforms begin not from
experimenting on his subjects but on his own sons. And thus he wants his sons to be present
when he talks to the delegations. Because in his view it is time, that they start learning about
the world.

Tipu: Would you please send for them? The teacher can wait. | want my
sons to be present when I talk to the delegation. It’s time they started
learning about the world. (P.22)

Unlike other Indian rulers, he makes independent foreign policies. He sends his delegation to
France with an objective to explain to the king of France the situation in India, particularly
the state of the French here. From France he wants, French craftsmen who could make guns,
cannons, pistols. The following lines provide ample evidence of his enthusiasm.

Osman: We shall endeavour to bring every item of interest we come
across, Your Highness.

Tipu: You must, you must indeed. That’s what makes Europe so
wonderful-It’s full of new ideas-inventions— all kinds of machines—
bursting with energy. Why don’t we in our country think like them? I’ve
just read about something called a ther-mo-meter. You must bring me one.
(P.25)

He does not indulge in false glorification of India’s knowledge. He asserts the fact that India
has known many things yet there are many more things yet to be discovered. He is the son of
Haider Ali, the successful warrior and ruler of Mysore; he praises his bravery but despises his
illiteracy. He has a considerable knowledge about international diplomacy. While Poornaiya
says that the English and the French have signed the treaty of Versailles, by which neither is
allowed to enter the local affairs in India, he replies

After all, the French and the English are neighbours —they can’t be
friends forever. They are bound to start quarrelling. We can’t live from
moment to moment, without a plan of action, Poornaiya, although the
Nizam has proved that even that can be done. (P.27)

He understands very well the fact that the policies of the Britishers are not meant for the
welfare of India. His next dream is in which he sees a woman disguised in male attire and
finally revealing her true identity. He interprets this dream by saying that, though Marathas
are dressed in male attire, they will in fact prove to be women. And soon after this we
discover that Tipu’s dreams are true. He has boldly refused to have an English resident at his
court but he considers them as one of his teachers in his life. He claims that they have taught
him trade.

Tipu is a responsible ruler, a brave General and an honest diplomat. When he is
attacked by the British, the Marathas and the Nizam, he sends Ghulam Ali Khan as one of the
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members of the delegation which goes to France to negotiate with the Britishers, the
Marathas and Nizam. He receives a reply only from the English, while the other two remain
silent at his proposal. As terms of peace there are four conditions put forward by the English.

1. Unconditional release of all English prisoners.

2. Cession of half of the domain adjacent to the territories of the English, the
Marathas, and the Nizam.

3. Anindemnity of 6 crores.

4. Two hostages to be handed over to the English to be kept with them until the
terms of the treaties are agreed upon signed and sealed. The two hostages are to be
two of his sons.

He could accept or refuse the terms of the treaty but he does not do so. He takes into
consideration advice of every responsible noblemen, officer, and general on how he should
proceed next. He gives them full freedom to express their views. He accepts the treaty.

The dreams of Tipu Sultan coincide with the dream of the English:

But the English fight for something called England. What is it? It’s not a
religion that sustains them, nor a land that feeds them. They wouldn’t be here
if it did. It’s just a dream, for which they are willing to kill and die. (P.52)

When one reads the play, one feels that the play does not deal with human values but it is a
glorification of Tipu Sultan through the glimpses of actions that took place in Tipu’s life. As
one of the characters Kirmani says. “It was not Tipu’s dreams but his prediction that came
true.” The same has been testified by one of the adversaries of Tipu, Mackenzie.

Mackenzie: Arthur Wellesley, the Commandant of Seringapatam, was
launched on a spectacular career which culminated in his becoming the Duke
of Wellington, the Conqueror of Napoleon, Prime Minister of England.

(P.65)

But with post script, Karnad proves such a reader wrong. The postscript reads as follows:

Postscript. When India became independent in 1947, the families of Maharajas
who had bowed and scraped before the British masters were granted
sumptuous privy purses by the Government of India while the descendants of
Tipu Sultan were left to rot in the slums of Calcutta. (P.65)

The play, The Dreams of Tipu Sultan, is divided into two acts. In the first Act when the play
begins we find Col. Mackenzie at the house of Meer Hussain Ali khan Kirmani asking him to
write the history of Mysore especially that of Tipu Sultan. Here we find Kirmani in a
dilemma as to how to proceed in the matter. In a flash forward we find Kirmani and
Mackenzie present at the ramparts of Seringapatam at midnight. The battle of Seringapatam
is over, Tipu has lost the day and the Britishers are victorious. Whereabouts of Tipu have not
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yet been confirmed. British soldiers are searching for Tipu’s corpse. When his corpse is
found, the first report that he receives from the Britishers is that his whiskers were chopped
off by a British soldier.

The city is looted and every available woman is raped and precious jewelry being
thrown away simply because it could not be carried away by the looters. In the same act we
come across the first dream of Tipu. Tipu tells this dream to Poornaiya the finance minister.
In the dream he first sees a temple in dilapidated state; he goes there and finds some strange
idols. He asks Poornaiya what idols these are. Are they some ghosts or mere human idols? On
this Poornaiya states his awareness regarding such figures. Tipu notices their eyes moving; on
this Poornaiya requests him to return as it was dark. But Tipu wanted to inspect them more
closely. At his moment Poornaiya warns him, as two of the idols are approaching them.
Seeing them approaching them, Tipu asks them if they were human or some spirits. Upon this
the two women idols reply that both of them are living women and the rest of them are
merely images. They further say that for many centuries they have been seeking their
salvation.

Tipu begs their pardon for his having disturbed them in their prayer to God and orders
Poornaiya to get the temple repaired so that those seekers of God would not be disturbed.
When they come out of the temple the two men in silk gowns approach them. Beside them
there are two elephants and several footmen carrying spears and guns. Both of them introduce
themselves as envoy of the Emperor of China. Tipu asks them to be seated in Diwan-i-Aam
and wants to know the object of their visit. They convey the message of their king’s
friendship proposal and present before him a white elephant and horses as a token of
friendship and affection towards Tipu. Tipu compares with Alexander the great as the
emperor of China had sent the same present for him too as a token of friendship.

Next day Tipu interprets the dream that God Almighty will make him another
Alexander. He moves to Diwan-i-Khas and holds a meeting with Mir Sadiq and Poornaiya.
He holds a talk with them regarding economics and trades. In the same conversation we come
to know Tipu’s interest in foreign trade and brining men from outside, who are trained in
rearing the silk worms.

Further he expresses his desire to meet Ghulam Ali Khan and wants his sons to be
there. As he has been informed that their Persian teacher has come to teach them, he
emphasizes that his sons be there while he is talking to the delegation. The Children come
and Tipu instructs them to sit and to listen carefully and pay attention to everything. The
Princes bow to them.

Tipu expresses his desire to send a delegation to France and wants Osman Khan to
lead the delegation. He suggests Osman to make the French king aware of the situation of
India and if the French don’t wake up, the English will gobble up the whole of India. The
French in India have become listless and therefore their king should be informed and should
do something to awaken them from deep sleep, and even kick them up if it is necessary to
make them active. He asks him to bring with him French craftsmen who could made guns,
cannons, pistols etc. because if they make these arms in their own country, then Britishers
easily might be challenged and he could change the face of India. He says:
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When you return, bring with you, not just the ten thousand soldiers, but French
craftsmen who could make guns, cannons and pistols. (p.24)

During his course of conversation here minds them of the success of the delegation sent a
year before to Istanbul. He further talks of Turkey, Arabia, Iran and Muscat that they all are
clamouring for Indian products. This mutual trade will benefit both sides that is in his mind
and he has made a provisioned list of professionals they need. He orders Poornaiya to read it
out. Poornaiya reads the list. Meanwhile Fath Haidar the eldest son, reminds him of
gardeners. On this Poornaiya adds that they had many of their own; that’s why he didn’t
include that. Tipu emphasises the need of an outsider so that he could introduce some new
varieties from abroad. Tipu says:

You must, you must indeed. That’s what makes Europe so wonderful-it’s full
of new ideas-inventions-all kinds of machines-bursting with energy. Why
don’t we in our country think like them? I’ve just read about something-a
thermometer. You must bring me one.(p.25)

Tipu has in his mind the progress and prosperity of his country and for this he is ready to do
anything possible. He wants to introduce every new thing to his countrymen so that they
could update themselves with the fast growing world outside. He encourages his courtiers by
giving the example of John and company, who came with nothing and with the help of their
passion for trade they are ruling India today. Tipu has faith in Astrology and it is evident
from the fact that he asks the Astrologer of Chennapatra for suitable time to sail for
Mauritius. Then he has a talk with Poornaiya regarding the appointment of Lord Cornwall is
as the Governor-General. Poornaiya inform s him that the new Governor-General has been
specially instructed by the board of control not to get into trouble with Indians. Upon this
Tipu reacts:

Do you think if the English wanted peace they would have sent Lord Cornwall
is as the governor general?(p.28)

Through this speech one can easily guess that the appointment of Cornwallis is not a fair
Indication for the wellbeing of Indians. Tipu asserts:

His appointment is as sure a pointer as the conjunction of Saturn and Marsin
the third sector of Aries. We’ll soon have the shadow of the English falling
across our doorstep.  (p.29)

In this very scene Tipu interprets his next dream. In the dream there comes a handsome
young man. He praises Tipu for his handsomeness. Tipu responds to this by saying that he
spends most of his time on horseback and so he did not have enough time to see himself in a
mirror. The young man utters the name of Rugayya Banu that she may surely tell him
regarding this. Listening to this Tipu furiously replies that he don’t have such conversation
with any Tom, Dick and Harry and asks him who he is. Upon this the young man asks him
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whether he can’t see anything in him that makes him unusual. Tipu guesses the delicacy of
the young man’s look and the womanly quality in his voice. The young man requests him to
take off his turban and unbutton his blouse. Tipu reacts on this and asks the reason behind
such a disguise. As she is a woman, she justifies her trick by maintaining that the king would
not permit a woman to meet him.

He relates this dream to the Marathas as they are dressed in male attire and in fact
prove to be womanly. In the next scene there is a conversation between Nana Phadnavis, the
Maratha statesman, and Charles Malet, representative of Lord Cornwallis. During this
conversation Nana asks Malet whether Indian princes are friends of the English. Except the
name of Tipu Sultan, Malet takes the names of Scindia, Nizam, Nawabs of Karnataka and
Oudh, Rajas of Travancore and Cochin including Marathas. Malet reminds Nana that Tipu
still retains their territories. He persuades Nana to stand against Tipu. He further describes his
war strategy how they will attack Tipu from the three different directions.

The preceding scene shows Rugayya preventing her children from playing with a
dreadful toy. She requests them to slow down a bit. Upon this Tipu says that India is our sand
it is pregnant with the things that the world yearns for. It is Indians who let them enter our
territories, they come in and yearning for our wealth. But the day would come when everyone
will awake from their sleep and throw out the Europeans.

Meanwhile the maid informs that the vakils from Puna have arrived and Tipu leaves
Rugayya. Hasina the maid servant informs Rugayya that vakils sent by Tipu are driven out of
Puna and the Marathas too have declared war against Tipu. Suddenly Rugayya falls down
and Hasina anxiously goes to fetch the Hakim.

In the second Act of the play we see the square in front of the big mosque in
Seringapatam, packed with senior citizens, generals, and courtiers. A buzz of anxiety and
suppressed excitement subsides, when Poornaiya stands up to speak. He informs then
noblemen that as the king was attending the queen he will be there as soon as the hakims
finish their examination. Soon Tipu appears and begs pardon for his delay and indicating
towards Ghulam Ali who returned from France with the terms of peace, says that, let us hear
him on their conditions. Ghulam Ali describes the terms as follows:

1. He should cede one half of his dominions to the allied powers.

2. He should pay three crores and thirty lakh rupees.

3. He should unequivocally restore all the prisoners who had been taken by the
Mysoreans from the time of Haider Ali.

4. That two of his three sons should be delivered up as hostage for the due performance
of treaty.

After the discussion with his noblemen Tipu accepts their terms and asks Mir Sadiq to
adjourn the meeting. The crowd departs. On being asked by Poornaiya as to how will the
queen would take the news as her health is not well, Tipu informs him that she has passed
away in the very morning and he became late for the meeting because of her last departure
from him.

Tipu asks Poornaiya to make the Princes ready to go to the English and at last after
some denial both of them agree to go. Anyway the princes were warmly received by the
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English. Tipu rejects to sleep on his bed while his sons are in foreign hands and sleeps on the
barest one floor. As Tipu sleeps on the stone floor he once again has a dream in which his
father appears and asks him as to why he let Cornwallis escape without Killing him. And he
complains that he has cut of his limbs he has given his sons to the English. Tipu begs for a
severe punishment as it was a much worse crime than that of messing up his father’s
campaign and he is punished by him. In this very section of his dream she reveals to Haider
that he knows that his officers are not trust worthy but he tolerates them because he can’t
expose them without bringing the whole edifice down. He promises to his father to restore his
limbs.

In the next scene Haripant Phadke is waiting for Tipu Sultan in the Maratha camp.
Tipu asks about the wellbeing of his family and Haripant too. They discuss the current
situation. Haripant expresses his anxiety about the Britishers taking Tipu’s children hostage.
Upon this Tipu reminds him that it was Marathas only who had come to their aid when Tipu
drove them back. Haripant unwillingly takes the side of the English and blames Tipu to be
the friend of French. Tipu expresses his anger as the English have made his sons prisoners of
war. Tipu entreated the Nizam for his support as both were of the same faith, but to no avail.
Tipu proceeds in a calm and organised way to face challenge. French too deserted Tipu when
he was in need of their help. English prepares themselves to ruin Tipu and Mornington takes
promise to destroy Tipu. As he himself utters: | shall destroy Tipu. | shall decimate
Seringapatam, within six months.( p.59)

At the same time he says about Baird who is deeply interested to lead the assault
against Tipu because he has been a prisoner of him and is willing to avenge him. In the
preceding scene Tipu is with Mir Sadig, Poornaiya, Qamaruddin and Nadeem Kbhan in
Diwan-i-Aam. He talks to his officers regarding the new demands of English and asks for
their suggestion. All of them assure him that they will fight the English to the last drop of
their blood and will not yield. Tipu being assured adjourns the meeting and allows them to
get ready for the clash. On 4th may 1799 the English surrounded the fort of Seringapatam.
Poornaiya, Mir Sadig, Qamaruddin, Nadim Khanall of them cheated their king and led him to
his death. As it is clear through the speech of Kirmani:

It was Tipu’s Last dream that afternoon he was killed in battle. Mir Sadiq’s conduct of
the war was not openly treacherous that his own troops lynched him. Nadeem Khan, the
Qiledar, had ordered a pay parade for his troops at the very moment of British assault, thus
taking them away from the battle front. Poornaiya slipped with alacrity into the post of prime
minister under the new regime. Qamaruddin was by his side. The battle of Seringapatam was
lost before it had begun.

Now let us examine humanistic values that we find in the play. As the play opens we
listen to a dialogue between Kirmani and Mackenzie. We find Kirmani feeling very uneasy as
writing about Tipu Sultan hurts him. Kirmani is loyal to the king and his country even after
his death. He requests Mackenzie to find out someone else to write the History of Tipu
Sultan. It is clear from his speech:

Kirmani: I find a lifetime insufficient to understand my own. Besides | spent
my life serving him and his father. And now | work for you, his enemies.
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What does that make me? A traitor? Am I trustworthy anymore? Doesn’t that
worry you? It worries me. (p.61)

The play reveals Tipu’s life and his dreams as inevitably interlinked. He lived in and through
his dreams. Inspired by the encouraging and empowering dreams, Tipu hoped to transform
the mind of his people by the high standards of moral integrity he set for himself. Tipu fought
for the dignity of Indian conscience. He is honest to his duty as a king; as we see in the play,
when queen Rugayya dies and he performs her burial without let anybody know about her
death, as this could interrupt the meeting held on, for the well being of his country. He
informs his officers in a very normal state regarding the death of queen. As he says:

Tipu: God has been angry with us, Poornaiya .But he has not let us down
entirely. 1 was late for this meeting because | had to bid goodbye to Begum
Rugayya Banu. She left us this morning.(p.43)

Tipu wants progress of his state. He wanted to open the gate of Mysore to reinventions, trade
and commerce but without any interference in the independence and sovereignty of his state.
He introduces every new thing that is introduced in the world to his countrymen. He
emphasizes on a bold economic policy, which includes measures to modernize Mysore’s
industries. When Osman talks to him regarding bringing new things that come across him in
the foreign land he agrees to him and says:

Tipu: You must, you must indeed. That’s what makes Europe so wonderful-
it’s full of new ideas-inventions-all kinds of machines-bursting with energy.
Why don’t we in our country think like them? I’ve just read about something
called a thermometer. You must bring me one. (p.25)

He was surrounded by traitors. But he did not let any of his officers know that he knew their
reality, he knew that it may be harmful to his state at that time of upheaval. He knew that he
was being betrayed but he set an example before them by fighting to the finish. He lived like
a tiger till the time of his death with the heart, of a son of mother India. No treachery, no
compromise, no debasement, no survival tricks ever dared to approach the rampart of his
soul. He was very sensitive to everything around him. The range of his sensitivity is very
wide, ranging from the love of infants to the need of the nation. For the sake of his state only
he sends his sons in the hands of Britishers. He not only cares for his family but he suggests
this to his men also, as we see when Osman Khan was to leave India for France and Tipu
says:

Be with your families till then. Be affectionate to your children, loving to
your wives. You will not see them for a couple of years.(p.26)

The war he fought on the battlefield was not as fierce as the war he fought against fear. He
wanted his people to be free of fear. Because he is of the faith that greed is a result of the fear

of poverty, malice, the fear of goodness; treachery, the fear of the cost of integrity. He did not
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want his countrymen to debase themselves by bartering their dignity for the patronage and
protection of the British. Just as he had trained his sons to face crisis, he wanted to shake up
the Indian conscience. Tipu died fighting like a true patriot. “He became a ferocious tiger,
guarding a formidable fort, because his dreams lifted him out of mediocrity into standards of
legendary valour, an illuminated mind, scientific curiosity, affectionate father, sensitive and
friendly king, and a fearless leader. He was not a brutal warrior as he was misinterpreted to
be”. Kirmani says “My history of Tipu Sultan ends with his dreams.” (P.9)
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The Brhadaranyaka Upanisad: The Great Forest Literature of Mysticism
Damaru Chandra Bhatta

Abstract

This paper attempts to explore the secret, esoteric, mystical knowledge of Brahma, also
known as the Universal Self, Consciousness, or Intelligence, the knowledge gained by the
sages in the forest in The Brhadaranyaka Upanisad. This paper has applied the theory of
mysticism to explore that knowledge. Since the Upanisad is great in form and content and it
was taught traditionally in the forest to make pupils enlightened, it is called The
Brhadaranyaka Upanisad. There is a great role of the forest for the sages and their pupils in
creating Upanisadic thoughts in the Upanisad. The forest also helps spiritual seekers gain all
the qualifications to attain immortality. For them, the forest is a self-sustaining entity. The
forest is an apt place to practice the great saying of the Upanisad, "aham brahmasmi" ("l am
Brahma™), which establishes the oneness or identity of jiva or jivarma ("individual selves or
creatures™) with Brahma, the Absolute. This non-dual knowledge is a key to moksa
("immortality™) and felicity. One can never attain immortality by wealth. One needs to
practice discrimination, renunciation, and detachment to attain immortality or Brahma. The
forest plays a great role in helping the spiritual seekers practice all these qualifications needed
to attain immortality.

Keywords: Upanisad, Atma, Brahma, duality, non-duality, immortality, felicity, forest.
Introduction

The Brhadaranyaka Upanisad is the great forest literature of mysticism. Brhadaranyaka is a
Sanskrit compound word, which is made of Brhat (“great”) and aranyaka (‘“forest”). As one
of the eleven principal Upanisads, The Brhadaranyaka Upanisad is the beginning source of
spiritual knowledge. Its great saying declares, "ahambrahmasmi" ("l am Brahma or
divine")(1.4.10). This Brahmanical concept of the Self is opposite to the Christian one.
Regarding the Christian concept, Paul Deussen says by quoting Romer that "Christianity
teaches . . . that man, as such, is sinful, i.e. capable of egotistic actions™ (Foreword Xiii).This
Christian concept suggests that a human being is not divine, nor can they become divine or
God in the future.

The Brhadaranyaka Upanisad belongs to Yajur Veda. It is the last part of Vajasaneyi
Brahman of Kanvi-recension in Shukla ("White™) Yajur Veda. The last part of Krishna
("Black™) Yajur Veda is known as The Taittiriyaranyaka Upanisad. The title of The
Brhadaranyaka Upanisad is made of three Sanskrit words: brihat ("large; great; big; bulky"),
aranyaka (“related to or of the forest"), and Upanisad ("the scripture of the secrete knowledge
of Brahma").

In size or form, The Brhadaranyaka Upanisad is the largest of all the 108 Upanisads
(Muktika24-36). So, it is called brihat ("large or great™). From the viewpoint of meaning, it is
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brihat("vast™). It was studied in aranyaka (“the forest™). So, it is called aranyaka. The
Upanisad is called apauruseya, i.e., not created by any person, nor even by God. The eleven
important Upanisads including The Brhadaranyaka Upanisad dominantly advocate the
doctrine of non-dualism. The eleven principal Upanisads are: ISavasya, Kena, Katha, Prasna,
Mundaka, Mandukya, Taittiriya, Aitareya, Chandogya, Brihadaranyaka,and Svetasvatara.

According to The Brhadaranyaka Upanisad, the Upanisad is known as the Veda also,
which came out of the exhaling breath of Brahma (2.4.10, 4.5.12) before the creation of the
world. So, it is time immemorial. The Upanisad is more directly connected with the forest's
life; all the natural objects of the forest contribute to sages, saints, and pupils gaining spiritual
experience and knowledge. So, from all these perspectives, the Upanisad can be called the
Great Forest literature.

The problem of this article is to study how The Brhadaranyaka Upanisad is the great
forest literature. To address the problem, it tries to analyze how the forest contributed to the
sages, saints, gurus, and their pupils of the forest in gaining spiritual experience and
knowledge.

The analytical philosophical methodology is used in this article to analyze The
Brhadaranyaka Upanisad as the great forest literature. Also, the theoretical approach of
mysticism is used to analyze it. The mysticism of Hindu traditions, especially of the Upanisad
and Advaita Vedanta, rather than the mysticisms of Christianity, Buddhism, Taoism,
Judaism, Islamism, and Daoism, is used while analyzing the Upanisad.

As defined by Richard H. Jones, "The term [mysticism] derives from the Latin word
'mysticus’ and ultimately from the Greek 'mustikos.' The Greek root 'muo’ means 'to close or
conceal' and hence 'hidden." The word came to mean 'silent’ or 'secret,’ i.e., doctrines and
rituals that should not be revealed to the uninitiated"(1). Regarding mysticism, Michael
Kramer observes:

The mystical experience is defined as: ‘direct, personal contact or connection
with divine reality.” In other words, it is the intimate and immediate
experience of God, the Absolute, Brahman, Divine Being, or any other term
that could be applied to this transcendent plane of perception. The specific
aspects of the experience vary depending on the cultural and intellectual
context, but these are some core ‘symptoms’: it is usually ineffable for the
person experiencing it; a sense of unity with the universe, or with God,
occurs; the personality often drops away to instill the feeling of being egoless;
the experience is transient and requires discipline and diligence to allow it
breach the borders of sober consciousness. Overwhelming emotional impact,
or ecstasy, is common but not essential to a mystical experience. (2)

Thus, mysticism deals with secret and esoteric personal/subjective spiritual experiences.
Regarding mysticism, Kramer further observes, "The doctrine that fundamentally
characterizes mysticism was termed “the perennial philosophy” by Aldous Huxley
(borrowing the phrase from G.W. Leibnitz) because this brand of metaphysic has existed in
just about every age and society (2). The practice of mysticism can be found in the ancient
era's shamanism and indigenous religion, in the medieval era's expressions in organized
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religions such as Eastern religions Hinduism, Buddhism, and Taoism, and Western religions
Judaism, Christianity, and Islam, and in modern era's psychedelic and entheogenic mysticism
(3-13). Hence, mysticism is a widely practiced spiritual practice in all religions all over the
world. The sages of The Brhadaranyaka Upanisad practiced it extensively.

According to Annette Wilke, Robert Stephanus, and Robert Suckro, there are mainly
three types of mysticism such as nature mysticism, isolation mysticism, and theistic
mysticism; in nature mysticism, there is the experience of union with nature; in isolation
mysticism, there is the experience of union with one's immortal Self (soul); and in theistic
mysticism, there is the experience of union with God (380).

Some writers have written on The Brhadaranyaka Upanisad. Only a few of them are
reviewed here. Regarding the Upanisad, S. Radhakrishnan explains that "the Aranyakas . . .
provide us with the mystic teaching of the sacrificial religion™ (47). They "are meant for the
study of those who are engaged in the vow of forest life, the Vanaprasthas"” (47). Those who
spend forest life must sacrifice the Vedic rituals of householders and perform "certain sacred
rites . . . where teachers and pupils meditated on the significance of these rites" (47).

What is Brahma? The Brhadaranyaka Upanisad answers that Brahma is knowledge
and bliss (3.9.28). That is, when we attain the spiritual knowledge of our identity or unity
with Brahma, we realize that we are already Brahma. After realizing our oneness with
Brahma, we achieve bliss, the final goal of our spiritual journey. Brahma is nirguna
("attributeless™) and nirakara (“formless™).It was alone in the beginning and, therefore, it
wished to be many and appeared in many forms. So, the Upanisad affirms that
indromayavihpururipaiyvate ("Indra or Brahma with Its power of Maya appears in many
forms"). Because of this reason, Brahma, the One Identity, is worshipped under many names
by Hindus.

In this regard, by quoting Ramakrisna Paramaharmsa, Arthur Osborne explains: "The
same Being whom the followers of non-dualistic (Advaita) Vedanta call Brahman, the
Absolute, is called Atman (Self) by the Yogis and Bhagavan, or the Personal God with divine
attributes by the devotees or Bhaktas (lovers of God)" (68). Regarding Brahman, Osborne
further explains:

According to Hindu mythology, the Absolute, Brahman, first manifests as Ishwara,
the Supreme Being, the Personal God with Attributes. Ishwara then (it must be
understood that 'then' does not imply temporal but ideal succession, as this refers to
the realm of timeless reality) manifests in the three forms of Brahma: the Creator (the
masculine form of the neuter Brahman), Vishnu the Preserver and Siva the Destroyer.
(68)

As Heinrich Zimmer analyzes, the philosophers of the period of the Upanisads examined the
problem of Atma; they were creative

Pioneer intellectuals and freethinkers of their age. They stepped beyond the traditional

priestly view of the cosmos. They ignored "the external universe—the realm
interpreted in the myths and controlled by the complicated rituals of the sacrifice. . .
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They had found the interior world, the inward universe of man himself, and within
that the mystery of the Self. (355-56)

According to Robert Ernest Hume, the subject matter of The Brihadaranyaka Upanisad is
"Brahma, "the only God" (25) of this universe. Here lies the difference between the
Upanisadic and the Christian philosophies. Asdescribedin the principal Upanisads, there is
"only Brahma or God" in the universe. In this regard, The Brhadaranyaka Upanisad declares
that “idam sarvam yadayamarma'—"Everything whatever is here is Atma" (2.4.6); This
Atma is Brahma, the Absolute (2.5.19); it is the non-dual philosophy; this non-dual
philosophy does not make any difference between Brahma and the universe.

On the contrary, Western philosophy declares that there is "only one God" in the
universe; it is a dual philosophy; that makes a difference between God and the world, or
matter and mind. The non-dualism or monism of the Upanisad promotes religious tolerance.
Contrastingly, the dualism of the Bible promotes religious intolerance; it views religious
tolerance as a sin and an error.

Quite drastically opposite to the non-dual philosophy of Hinduism, Western religions
envision God as remote and separate from us. According to the Hindu religion, God is neither
remote nor separate from us. God is manifest (here) and immediate (now). There are two
ways to justify this. First, Ishwara ("God") is present as the fundamental stuff from which this
universe is woven. Second, the universe is highly orderly and highly intelligent. There is a
tremendous degree of intelligence and that intelligence or order can be understood.

Regarding the importance of The Brhadaranyaka Upanisad, F. Max Muller writes
that the Upanisad "contains the instructions imparted by Rishi Yajiiavalkya to King Janak and
others. The dialogue brilliantly sets precedence for the tradition between a guru and his
disciple. . . . "The object [of teaching the Upanisad] is to make the pupil completely
independent of the guru™ (Preface 7-8).

In the Upanisad, there are some spiritually worth-reading debates between the
enlightened Ajatasatru, the King of Kasi, and driptabalaki ("proud of his knowledge")
Gargya, between the sage Yajnavalkya and his spiritual-minded wife Maitreyi, between the
sage Yajnavalkya and the pedantic Brahmans of the Pancal country in the court of the King
Janak, between the King Janak and Gargi, an enlightened woman, between the sage
Yajhavalkya and his disciple, the King Janak, between Yajfiavalkya and Kahol, between
Prajapati and his three classes of children (gods, men, and demons), between five senses and
prana, between Svetaketu and Pravahana, the king of Pancal, and between Svetaketu and his
father-cum-guru Aruni.

Regarding the role of forests in the lives of Hindus, K.P. Acharya writes, "Forests
provide food, medicine, energy, shelter, wood and non-wood products to sustain life on
earth.” Besides, there "are cultural and spiritual dimensions of forest plant uses. . . . religious
beliefs and practices affect the way plants are understood, utilized and managed™ (Abstract).
Plants and forests have ritualistic and cultural values, too, in the Hindu religion. They are
worshipped as divine spirits, which benefit human beings in various ways by balancing
ecosystems.

After reviewing all these notions, the purpose of this paper is to analyze the secret,
esoteric, and mystical knowledge of Brahma, i.e., the Universal Self or the Universal
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Consciousness, with specific reference to the forest in The Brhadaranyaka Upanisad. This is
the research gap. Also, this paper aims to analyze some other great ideas of the Upanisad
chronologically to some extent in the following sections.

The Forest as a Sacred Self-Sustaining Entity

There is a great role of the forest for sages or gurus and their pupils in creating the
Upanisadic thoughts in The Brhadaranyaka Upanisad. The forest fulfills their physical,
ecological, cultural, religious, and spiritual needs, working as a self-sustaining entity, in the
Upanisad.

When sages and their pupils live in the forest, they primarily depend upon the forest,
not upon the grihastha ("householders") of their society. The pupils live with their gurus in
the forest with the strict rules of celibacy. The gurus utter mantras (“verses and sacrificial
maxims") of brahmavidya ("'the knowledge about Brahma") that are related to the external
and internal worlds and the pupils recite them with understanding. This type of ancient
system of learning from gurus living in their huts in the forest is known as the Gurukul
system. The pupils get a spiritual life after they are initiated into the life of Brahmacharya
("the period of celibacy while learning").

In such a condition, sages, gurus, and pupils need many things for their subsistence
and for their cultural, religious, and spiritual needs, which are supplied by the forest and its
trees, flowers, leaves, plants, roots, timber, firewood, rivers, natural fountains, shrubs, herbs,
plant spices, grains, and so on.

The most important part of forest rituals is hawan (“a sacrificial ritual observed with
sacred fire; oblation into the fire”). The things needed for the hawan such as cow dung, milk,
ghee, sesame, barley, wooden ladle, rice, rice-powder, Indian gooseberry
("phyllanthusemblica™), sandalwood, scutch grass (“cynodondactylon™), camphor, incense,
bananas, kusha ("dsemotachyabipinnata"), sala ("shorearobusta"), mugwort ("artemisia spp"),
holy basil ("ocimumspp™), sugar candy, etc. are obtained from the forest.

Deities receive the offerings offered into the sacred fire through the tongues of the
fire. The smoke emitted by the hawan purifies the polluted environment and helps to cause
rain, which is necessary for the sustenance of flora and fauna. The Trees such as sacred fig
("ficusreligiosa™) and neem (“azadirachtaindica™) and plants such as holy basil emit plenty of
oxygen, which is necessary for a healthy long life. Therefore, these sacred fig, neem, and holy
basil are worshipped as deities by Hindus. Besides, cows also are worshiped as Mahalaxmi,
the Goddess of Wealth. Cows are the inseparable parts of gurus and pupils because they give
milk, ghee, butter, urine, and dung, which are used during daily rituals in the forest.

Also, the natural things of the forest are great sources of spiritual inspiration. The
forest creates a tranquil mood when gurus and pupils transcend their physical entity and
receive divine inspiration and blessings. During the tranquil divine mood, the secret and
esoteric meanings of the Upanisad and the Veda are revealed. Most importantly, the forest is
the best place to have the Self-realization of divine felicity by memorizing the great saying,
"ahambrahmasmi," of The Brhadaranyaka Upanisad. So, the sages, gurus, and pupils respect
the whole forest as a sacred self-sustaining entity in The Brhadaranyaka Upanisad.
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Besides meaning the forest, aranya also means a land of knowledge. It also means a lonely,
holy place such as the bank of a sacred river. Sages and gurus can impart spiritual knowledge
to their pupils not only in the forest but also in any such lonely, holy place. In the ancient
tradition of the gurukul system, pupils needed to live in the forest with gurus or sages to gain
the spiritual knowledge of the Upanisad. Therefore, The Brhadaranyaka Upanisad is known
as the great Upanisad of the forest. Though all the principal Upanisads were taught
traditionally in the aranya (“forest"), The Brhadaranyaka Upanisad became the most popular
of all the Upanisads as an aranyaka (related to the forest) Upanisad because it has more
external and internal spiritual subject matters regarding the forest.

Forests, hills, and mountains are the abodes of gods and goddesses. The forest plays a
great mediatory role in revealing divine knowledge to sages, gurus, and pupils. They get their
puzzled or paradoxical questions answered by the divine inspiration in the tranquil forest.
Divine knowledge is recollected in tranquility. We are Brahma from the beginning eternally.
But we have forgotten this knowledge. This knowledge of our divinity is recollected in
tranquility while living in the forest. This knowledge of our divine identity is hidden in our
unconscious mind. The sages and gurus help their pupils to realize this truth in the isolated
state of the forest.

In the beginning, isolation (from the society), silence, renunciation, asceticism, and
detachment are compulsory to gain Self-realization. The forest makes it easy for sages, gurus,
and pupils to gain these prerequisites for Self-realization. Moreover, the forest acts as a forum
for spiritual debates between gurus and pupils. Hence, the forest plays a great role in creating
Upanisadic thoughts concerning Self-realization or enlightenment.

Skeptics might argue that the forest is simply a physical location and does not hold
any mystical or spiritual significance. Though they refute this kind of mystical or spiritual
significance, they cannot refute the physical and mental influence of the forest. Living in the
forest helps people improve their health and minds. So, they go on safaris, or to forests and
resorts surrounded by jungles to gain this kind of benefit. We get joy from the serene
surroundings of the forest. This joy, according to The Brhadaranyaka Upanisad, is Brahma—
“anandam Brahma” (3.9.28). It means that when we get joy, we attain Brahma, which is the
Ultimate Reality of life, and thereby liberation from the cycle of life and death. It proves that
living amidst the forest or in the lap of nature is beneficial from both spiritual and physical
aspects.

The sages would get joy from the practices of meditating on Brahma, eating
vegetarian foods, observing intermittent fasting, speaking truth, and thinking about the
welfare of humanity.

References to the Names of the Things Found in the Forest

There are many references to the names of the things that are found or used in the forest by
sages, gurus, and pupils in The Brhadaranyaka Upanisad. From the Upanisadic perspective,
except Atma or Brahma, all the things including body, senses, mind, and intellect are material
things or non-Self. Horses are used in the Ashwamedha Yajfia (1.1.2). The Yajiia needs fire
(1.2.1) that originates from water (1.2.2). Prajapati created mind, speech, and vital breath for
His food (2.5.3). He created seven foods—one for every creature, two for deities, three for
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Himself, and one for animals (1.5.1).He created mind, speech, and vital breath as food for
Himself or Atma (1.5.3). Ajatasatru, the King of Kasi, gives 1000 cows to the proud Garya
Balaki, in return for gaining spiritual knowledge from him (2.1.1).

This world appears from Atma (Brahma) in the same way as webs originate from a
spider or as sparks from fire (2.1.20).Just as a solid lump of salt loses its form but retains its
taste even after it dissolves into water, the same way a jiva (“an individual self’) becomes
formless Atmaor Brahma when it loses its egoistic thinking that "I am body, mind, and
senses” (2.4.12). This Atma or Brahma is the honey of all the beings. This Atma or Braham is
the essence of all beings as honey is the essence of all flowers (2.5.1). This knowledge is
known as madhuvidya or brahmavidya.

Asivnikumara, the doctor of the deities of the heaven, secretly receives brahmavidya
("the knowledge of Brahma™) through the head of a horse attached to the torso of the sage
Dadhyan Atharvana by deceiving Indra, the king of heaven (2.5.16-19). It shows how
mystical and secret the brahmavidya is and how much extreme effort one should make to
achieve the brahmavidya.

One can get only the world of deva (“gods"), pitri ("departed fathers™), or manusya
("human beings") by sacrificing milk or soma into the fire while performing hawan, not more
than that (3.1.8). These three worlds are temporary. They who reach there must take rebirth.
As a great fish travels from one shore to another or from east to west, the same way a purus
("an individual self") travels from waking to dream and from dream to waking (4.3.18). As a
goldsmith makes a more beautiful new ornament by dismantling the old one, in the same
way, our Atma destroys the old body by making it unconscious and creates (or enters) a
better form of pitri, celestial singer, deity, Prajapati, Brahma, or any other better new form
(4.4.4). This is the concept of reincarnation, rebirth, or metempsychosis related to the law of
karma.

Similarities between Trees and Human Beings

There are several similarities between trees and human beings. The qualities of the trees are
equated with the human beings. For example, trees are big, and so are humans. Trees have
leaves and humans have hairs in place of leaves. Trees have barks and humans have skin in
place of barks. Blood flows from skin when wounded and sap from barks when wounded.

Similarly, humans have flesh and trees have inner bark. Humans have a network of
nerves and trees’ inner fibers. The fibers are as tough as the nerves. As there are bones under
the nerves of Humans, so is wood under the fibers. And the marrows of both are similar.
When trees are cut down, they renew their life from their roots and sprout again. When it is
uprooted, it cannot be born again. But when humans are cut by death, they are born again,
but by whom are they given new lives? It is by Brahma (3.9.28). This amazing comparison
between humans and trees shows the importance of trees and their conservation and
preservation for a clean environment.
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What is Brahma? Neti, Neti (**Not This, Not This; Unknowable; Mystical”)

Brahma is the Self. The Self is incomprehensible because It cannot be comprehended. It is
indestructible because It cannot be destroyed. It is unattached because It does not attach Itself
to anything. It is unfettered—does not suffer, nor get injured, nor weakened (4.5.15). Neti,
neti means that Brahma is not this or that. If Brahma is not this or that, what is it? It is the
non-dual, the one without a second. By Brahma, we know everything, but by which means
can It (the Knower of all things) be known? It can be known by Itself (Atma) only.

We cannot know Brahma with our mortal external senses. We need the spiritual
internal sense (the inner third eye) to know Brahma. Mana ("mind™) is known as the inner
sense. We can know Brahma only through the purified or refined mana, not through the evil
one. The "Om Brahma" is all-pervasive like the space—"om kham Brahma" (5.1.1.). It
remains in both spaces, in the space of the universe and in that of our heart.

Wealth Cannot Grant Immortality

Yajnavalkya wants to divide his property between his first and second wives Maitreyi and
Katyayani respectively before retiring from his married life to live a life of sanyast ("ascetic”)
in the forest. Then, Maitreyl asks her husband, "Can I become immortal if | get the entire
property of the world? "Yajnavalkya replies, "No, no one can become immortal even if they
get the whole world, full of wealth. By wealth, immortality cannot be expected. Through
abundant wealth, you can have a luxurious life like the other rich people but lacking in
spirituality” (2.4.2).Therefore, the ancient sages chose the forest over wealth to get
immortality.

Then, the spiritual-minded Maitreyl becomes disillusioned and mentally decides to
disvalue the physical property given by her husband. With this firm conviction, she asks her
husband again, "yenaham namrita syam kimaham tena kuryam ("What can | do by taking
those things through which | cannot become immortal?™) (2.4.3).

Knowing that Maitreyl wants to receive from him spiritual property instead of
physical one so that she can be immortal, Yajiiavalkya teaches her the knowledge of the
Essence or the Reality, which is known as brahmajiiana. His teaching is the most important
part of the spiritual knowledge in The Brhadaranyaka Upanisad. Indeed, those in whose
hearts this kind of spiritual knowledge of discrimination, renunciation, and detachment does
not arise can never realize the Essence, the Reality, or Brahma.

The concept of immortality differs significantly in Hinduism compared to other
religions such as Christianity and Islam. In Hinduism, liberation, through attaining Brahma or
God, is guaranteed sooner or later before or after death or in many births to come, but in
Christianity, it does not happen. In Hinduism, everlasting joy for people after death is
guaranteed sooner or later, but in Christianity, it is not the case. Christians might get either
everlasting joy in heaven or everlasting damnation in hell only after the Day of the Last
Judgement or the Doomsday of the world’s existence, but not immediately after death. Thus,
Christians’ salvation results in either eternal heaven or eternal hell. For Hindus, heaven and
hell are sojourns or temporary stays. After exhausting pleasure in heaven or pain in hell as
per their good or bad karma or their virtuous or sinful actions done during their life and
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earlier lives, the departed souls come back to earth to reincarnate until liberation. They die
and are reborn until liberation. But for Christians, there is no such a belief system of rebirth
after death. They, according to Robert Carroll and Stephen Prickett, believe in eschatology,
which is a “technical term for the doctrine of 'the four last things' (death, judgment, heaven,
and hell) in Christian dogmatic theology” (443). Accordingly, non-Christians cannot attain
Heaven, they go to hell.

Regarding the concept of eternal hell, the gospel of St. John in the Bible proclaims,
“And shall come forth; they that have done good, unto the resurrection of life; and they that
have done evil, unto the resurrection of damnation” (5.29). Here, it is clear that the good ones
go to heaven with their physical bodies and get eternal life in heaven, and the evil ones go to
hell with their physical bodies and get eternal punishment in hell after the Last Day of
Judgment. Getting eternal punishment is a kind of getting eternal death.

For Hindus, there is only one final goal in life, which is to attain liberation or no
rebirth. That is achieved by the self-realization of Brahma or God, which is a state of extreme
joy. For Christians too, the final goal in life is to attain liberation or salvation (no rebirth). But
that salvation terminates either into the everlasting damnation of hell or everlasting life of
heaven. The good Christians go to heaven whereas the evil ones go to hell. Non-Christians or
non-believers suffer from everlasting troubles in hell whereas Christian believers enjoy
everlasting pleasure in heaven. Those who are half good and half evil, go to purgatory until
they become fit for going to heaven.

In this regard, Arthur Osborne observes that purgatory is a state of purification by
suffering, which leads eventually to heaven. Most significantly, “only those destined for
heaven are said to pass through purgatory and not those destined for hell.”This doctrine is not
universal among Christians, it is almost confined to the Roman Catholic Church (148).Also,
Osborn observes that the doctrine of eternal hell is very much “revolting”(147)because,
according to eschatology, which deals with the subjects of death, judgment, heaven, and hell,
evil creatures become unfit to go to heaven whatever attempt they make in the future.
Contrastingly, in Hinduism, even an extremely evil person holds hope of going to heaven or
attaining liberation after this death or several other deaths. In this connection, Osborne further
remarks that the doctrine of “eternal hell” is not based on “the scientific logic of cause and
effect and the compassion of constantly renewed hope of redemption [as] in the Hindu and
Buddhist teachings” (147). So, the Christian doctrine of damnation or condemnation to
eternal punishment in hell is not reasonable or justifiable.

Yajnavalkya's Spiritual Teaching to Maitreyl

Brahma and Atma are inseparable. Brahma is Atma and Atma is Brahma. We love everything
not for their sake but for our Atma's sake. When we gain the knowledge of Atma, we know
everything and nothing remains to be done or achieved. If we see anything separate from our
Self, we will be defeated. Every being arises from and dissolves in Atma. Anatmavastus
(“non-self-things”) remain in existence due to ignorance or non-self-recognition. After Self-
recognition, they cease to exist. In whose vision everything becomes Atma, for them the
sense of doers, action, and agency ceases to exist. Then, no action such as smelling, hearing,
thinking, and knowing remains. Indeed, atmatattva (“"the Essentia 1Atma") cannot be known
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by anyone because It is the Manta ("Knower") of all (2.4.4-14).Indeed, who can know Atma
by whose power our eyes see, nose smells, ears hear, tongue tastes, skin feels, mind thinks,
and intellect decides?

Conclusion

The Brhadaranyaka Upanisad is the great forest literature of mysticism, which tells us about
the sages who lived in the forest to gain spiritual knowledge. The analytical philosophical
methodology has been used to analyze the Upanisad along with the theoretical approach of
the mysticism of Hindu traditions, especially of the Upanisad and Advaita Vedanta, rather
than the mysticisms of Christianity, Buddhism, Taoism, Judaism, Islamism, and Daoism in
this paper.

The Brhadaranyaka Upanisad imparts the secret, esoteric, and mystical knowledge of
Brahma, known also as the ‘Universal Self’ or the ‘Universal Consciousness’, with specific
reference to the forest. It also shows how the forest contributed to the sages, saints, gurus, and
their pupils of the forest in gaining spiritual experience and knowledge in the past.

The Brhadaranyaka Upanisad is found as the great forest literature because it is great
both in form and content. In form or size, it is the largest one of all the Upanisads. In content
also, it contains vast spiritual ideas concerning Atma, Brahma, the universe, and their
oneness. Traditionally, it was taught and read in the forest. Also, people believe that it was
composed in the forest, where ancient Indian sages would meditate and contemplate the
nature of Reality, Atma, Brahma, the universe, and their relationship with each other.

Besides, there are many references to the names of the things, in The Brhadaranyaka
Upanisad, which are found or used in the forest. The forest is found as a self-sustaining entity
and a land of knowledge in the Upanisad. The forest plays a great role in creating the
Upanisadic view. So, it is called The Brhadaranyaka Upanisad.In it, the debates between the
sage Yajiiavalkya and his spiritual-minded wife Maitreyl and between Yajfiavalkya and the
King Janak reveal to us the Essence or the Reality of Atma, Brahma, and the universe.

Through their debates, it is known that a jiva ("an individual self") is nothing but
Brahma. The jiva is not a sinner but a divine Self. When the jiva realizes this Reality, it
becomes Brahma, the Absolute. Brahma is Atma and Atma is Brahma. This is the non-dual
philosophy of the Upanisad.

Until a person has the egoistic feeling that "I am a body, mind, and senses™ and thinks
that "I am neither Atma nor Brahma," he or she cannot become enlightened. When the person
truly gains the mystical realization of "ahambrahmasmi" ("1 am Brahma"), he or she at once
attains bliss and moksa ("permanent liberation from the cycle of life and death™).

Duality separates us from Brahma, but non-duality unites us and everything with
Brahma. This Self-realization or Self-recognition of our unity with Brahma makes us
immortal. Wealth, which stands for all material pleasure, cannot grant immortality. One
needs discrimination, renunciation, and detachment to attain immortality or Brahma. These
are the teachings of the forest literature known as The Brhadaranyaka Upanisad.
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Non-linear Narrative Structure: A Reflection of Memory and Time in

Roy’s The God of Small Things
Khum Prasad Sharma

Abstract

Arundhati Roy’s The God of Small Things mixes its traditional storytelling through its
fragmented narrative structure, weaving together ironic images, symbols, and language. This
research investigates how the non-linear structure of the narrative mirrors the intricate
interplay between memory and time. Drawing from the cultural theory frameworks of
Chakrabarty's concept of "provincializing Europe,” Derrida's concept of ‘hauntology," and
Hall’s and Bhaba’s concepts of hybrid identities this paper explores how Roy upends
traditional narratives by foregrounding the perspectives of marginalized communities.
Furthermore, by fragmenting time, Roy challenges the notion of a singular, progressive
history and instead exposes the ways in which the past continues to haunt the present, an idea
explored by to dissect flashbacks, recurring motifs, and unreliable narration. The research
findings suggest that when narratives are fragmented, they point out how the past continues
to shape the present. Additionally, recurring patterns or motifs emphasize the lasting effects
of trauma, while unreliable narration underscores the personal and subjective nature of
memory. In essence, Roy’s unconventional narrative structure challenges the linear
storytelling norms and Eurocentric concepts of time. Instead, it advocates for diverse
perspectives on history and the art of storytelling.

Keywords: Non-linear narrative, Memory, Trauma, Time, Flashbacks and Fragmentation
Introduction

Arundhati Roy's The God of Small Things emerges as a modern classic, captivating readers
with its intricate narrative and poignant exploration of familial bonds, societal norms, and the
complexities of love. Set against the backdrop of Kerala, India, the narrative reflects on the
lives of the unconventional twins Rahel and Estha, whose innocent world is shattered by
tragic events and societal constraints. Roy's prose, rich with vivid imagery and lyrical
language, immerses readers in the lush landscapes and turbulent emotions of the characters,
creating a vivid tapestry of life in post-colonial India. As a modern text, the narrative
challenges traditional narrative structures and confronts social taboos with its frank portrayal
of forbidden love and the repercussions of societal oppression.

The God of Small Things is a seminal work within contemporary Indian literature.
Readers and scholars have been deeply affected by its evocative language and unflinching
examination of social and personal trauma within the context of Kerala, India. Roy skillfully
interweaves past and present, blending memories and flashbacks to construct a narrative that
is both nonlinear and emotionally resonant. Traditional storytelling often unfolds in a linear
fashion, where events follow a chronological beginning, middle, and end pattern (Abbott
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2008). This offers audiences a sense of comfort and predictability, but non-linear narrative
structures boldly challenge this convention by disrupting the sequential flow of time.
Through the lens of the twins' experiences, Roy exposes the deep-seated prejudices and
injustices prevalent in Indian society, shedding light on issues of caste, gender, and colonial
legacy. With its bold narrative style and unflinching examination of societal norms, the
narrative remains a timeless exploration of the human condition and a powerful testament to
the enduring impact of love and loss.

The novel's unconventional narrative structure, fragmented and defying linear
chronology, is fundamental to its impact. Critics like Abraham and Mehta have explored how
this structure disrupts our traditional understanding of time. It reflects not only the fractured
memories of the protagonist twins but also the complex ways in which trauma shapes
memory itself. Yet, there's more to discover in how Roy employs non-linearity beyond the
mirroring of memory fragments. Utilizing flashbacks, flash-forwards, multiple perspectives,
or dream sequences, non-linear narratives craft a story that jumps around within the timeline
(Branigan 1992). Flashbacks shed light on past motivations, flash-forwards tease future
consequences, multiple perspectives shatter objective truth, and dream sequences explore the
subconscious. This disruption generates intrigue, suspense, and complexity, actively inviting
the reader or viewer to piece together the fragmented narrative (Chatman 1978). Rather than
passively consuming a straightforward plot, the audience becomes a detective, seeking
connections and creating their own interpretations, which can mirror the complexity of real-
life experiences or characters' inner worlds.

Review of Literature

Arundhati Roy's The God of Small Things has captivated readers since its publication in
1997. Critics have explored the novel through various lenses, delving into themes of
forbidden love, social ostracization, and the enduring power of childhood memories.
However, a significant gap exists in the critical discourse surrounding the novel's narrative
structure. While scholars have acknowledged the non-linear timeline, a dedicated analysis
through the framework of non-linear narrative structure and its connection to memory and
time remains largely unexplored.

Existing scholarship on The God of Small Things is rich and multifaceted. Meenakshi
Mukherjee, in her essay "The Twice-Born Fiction,” examines the novel's subversion of
traditional narratives and its exploration of marginalized voices (Mukherjee). Similarly, G.S.
Amur analyzes the themes of forbidden love and social injustice within the context of
Kerala's social hierarchy (Amur 200). Other scholars, like Mary E. John, delve into the
psychological complexities of the characters, particularly the lasting impact of childhood
trauma (John 202). These analyses offer valuable insights into the novel's thematic richness
and character development.

Nesrin Kog extends the critical understanding of Arundhati Roy's The God of Small Things
by highlighting how the novel reveals the intricate connections between individuals and
overarching systems of power. Kog asserts that the seemingly mundane details—the "small
things"—are inextricably bound to grander forces of history, colonialism, gender, caste, and
religion. These forces work in insidious ways to shape the lived experiences and limitations
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faced by the characters. This exploration of power dynamics resonates with other critical
analyses of the novel. Tickoo, by analyzing the recurring themes of loss, emphasizes how
Roy's non-linear narrative goes beyond the limitations of individual memory. This
fragmented structure mirrors a wider sense of societal and historical disruption.

Rajan's political reading of the structure interprets it as a direct challenge to dominant
forms of storytelling and historical power structures. Furthermore, Bhattacharjee (2018) and
Joshi (1999) enquire into similar territory, connecting themes of time, trauma, and social
critique. Bhattacharjee stresses that the non-linearity illuminates how trauma warps the
individual experience of time, while Joshi suggests that the disjointed structure forces readers
to actively engage with the social injustices at the heart of the narrative. Though not
specifically focused on The God of Small Things, Nayar's theoretical explorations of the
"postcolonial uncanny" provide a framework for analyzing how a disjointed narrative can
psychologically impact the reader. This lens illuminates the potential for Roy's structure to
mirror the unsettling psychological effects of trauma and historical upheaval.

This study aims to bridge this gap by examining how Roy's non-linear narrative
structure serves as a profound reflection on the nature of memory and time. By analyzing the
novel's shifts between past and present, the cyclical recurrence of motifs, and the unreliable
narration, this research will explore how The God of Small Things challenges the linearity of
conventional storytelling and instead reflects the messy, non-chronological nature of human
memory and the enduring impact of the past on the present.

One key area this study will delve into is the cyclical repetition of motifs in The God
of Small Things. Roy weaves symbolism and recurring images throughout the fragmented
narrative, like descriptions of insects, rivers, or specific colors. Scholars such as Verma
suggest this cyclical return to motifs contributes to a sense of time as fluid and non-linear,
with past events bleeding into the present. This study will investigate how these recurring
motifs function not merely as echoes of trauma but as active forces shaping the characters'
perception of their present reality, blurring the lines between past and present.

Furthermore, the concept of unreliable narration is pivotal when understanding the
novel's relationship to time. Much of the narration shifts between the fragmented childhood
memories of the twins Rahel and Estha and the perspectives of other characters. Khair
highlights that these viewpoints are often skewed, with the passage of time and the weight of
experience distorting the characters' understanding of past events. This study will examine
how unreliable narration creates a sense of disorientation, forcing the reader to actively
reconstruct events, mirroring the characters' own struggle to make sense of their fragmented
and traumatic pasts.

Finally, this study aims to analyze the broader significance of Roy's non-linear
structure. As Dasgupta argues, by disrupting conventional narrative modes, the novel forces
readers to reconsider the established ways of telling stories, particularly historical narratives.
This study explores how the structure functions as a critique of imposed linear timelines and
the neat classifications of 'history' versus ‘memory. Instead, the novel champions the complex
interrelation between past and present, and the ways in which individual experiences
challenge traditional narratives of events, ultimately suggesting a more fluid and subjective
understanding of time and history.
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However, the fragmented chronology and the way Roy utilizes the past to illuminate the
present haven't been extensively explored as a deliberate narrative technique. This is where
your proposed analysis fills a crucial gap. By examining the non-linear structure through the
lens of memory and time, you can offer a fresh perspective on how Roy constructs the
narrative and shapes the reader's experience.

My analysis of The God of Small Things will center on the novel's unconventional
narrative structure and its relationship to the complex themes of memory, trauma, and history.
By examining the use of flashbacks and flash-forwards, | will explore how Roy manipulates
time to reflect the fragmented nature of memory, particularly the non-linear way in which
traumatic experiences resurface. This exploration will illuminate the profound impact that the
past has on the characters' present lives. Moreover, I'll consider how this disrupted sense of
time speaks to broader themes of loss, longing, and the cyclical nature of history. Critical
perspectives on memory and time in literature will provide a strong theoretical framework to
support my analysis, leading to a deeper and more nuanced understanding of Arundhati Roy's
powerful narrative.

Research Methods

Cultural theory offers a powerful lens to dissect the complex social and historical forces
shaping The God of Small Things. The novel is deeply embedded within the specific cultural
context of Kerala, India. Roy's non-linear narration challenges traditional Western
conceptions of linear time, which can be connected to Hall's exploration of how 'difference’
disrupts dominant Western narratives. Similarly, cultural theorists like Bhabha highlight the
hybrid and fluid nature of cultural identities, which resonates with the fragmented
understanding of history and identity portrayed in the novel.

One major cultural aspect the novel explores is the caste system and its enduring
impact on social interactions and individual destinies. Chakrabarty's concept of
"provincializing Europe" can be applied to analyze how Roy upends traditional narratives by
foregrounding the perspectives of marginalized communities. Furthermore, by fragmenting
time, Roy challenges the notion of a singular, progressive history and instead exposes the
ways in which the past continues to haunt the present, an idea explored by Derrida's concept
of 'hauntology.'

Spivak's work on subalternity and the inability of marginalized voices to be heard
within dominant historical frameworks is also deeply relevant to the novel. The God of Small
Things gives voice to subaltern characters whose perspectives are often silenced or distorted.
The non-linear narrative can be interpreted as an act of resistance against traditional historical
accounts that erase the experiences of the marginalized and present a homogenized view of
the past.

Additionally, the novel's focus on family relationships and its depiction of gender
roles and sexuality can be fruitfully analyzed through the lens of feminist and queer theory.
Works by scholars like Butler on gender performativity and Sedgwick on queer temporalities
can illuminate the characters' struggles with prescribed roles and highlight how the non-linear
structure mirrors the disruption of normative narratives of time and identity.
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Fragmented Recollection in the Narrative

Arundhati Roy's The God of Small Things transcends the linearity of a traditional narrative.
Instead, it delves into the complexities of human recollection, mirroring the fragmented
nature of memory and its profound impact on the characters' lives. Through a tapestry of
flashbacks, time shifts, and multiple perspectives, Roy invites readers to navigate a labyrinth
of memories, each one a piece of a larger, fractured whole. This essay explores how the
novel's unconventional structure reflects the characters' fragmented recollections, ultimately
enriching our understanding of their emotional landscapes.

The opening line itself, "The Love Laws," establishes the disjointed nature of the
narrative (Roy 1). It throws the reader into the future, referencing a legal battle long after the
events that led to it. Flashbacks then propel us back to the 1960s, where we encounter the
childhood of fraternal twins Estha and Rahel. This constant oscillation between past and
present reflects the way memories often surface — unbidden, vivid, and out of chronological
order. Consider Estha's fragmented recollection of witnessing his mother's forbidden love
affair, a pivotal event that continues to haunt him. He remembers the "oranges that tasted of
blood" (Roy 31), a visceral image that speaks volumes about the emotional impact of the
event. This fragmentation highlights how trauma can disrupt the linear organization of
memory.

As scholar Mary E. John argues, "The Imprint of the Past" shapes the characters'
identities in The God of Small Things” (John 16). The non-linear narrative allows Roy to
explore how past experiences linger, influencing their present relationships and behaviors.
Estha's emotional withdrawal and Rahel's yearning for connection are directly linked to their
childhood trauma, revealed through fragmented memories. Their fractured relationship with
their mother, Ammu, further exemplifies the impact of the past. Ammu's own fragmented
memories of her abusive marriage are interwoven with the narrative, creating a sense of
cyclical trauma (Roy 82). We see this when she remembers her Ammachi clipping her wings,
a metaphor for the stifling societal norms that continue to constrain her (Roy 83).

Roy's masterful use of multiple perspectives further emphasizes the fragmented nature
of memory. We experience the same events through the eyes of Estha, Rahel, and even
Velutha, the ostracized Paravan who becomes entangled in their family drama. Each
perspective offers a unique piece of the puzzle, revealing the subjectivity of memory and the
difficulty of piecing together a complete picture of the past. For instance, Estha remembers
the act of being "Love Laws-ed" with a chilling detachment, while Rahel focuses on the
physical sensations of the experience (Roy 232-233). This resonates with Meenakshi
Mukherjee's observation in "The Twice-Born Fiction" about how Roy subverts traditional
narratives, mirroring the complexities of human experience (Mukherjee 198).

The character like Velutha is an untouchable Paravan with a future in the narrative.
Even before his affair with Ammu, he attempts his best to progress into the seemingly
modern world of industry and equality via communism. But he is limited. He is, however,
fatally betrayed by a community, including his father, who will not let him rise above his
caste. Velutha is aware of the danger that lies in having an affair with Ammu, one from an
upper caste, which is why he hates Ammu since she represents all that threatens his attempts
at progress. “She’s one of them, he told himself. Just ‘another one’ of them. He could not....
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Madness slunk in through a chink in History” (214). Velutha provides a glimpse in to his
desire for Ammu because he realizes she is not just ‘another one’ of a higher caste nor simply
the mother of two children he loves. She is also a woman and a sexual being. He understands
that she had gifts him to give too. Velutha, by being with Ammu can attain a kind of freedom
denied to him so far since in her eyes he is not an untouchable, but a man, a sexual being, and
an equal. They both have something to give each other.

Both characters in the narrative emerge into admiration, forbidden love and sexual
intercourse. Their love relation is considered taboo because of the stark differences in their
social statuses. The rigid caste system in India dictates strict boundaries between different
castes, with interaction between higher and lower castes frowned upon. Ammu’s family
particularly her brother Chacko, vehemently opposes her relationship with Velutha due to his
lower class standing. Despite the societal pressures against their love, Ammu and Velutha
continue their relationship in secret. However, their love story takes a tragic turn when they
are discovered by their family. The revelation leads to devastating consequences for both
characters, as societal norms and prejudices dictate the outcome of their relationship.

Velutha transgresses the bounds, when he made the “unthinkable thinkable”, by
loving and touching the Touchable Ammu (256). Velutha forgot that he lives in a society
where the “love laws” laid down “who should be loved and how” and which imposes huge
restrictions on their inter- caste marriage and regards “endogamy as an exorable rule of social
life” (Roy 33). In his society there is no place either for adulterous relationship or for a love
affair between the female members of higher verna and the male of the lower verna” (Kumar
124). This society actively thumps out such a transgressor. Chakravorty captures this in a
succinct manner:

.... When the lower caste man dares to fall in love or enter in to a relationship,
or elope with and marry a higher caste woman, he is.... subject to the
collective power of the upper castes who will stop at nothing to punish the
transgression. The last few years have witnessed the brutal killings of such
couples. Since a woman’s sexuality is still under patriarchal and caste
control... these killings have the explicit consent of the community, especially
that to which the woman belongs. (Chakravarti 157)

Living with the society Velutha dared to violate the norms of it. Naturally, he met with the
same fate. He was “smashed and broken”. The climax mode of their forbidden love presents
Velutha in a torturous condition being beaten by the police after being falsely accused of
crime he did not commit. The injustice and violence faced by Velutha ultimately lead to his
untimely death, leaving Ammu heartbroken and shattered. The tragic ending highlights the
destructive power of societal norms and prejudices on individuals who dare to defy.

The fragmented narrative structure also reflects the emotional toll of the traumatic
events. Estha’'s memories are often cryptic and associative, mirroring his fractured mental
state (Roy 26). He speaks in a "verbal shorthand" (Roy 27), a consequence of the emotional
trauma he has endured. Similarly, Rahel's memories are laced with a sense of longing and
loss, particularly for the closeness she shared with Estha before their lives were irrevocably
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altered (Roy121). These fragmented recollections highlight the characters' struggle to come
to terms with the past.

The disruption of time also contributes to the exploration of memory. Roy often
employs dream sequences and surreal imagery, blurring the lines between reality and the
subconscious (Roy 182-183). This reflects the way traumatic memories can intrude upon the
present, disrupting the characters' sense of time and self. Furthermore, the cyclical structure
of the novel, with its constant revisiting of key events, reinforces the idea that the past
continues to shape the present (Roy282).

Conclusion

Arundhati Roy's masterful use of nonlinear narrative structure in The God of Small Things
transcends mere storytelling; it becomes a means of unraveling the intricate layers of history,
memory, and trauma that shape the lives of her characters. Through her deft manipulation of
time, Roy creates a narrative mosaic where past and present intersect, weaving together a
tapestry of events that echo across generations. This nonlinear approach allows Roy to delve
deep into the psyche of her characters, revealing the hidden motivations and desires that drive
their actions. By disrupting the linear flow of time, she captures the fragmented nature of
memory, where moments of joy and sorrow are intertwined in a perpetual dance.

Roy's nonlinear narrative structure serves as a poignant reminder of the cyclical
nature of history and the enduring legacy of colonialism and caste oppression. Through the
juxtaposition of past and present, she illustrates how the ghosts of the past continue to haunt
the present, shaping the destinies of her characters. Yet amidst the chaos and confusion, there
is also a glimmer of hope, a possibility of redemption and reconciliation. Roy's
unconventional approach to storytelling challenges readers to confront uncomfortable truths
and to recognize the interconnectedness of all things, both big and small. Ultimately, The
God of Small Things stands as a testament to the power of storytelling to illuminate the
complexities of the human experience and to inspire empathy and understanding.

Ultimately, the fragmented narrative structure in The God of Small Things isn't simply
a stylistic choice; it's a deliberate reflection of the characters' emotional states and the way
memory functions. By mirroring fragmented recollection, Roy allows for a deeper
exploration of the characters' inner worlds and the lasting impact of their past experiences.
The reader becomes an active participant, piecing together the fragmented timeline and
gaining a richer understanding of the characters’ emotional complexities. This innovative
approach to narrative structure elevates The God of Small Things beyond a conventional
story, transforming it into a poignant exploration of memory, loss, and the enduring nature of
the past.
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Tagore’s Gora - A Treatise on Nation Building
Manoj Kumar Jha

Abstract

The most famous writer of India is Rabindranath Tagore. He was a man of versatile genius.
He was the first Indian poet and writer who gained for modern India a permanent place on the
world literary map. He was a pioneering literary figure, renowned for his ceaseless
innovations in poetry, prose, drama and painting, which he took up late in life. His works
include some sixty collections of verse, novels like Gora, Chokher Bali (A Grain of Sand)
and Ghare Baire (Home and the World), plays like Rakta Karabi ( Red Oleanders) and Post
Office, over a hundred short stories, essays on religious, social and literary topics, and over
2000 songs, including the national anthems of India and Bangladesh.

The idea of nation as well as nationalism has been Tagore’s forte in his writings. The
novel Gora proves the point supremely well. In the novel the image of Bharatvarsha is
crucial. At first Gora identifies country with religion, but his vision of Bharatvarsha slowly
evolves ‘from the abstract to the concrete, from the symbolic towards the actual’(1). The
paper is a modest attempt at analyzing the novel as a treatise on nation-building.

Keywords: Nationalism, Hinduism, Internationalism, education, social discrimination,
colonialism, liberty, development, and reconciliation.

The encounter between colonizers and the colonized hastened the development of Indian
English novels. The educated class, especially in cities, developed an unprecedented interest
in Indian history because of the impact of English education and the European influence.
Meenakshi Mukherjee, a litterateur and Sahitya Akademi Award winner, states, “The newly
awakened interest in the past could not have been unrelated to a nascent nationalism among
the reading public which the novelist could exploit”(2). Fiction writing based on history
became one of the favourite modes of literary production. India’s glorious past afforded the
novelists a means of coming to terms with present servitude. Bankim Chandra Chattopadhyay
pioneered the idea of writing Indian novel in English. His masterpiece, ‘“Anandmath”
“assumes great significance. Sisir Kumar Das maintains that “Anandmath” is the first Indian
novel where the dominant political trends of the time merged and were transfused into a
myth, and it continued to inspire a large section of the people for more than half a century in
its struggle against an imperial power.” (3) But it is Rabindranath Tagore who has been hailed
as the first visionary to create a national consciousness of India in literature.” (4)

“The idea of India or the concept of Bharatvarsha is a key concept in “Gora.” It is
more than a geographical area. It is identified with faith, religion, tradition, customs and all
manner of indigenons values and ideas. Bharatvarsha has to manifest itself through the
materiality of a specific culture.”(5) We see Gora articulating an ideology grounded on a
religious community as a weapon of anti-colonial resistance. He embraces Hinduism as the
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only acceptable indigenous identity. For him, Hinduism is synonymons with India. At the
beginning of the novel Gora is presented as militant Hindu whose nationalism becomes more
pronounced and aggressive as the novel progresses. However, the turning point comes with
the knowledge of his birth. The revelation that he is white comes to him at the end of the
novel. He discovers that he is Irish not a Brahmin. He loses his caste but finds himself as an
Indian above caste, creed and religion. The idea is clear to us when Gora asks to be taught the
mantra of * that deity who belongs to all - Hindu, Muslim, Khrishtan, Brahmo - the doors of
whose temple are never closed to any person of any caste or race - the deity not only of the
Hindus but of Bharatvarsha.”(6) The novel is not just a search for self-identity but for
secularism that is “inclusive and indigenous at the same time.”(7)

Tagore in his writings did his best to pinch against political and cultural boundaries to
create a space where both overlap. His ideas of universalism are echoed in Frantz Fanon’s
revolutionary credo which says “national consciousness is the only thing that will give us an
international dimension.” (8) He contrasts the mechanical and dehumanised western
civilization and notion of the nation with the local, the indigenous and the diverse living
traditions of India. “His is a clarion call to the east, a warning, to not be mesmerized by the
lure of an applied science that glittered but brought death and destruction in its wake.”(9) He
calls upon the world “not merely the subject races, but you who live under the delusion that
you are free, are everyday sacrificing your freedom and humanity to its fetish of nationalism,
living in the dense poisonous atmosphere of worldwide suspicion, greed, and panic.”(10) He
admired Japan’s rise as an Asian giant breaking the myth of racial backwardness but went on
to criticize the rise of strong nationalism that finally resulted in Japan’s imperialistic
expansion with disastrous consequences for its Asian neighbours.

“Gora” is Tagore’s longest novel and is considered “one of the most important novels
ever written in British India for it is an allegory of Indian nationalism partaking in a large
measure Tagore’s own view of it whereby religious division is replaced by worship of India’s
natural and cultural diversity.”(11) The novel exemplifies “the vision of a new syncretic India
rising above the considerations of caste, community, and race.”(12) What we see is how the
themes of nation, nationalism and their problematics are depicted very clearly in “Gora.” It is
almost a complete allegory of this theme that circumvents not only the modern interest but
also pushes the debate to post-modern or post-national borders.” (13)

The plot of the novel revolves around the love theme of the four major characters-
Gora, Sucharita, Binoy and Lalita. Sucharita, Lolita and Binoy are portrayed by Tagore to
bring into focus the Hindu-Brahmo conflict which forms the secondary theme of the novel.
When she is adopted by Poreshbabu, she becomes engaged to the Brahmo principles.
Nevertheless, because of Haran’s ill-behaviour, she feels drawn to Gora. Sucharita is
compelled by circumstances to leave Poreshbabu. Thus, in the early stage of the novel she
was caught in rigid Brahmoism. She, with Gora, exposes the false, ridiculous and old
religious system of marriage. Like Gora, she is also an enlightened soul. In creating the
character of Poreshbabu, Tagore keeps the personality of his father in mind. His father
Debendranath was called “Maharshi.” So like his father Poreshbabu is also a saint-like man.
He loves peace and calm atmosphere. He has faith in God. His thoughts are full of social
reformation. He spends most of his time in prayers and contemplation. Thus, he is one of the
characters who show Tagore’s social ideology.
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The development of a nation requires a number of things like education, zero-corruption,
exclusive foreign relations, humanitarian approach to problems, infrastructure investment,
development of human resources, women empowerment and stable political environment. In
the novel “Gora” Tagore focuses on most of the important things a nation requires for its
upliftment. First and foremost, he talks of the sense of respect a woman should be accorded in
a nation like India. While discussing with Binoy Gora says:

Women should be worshipped for they light up our homes. It is best not to use
the word ‘worship’ for the kind of respect English culture accords to women
when they light up the hearts of men. In the English scriptures, all that
hyperbole about woman conceals one inner motive, sexual desire. We should
worship the female sex at the mother’s chamber and the virtuous housewife’s
holy shrine; when women are worshipped elsewhere, such adoration conceals
an element of degradation.(14)

Tagore wants us that we should revere our nation according to our own culture and tradition
without being negatively influenced by western culture. This point is clear as day when Gora
says to himself:

We shall not allow our own country to be placed in the dock in a foreign court
and judged like a criminal by a foreign law! We shall earn neither shame nor
glory in judging ourselves minutely by British ideals. We shall not feel
ashamed in the least, either inwardly or before others, of the rituals, beliefs,
scriptures and customs of our birth place. We shall shield our country and
ourselves from humiliation, boldly and proudly accepting all that our nation
has to offer.(15)

Tagore focuses on the empowerment of the individual of a nation if it wishes to
prosper. The discussion between Binoy and Gora proves the point supremely well. Gora says
to Binoy:

Just as day and night are the two halves of time, so are men and women the
two halves of human society. In normal social situations, woman remains
invisible like the night, all her actions concealed and private. We exclude the
night from our work- time. But that doesn’t halt any of the night’s profound
operations. Behind the veil of rest the night secretly heals our losses and
nurtures us. Power has two aspects, one manifest, the other not manifested,
one involving effort, the other rest, one productive the other abstemious. If this
balance is destroyed, power grows turbulent, and such turmoil is not
beneficial.(16)
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The idea of internationalism promotes a nation to a versatile entity. It is the idea of embracing
cooperation among states — this includes political, economic, and even cultural cooperation.
Tagore is all praise for the principles of internationalism maintained in our country. He says:

Our society is a stairway, meant to enable mankind’s assent to a particular
goal. If we took society or the world for an end in itself, there would be no
need for hierarchies; like European societies we could continue snatching and
killing, each individual trying to grab more than everyone else, allowing the
successful to flourish, and failures to sink into oblivion. Because we want to
transcend the world by worldly means, we have not based our duties on desire
and competition. We have made worldly endeavour our dharma because
through endeavour, we seek no success but liberation.(17)

A nation develops on its clear vision. Doubts and discrimination hinder its way to progress.
Tagore wants us that we must not have a blurred vision to our task. This is asserted in the
novel when Binoy repeats Gora's words to Sucharita. He says:

Doubts are born when we view great things in a reductive light; it is intolerant
to mistake broken branches and dry leaves for the tree’s essence. I don't ask
you to praise the broken branch, he says, but try to see the tree in its
wholeness, and to understand its significance.(18)

From social points of view, the novel focuses on the caste system. Gora, the protagonist, is
quite orthodox in the institution of caste system. He, with Krishna Dayal, discusses the merit
of a Brahmin family. He thinks that caste system is the wisest method of division of labour
and intellectual work. We know that the whole society has been divided into four castes-
Brahmin, Kshatriya, Vaishyas and Shudras. Sucharita and Binoy also discuss the caste
system. Raja Ram Mohan Roy founded the Brahmo movement in 1828. He wanted to
transform India into Western system of education, culture and politics. He wanted to change
Hindu religion into a progressive religion free from casteism, idolatry, problems of
widowhood and superstitions.

Tagore points out in the novel that for all round development of nation, discrimination
must be avoided. He enquires us in the following sentence:

When | see with my own eyes that people in our country are treating other
people with intolerable contempt, tearing us apart, how can | in such
circumstances console myself with thoughts of an imaginary original
element?(19)

However, what Sucharita says to her mother hints at Tagore's suggestion to us regarding
social discrimination. She says to her:
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There is no harm in a cat approaching our plate and devouring rice from it, but
if a certain human being enters the room, we must throw away the rice. If
caste discrimination causes men to treat other men with such humiliation and
contempt, how can | call it anything but anti- religion? Those who can treat
human beings with such contempt can never attain greatness. They must suffer
the contempt of others.(20)

A nation cannot rise high if its citizens do not pay obeisance to women. Tagore
says in the novel:

We call the nation our motherland, but if we don't see the greatness of that
female image manifest in our womenfolk, if we don't see our women as
mature, spirited, and direct in their intelligence, physical strength, sense of
duty and largeness of heart, if we find only weakness, narrowness and
immaturity in our homes then we shall never experience the glory of our
nation.(21)

Tagore asserts that incessant work is imperative for the development of a nation. Its citizens
should not be static. He says:

When the world is in action, if you do not act as well you will be constantly
cheated. Hence you must be careful not to let event get the better of your
alertness. Let it not happen that you alone are unprepared while all else
continues.(22)

In the novel, Tagore's deliberation on the sense of patriotism is also present. This sense or
feeling is of crucial importance for nation building. The discussion between Sucharita and
Satish prove the point explicit. Sucharita says to Satish:

We must live our life to enlarge our nation’s stature. Indeed, what is there to
enlarge! Is there anything as great as our nation? It is our spirit we must
enlarge. How would I explain to you what an extraordinary nation this is! How
many thousands of years the Maker of our destiny has spent, preparing to
place this nation on the world's pinnacle; how many people from diverse lands
have come here to join in the preparations, how many great men have been
born here, how many great wars fought, how many great utterances
pronounced, how many great tasks accomplished, how diversely religion has
been viewed in this country and how many varied solutions have been found
here for life’s problems! Such is this Bharatvarsha of ours. Know its greatness
bhai, don't ever disdain it even by mistake.(23)

In conclusion, the novel is replete with ideas of nation-building. As a creative writing it has
secured an assured and indelible place in literature. Its real purpose lies not in the pages of

brilliant dialectic, but in the penetrating projection of ideas in the form of living images. Gora
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is contemporary and yet timeless. It is set in certain social class, a picturesque rendering of
their life and mind and yet it reaches out towards the universal. This monumental, dynamic
novel, so vibrant with ideas, passions and conflicts, has lost none of its immediacy and
relevance even today.
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A Study on issues in R K Narayan’s The Financial Expert
Mukesh Soni

Abstract

R K Narayan’s masterpiece ‘The Financial Expert’ is not finance oriented book but still
leaves the main message — money and its proclaimed masters. The novel deals with various
themes and issues which are relevant to society of different periods. This paper highlights
some potential problems of day-to-life like ‘Red-tapism, dowry etc.

Key words: Examination System, Corruption, The Gutter, Mosquito Menace, Begging for
the Orphan Dead Body, The Wives, Dowry, Redtapism

Introduction

R. K. Narayan is not a social reformer. He is not a Langland to shout against the existing evil,
not a Johnson to scourge and lash the foibles, not a Swift to paint the world darker than it is.
He leaves the evils of the day to take care of themselves. In this respect he is impersonal like
Shakespeare. He looks at the goings of life from a distance, dis- passionately. Like Chaucer
and Jane Austen, he views the weaknesses and foibles, examines them, smiles, and passes
away.

Problems discussed in the novel

‘The Financial Expert’ deals with the following current problems which are still echoing in
our existing society:

Redtapism

Narayan examines the banking system. He strongly displays the working of the bank clerks.
They purposely tease the account holders and delay the matter to gain money from them. As
far as possible the clerks do not issue on demand the application form to the customers,
especially the villager ones. The villager does not succeed in acquiring it by asking for it. The
clerks adopt the delaying tactics to harass the account holders. A villager, who wants to know
his account, has to ask for it at the counter. Invariably the clerk asks him if has with him his
pass-book. A pass book is a thing the villager does not keep his hand on. And this the clerk
knows and exploits this for his advantage. This throws the villager at the mercy of the clerk.
The clerk asks him to wait till he completes all his work. He adds that he is not paid to look
after his business alone. The villager has to hang about for a day or two before the clerk
listens to him. He gets his work done only after he has pleased the clerk with money. This is
how the redtapism is displayed as one of the current issues in the novel.
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Dowry

Narayan offers, like Shakespeare, different views for and against the issue of dowry. This
treatment, in which he does not take sides, makes him almost Shakespearean. He refers to
dowry just through Margayya. Margayya in a nostalgic mood touches on dowry. “It
reminded him of his brother. How he bargained with the bride’s people over the dowry?” In
the very beginning of the novel a peasant asks for a loan of five hundred rupees for the
marriage of his daughter. He says, “You know hundred with the dowry system." Other
villagers sympathised with him. They told that dowry ruins many persons. But one of them
had a different view. He said, "Very bad, very bad. Why should we criticise what our
ancestors have brought into existence? But immediately after Margayya differs from him. He
says that his father was a rich man: Five cartloads of paddy came to them every half year. He
kept them heaped on the floor of the hall. He had five halls. But all that disappeared. The
reason was that his father had three daughters. By the time he found husbands for them there
was nothing left with them to eat at home. That is why Margayya sits under the banyan tree
to earn his livelihood.

The Wives

The wives are the greatest problem in the world. Instead of bringing in harmony they create
disputes in the family. They are an uncertain block in the way of love and peace. Mostly they
are responsible for the family disputes. When Margayya becomes nostalgic he remembers the
days when he had good relations with his elder brother. But his wife and bhabhi quarrelled,
and love was lost between the brothers. We see in the novel the two wives quarrelling at
several occasions for feeding their vanity. R. K. Narayan discusses the problem in the
following words: "Narayan sighed at the memory of it; they had got on quite nicely but their
wives couldn't.” If women got on smoothly...half the trouble in the world is due to women
who could not tolerate each other."

Begging for the Orphan Dead Body

The begging for the orphan dead body was a great problem in Malgudi, which Narayan
discusses deeply. Margayya comes across a ragged fellow. He thrust before him a mud tray
and said, pointing at the sheet-covered object on the ground, "an orphan body, sir. Have pity,
help us to bury him." Margayya gave him some money. Soon after another mass came
begging money for the dead orphan. He asked him to get off as he already had given.
Narayan throws light on this problem in the following words: Margayya was filled with
disgust. He knew what it meant. A group of persons seized upon an unclaimed dead body,
undertook to give it a burial and collected a lot of money for it. He knows that they celebrated
it as a festive occasion. When they saw a destitute dying on the roadside they cried to
themselves: "Aha! A fine day ahead!" They left their occupation, seized this body, carried it
to a public place, put it down on the pavement, placed a few flowers on it, bought a few mud
trays from the porter, and assailed the passers-by. They collected enough money at the end of
the day to give a gorgeous funeral to the body. They even haggled with the grave digger and
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were left with so much money at the end of it all that they drank and made merry for three or
four days and gave up temporarily their normal job.

Mosquito Menace

Mosquitoes are a constant problem in almost every part of India. The mosquito problem is
caused by insanitation. Naturally Narayan humorously refers to insanitation in Malgudi,
which causes the mosquito menace. Margayya speaks of a lot of mosquitoes. The priest could
not sleep because of the mosquitoes. Margayya says humorously: "Why should they (the
mosquitoes) make such a row in our ears? Let them suck the blood if they want, but it's their
humming that is so unwelcome.”

The Gutter

The gutter is another example of insanitation and uncleanliness of Malgudi. It is situated in
front of Margayya's house in Vinayak Mudali Street. It was dirty and unhygienic and caused
mosquitoes and spread diseases. But the municipality did nothing to cover it. The elected
members always came to inspect it at the time of the election and postponed the matter of
covering it to the next election. Narayan gives a vivid description of the gutter in the
following words: “The gutter ran in front of the house; roaring water went into the drain, God
knew where. It was well known that any object which fell into it was lost for ever, it sank and
went out of sight, sank deeper and deeper into a black mass, and was hopelessly gone. The
gutter was wide as a channel. At other times the gutter continued its existence unhampered,
providing the cloud of mosquitoes and the stench that characterised existence in Vinayak
Mudali Street”.

Narayan comments on this problem satirically in the following words: “Once in a
while especially before the elections the Municipal officials came down and walked along the
edge peering into its dark current and saying something among themselves as to its being a
problem and so on. But there they left it until the next election. It was a stock cynicism
among people to say when they saw anyone inspecting the drains: 'they are looking only for
the election votes there'.

Narayan humorously, even ironically discusses the problem of insanitation and the
flies and the incompetency, selfishness and indifference of the Municipal Officials. Margayya
reflects, “Flies come here, God knows why?”” He fans off the flies that alight on his nose, and
asks: "What have flies to do here?" Guru Raj, the blanket speaks humorously that "they (the
flies) have nothing to interest them here.” He adds that there is a jaggery godown behind the
shop and that the flies come from there. He is plagued with this nuisance. He has requested
the municipality to get the jaggery godown removed somewhere else. But it has done
nothing. He speaks with despair, “but you know what our municipalities are!” The irony is
that he is himself the Municipal councillor of the ward to which the godown belongs.
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Corruption

Corruption is a widespread issue in the world. Malgudi is no exception of it. Narayan
describes corruption in every field of life, especially in business prevailing in Malgudi at the
time of world war. The war has created a flood of inflated currency. All sorts of people are
making money in all sorts of ways which are almost unaccountable. The rice merchant has
hoarded rice in a secret godown. The front part of the godown is stuffed with innocent
looking rags and old paper. He sells rice at a high price to the needy persons; and thus, earns
enormous money each day, there is another merchant who supplies office glue to the army.
He has earned a lot of money by showing a fake joint stock firm with imaginary partners.
There is another merchant who supplies screws in cartons which are only half filled. There is
the contractor who builds huts with the guarantee that the huts will stand for three years but
which stand only for a couple of months. The Contractor uses cheap material and thus earns a
huge profit. He gets his bills cleared by bribing before the huts fall down. There are then the
drug stockists who do not show and declare their stocks. When there is the matter of life and
death to a customer, they bargain and sell medicine at an exorbitant price. The town of
Malgudi is reeking with such money. Only a part of it goes to the income tax department. The
rest remains hidden in bundled-up currency notes in dark boxes.

Examination System

R.K. Narayan exposes the faulty system of education which prevails in the country.
Margayya feels angry at the thought of examinations. These are some of the current
problems discussed in the novel.

Conclusion

The above-mentioned current problems in Narayan’s ‘The Financial Expert’ resonate with
the themes explored in the play. The novel continues to be relevant because it brings out the
burning issues related to finance, ethics, and human behaviour in the context of rapidly
changing world.
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Navigating ldentities: Post-colonial Narratives in Chimamanda Ngozi

Adichie’s Americanah
Ravi Kumar Shrestha

Abstract

This research discovers the post-colonial identity of the immigrant characters mainly two
protagonists Ifemelu and Obinze in Chimamanda Ngozi Adichie’s Americanah who migrate
to the USA and the UK from Nigeria. The bildungsroman journey of Ifemelu from Africa to
America and that of Obinze from Africa to Europe on the one hand reveal their desires of
bettering their life fulfilling the American dream. Their migration from their home nation to
the host nation is caused by their search for better job opportunities, western liberalism, rights
of equality, higher education and pursuit of happiness. On the other hand, their struggles
during their journey and stay in these western nations uncover the impact of colonialism
though they migrate in the postcolonial era. Although the immigrant characters should
embrace western identity, they happen to embrace postcolonial identity. Since they work and
live in the West, they mimic their language, education, religion, food, dress and hair for their
survival. Hence, they are culturally displaced, racially segregated, feel unhomed, carry hybrid
identity and have double consciousness. Methodologically, a qualitative approach is
employed, recognizing the fictional nature of the characters. Through the application of these
theoretical tools, including Homi K. Bhabha’s Mimicry and Hybrid Identity, Frantz Fanon’s
Theory of Racism, and W. E. B. Du Bois’ Double Consciousness, the research contributes to
a deeper understanding of post-colonial identity construction within the context of
contemporary migration literature.

Key Words: Postcolonialism, Unhomed, Cultural Identity, Hybridity, Racism, Double
Consciousness

Introduction

This research revolves around the protagonist immigrants’ problems of identity in the USA
and the UK. It mainly focuses on navigating identity problems of two Nigerian immigrant
characters Ifemelu and Obinze in Chimamanda Ngozi Adhichie’s Americanah. Although
Obinze’s identity crisis in the UK gets reflected in the select novel, too, the study mainly
focuses on Efemelu’s identity problems in America. On the one hand, the immigrant
characters are located in the Afro-American and Afro-British societies; on the other hand,
they try their best to blend themselves in the western culture.

Adichie is an internationally honoured Nigerian writer whose master piece is
Americanah the select novel for this study. She was born on September 15, 1977 in Enugu,
Nigeria. She was brought up in a good educational environment since her father was the
professor of statistics and Vice-chancellor of the University of Nigeria and her mother was
the first female Registrar of the same university. She is regarded as one of the greatest
Nigerian writers or Afro-American writers who write on the issues of Nigerian immigrants’
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identity crisis in the West. She is also regarded as a reformist and feminist writer. In
‘Deconstructing the Single Story: Chimamanda Ngozi Adichie’s Americanah,” Isabella
Villanova writes about Adichie “Chimamanda Ngozi is a prominent award-winning Nigerian
novelist and an engaging story teller” (85). Besides Americanah, Adichie has written a series
of award-winning novels such as Purple Hibiscus (2003), Half of a Yellow Sun (2006) and
The Thing Around Your Neck (2009) whose characters are mainly Nigerians who are in
search of identity. She has received different awards for her books. Her novel Half of a
Yellow Sun received Women’s Prize for Fiction, Anisfield-book Award for Fiction and Pen
Open Book award in 2007. Likewise, she received National Book Critics Circle award for
Fiction for Americanah in 2014. About Adichie, Elena Rodriguez Murphy claims “Described
as one of the leading voices of her generation, Nigerian writer Chimamanda Ngozi Adichie
has become one of the many African authors who through their narratives have succeeded in
challenging the literary canon both in Europe and North America while redefining African
literature from the Diaspora” (93). Murphy’s claim is Adichie’s writings such as Americanah
reflect the African Diaspora and problems of Africans such as Nigerians’ identity crisis in the
West.

The study mainly focuses on the protagonist Efemelu’s migration from Nigeria to the
USA in search of better education and suffers from different identity problems such as
gender, class and racial oppression. Likewise, the novel reflects identity problems of a young
Nigerian male’s migration to the UK from Nigeria in pursuit of better future. The novel
portrays both Ifemelu and Obinze as main characters who oscillate between Nigeria and the
USA and the UK. The select novel reveals how both of them fall in love in Nigeria in their
teenage and continue even after they return from the USA and the UK although being
unmarried Ifemelu continues her affair with married Obinze. In “Negotiation of Cultural
Identities in Chimamanda Ngozi Adichie’s Americanah,” Janice Sandra David and John Paul
X write “The Nigerian literature illuminates on the experiences of migration which makes a
person oscillate between two different places. The novel describes the formative process of
Efemelu and Obinze who fall in love in Nigeria and migrate to the West and they ultimately
reunite in Nigeria after fifteen long years” (2780). Although these immigrant characters try to
embrace western identity, they happen to embrace postcolonial identity since they mimic
their language, education, religion, food, dress and hair for their survival during their struggle
in the host nations. So, they suffer from cultural displacement, racial segregation,
unhomeliness, hybrid identity and double consciousness.

Methodology

The study has adopted qualitative research methodology because the study focuses on the
fictional nature of Nigerian immigrant characters’ experiences, emotions, beliefs, attitudes
and behaviour. In this context, the textual analysis is employed as a fundamental theoretical
method for doing interpretative analysis, narrative analysis and naturalistic analysis of the
select text. Since the study focuses on the postcolonial identities of Nigerian immigrants in
the West and the influence of post colonialism upon them even in Nigeria, postcolonial
theory is adopted for broad theoretical framework. Through the application of these
theoretical tools, including Bhabha’s Mimicry and Hybrid Identity, Fanon’s Theory of
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Racism, and Du Bois’ Double Consciousness, the research contributes to a deeper
understanding of post-colonial identity construction within the context of contemporary
migration literature.

Objectives

The study reveals how the Nigerian immigrant characters happen to face different
identity problems in the African Diaspora in the West in the postcolonial time due to conflicts
between host culture and root culture. So, one objective of the study is to discover the causes
of the migration from the home country to the host country. The second objective of the study
is to scrutinize the effect of post colonialism upon the Nigerian immigrants. Finally, the third
objective is to reveal how they suffer due to their migration.

Discussion

The study deals with the search for the identity of two immigrant Nigerian
protagonists Ifemelu and Obinze in the western nations. On the one hand, Adichie beautifully
presents Ifemelu as a female protagonist who migrates from Nigeria to the USA for higher
education and she gets a fellowship at Princeton University, New Jersey. On the other hand,
she presents Obinze as a male protagonist who migrates from Nigeria to the UK for better
opportunities. What she wants to explore through the novel is the postcolonial identity of the
Nigerian immigrants who migrate to the West in the lure of embracing privileges of western
liberalism and capitalism. Villanova regards Americanah as a postcolonial coming-of-age
story and states: “Set in the globalized world of the early twenty first century, Americanah
describes through a realist perspective, the formative processes of Ifemelu and Obinze,
exploring themes such as migration, Diaspora, displacement, borderlessness, racism, hair as a
metaphor of race, the interconnectedness between race and gender, the search for identity and
national belonging” (87). So, the research explores different identity themes of the immigrant
characters mentioned by Villanova.

In course of her bildungsroman journey to America, Ifemelu breaks the boundary of
border, but gets herself confined to the boundary of racism since she loses her identity of
being African, but happens to be Black. When a poet from Haiti who has dated a White
American for three years denies that there is racism in America, Ifemelu refutes it: ““That’s a
lie,” Ifemelu said to her” (309). Ifemelu points out racism in America:

The only reason you say that the race was not an issue because you wish it was
not. We all wish it was not. But it’s a lie. I came from a country where race
was not an issue; I didn’t think of myself as black and I only became black
when | came to America. When you are black in America and you fall in love
with white person, race doesn’t matter when you are alone together because
it’s just you and your love. But, the minute you step outside, race matters. But,
we don’t talk about it. We don’t even tell our white partners the small things
that piss us off and the things we wish they understood better because we are

worried they will say we are overreacting or we are being too sensitive. (310)

What Ifemelu wants to claim is racism like a dark cloud has covered America and she has
lost her African identity. In ‘The Fact of Blackness,” Fanon viewing America as a racist

nation argues: “In the white world the man of color encounters difficulties in the development
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of his bodily schema” (258). Fanon’s argument like supporting evidence tries to prove
Ifemelu right. Ifemelu herself makes Curt her boy friend who is the white man. Due to Curt,
she gets a good job that paves a way for the process of her visa and green card. However, she
observes racial discrimination in America as Fanon in ‘Black Skin, White Masks,’ points out:
“It is not that we deny that blacks have any good qualities, but you know it is so much better
to be white” (48). Fanon’s argument supports white superiority in America.

In one way, Adichie speaks about racism in America through Ifemelu pointing out
how the identity of immigrant Nigerians is affected and weakened by racism. Although she
migrates to America getting a fellowship to study at Princeton University at New Jersey, in
place of pursuing higher study she keeps on exploring racism in different walks of her life in
America during her stay. Her work as a blogger enables her to discover roots of racism too.
Ifemelu loves to reveal her profession: “‘I write a lifestyle blog,” because saying ‘I write an
anonymous blog called Raceteenth or Various Observations about American Blacks (Those
Formerly Known as Negroes) by non-American Black’ (11). She mentions a white
American man who sat beside her on a train and expresses her views on racism: “Race is
totally overhyped these days, black people need to get over themselves, it’s all about class
now, haves and have-nots” (11). He even blames blacks, too by asserting: “Nobody wants
black babies in the country, and I don’t mean biracial, I mean black. Even the black families
don’t want them” (12). Adichie means to indicate is though people say race is exaggerated in
America, it is observed in the life of immigrants. For showing negotiation with American life
in her social field and professionalism, she tries a lot to follow western standard of beauty
straightening her curly hair making braids. In ‘The Politics of Race and Beauty: A Study of
Aesthetics,” Nagendra Bahadur Bhandari argues:

. . .the Western notion of beauty particularly straightening her curly hair for
her social mobility and professional prospects. Initially, she gives in to the
hegemonic Western notion of the beauty and tolerates the physical and
emotion pain of straightening her kinky hair. However, she gradually develops
her critical consciousness about such racist practices and begins to resist the
white notion of aesthetics by proposing an alternative standard of beauty on
the basis of the physical features of the black. (37)

Thus, Bhandari shows how Ifemelu’s straightening hair is related to race and gender.
Villanova’s argument “Through this blog post, Ifemelu openly disapproves of black
women’s tendency to equate female beauty with white femininity since in this way they only
reinforce racial stereotypes and hair will always and inevitably be related to notions of race
and gender” (92) even reflects Ifemelu’s fight against racism.

During their stay in America and the UK, Ifemelu in America and Obinze in Britain
neither feel themselves as African nor as American but they are made to feel only blacks.
They happen to judge themselves from the mindset of the westerners/whites. So, they find
their consciousness divided due to identity dilemma. Aisha reminds Ifemelu how they are
taken as blacks in place of regarding them as Africans or Nigerians or Senegals: “You don’t
know America. You say Senegal and American people, they say, where is that?” (23). Aisha
points out double consciousness of Africans in America, which appears as the loss of their
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identity. In this context, W. E. B. Du Bois’ theory of double consciousness is very suitable to
show the divided identity of Nigerian immigrants such as Ifemelu, Obinze, and so on
portrayed in Americanah. Du Bois theorized double consciousness in The Souls of Black
Folk:

sort of seventh son, born with a veil, and gifted with the second-sight in this
American world—a world which yields him no true self-consciousness, but
only lets him see himself through the revelation of the other world. It is a
peculiar sensation, this double-consciousness, this sense of always looking at
one’s self through the eyes of others, of measuring one’s soul by the tape of a
world that looks on in amused contempt and pity. One ever feels his two-
ness—an American, a Negro; two souls, two thoughts, two unreconciled
strivings; two warring ideals in one dark body. (8)

Du Bois’ theoretical concept indicates the divided consciousness of blacks in America, which
means they judge themselves from the eyes or mindset of the whites.

Adichie’s intention to explore loss of identity of her characters in the form of their
dual or divided identity gets reflected in the select text, which indicates the postcolonial
identity of diasporic people. It cannot be a kind of exaggeration to admit that when people
migrate to another country, they develop double consciousness. Du Bois focuses on African
Americans, whereas Samir Dayal generalizes double consciousness “In ‘Diaspora and
Double Consciousness’, Dayal emphasises, “The transnational migrant’s double
consciousness can continually reinvigorate the regulative ideal of an endlessly open and
unpredictable negotiation of civil society and its quickening principle, social justice” (56).
His intention is to reveal the real nature of double consciousness that immigrants develop and
do negotiation in the Diaspora for survival, too. However, the critics such as Waleed Samir
Ali differ from Du Bois and argue that the blacks develop even triple consciousness in
America. In ‘Double/Triple Consciousness in Adichie’s Americanah: A Black Feminist
Reading,” Ali writes “In fact, Du Bois’ concept of Double Consciousness has been criticized
for neglecting the black women experience” (69). Unlike Du Bois and Ali, Frederick
Douglass claims that Africans are slaves, blacks and Americans in The Narrative of the life of
Frederick Douglass: “By far the larger part of the slaves know as little of their ages as horses
know of theirs, and it is the wish of most masters within my knowledge to keep their slaves
thus ignorant. | do not remember to have ever met a slave who could tell of his birthday.
They seldom come nearer to it than planting-time, harvest-time, cherry-time, spring-time, or
fall-time” (21). Though immigrants from any part of the country suffer from double
consciousness in the Diaspora, they are compelled to migrate. Syed Hajra Begum agrees to
this view in ‘Americanah as a Transnational Feminist Novel’ and writes “Even though being
an immigrant compounds the immigrant double-consciousness, the framework can still be
applied. Those from African and Caribbean countries are trying, just as African Americans to
be accepted in mainstream white American society” (620).

Besides, the study even reflects the hybrid identity of Nigerian immigrants such as
Ifemelu, Obinze and so on in the African Diaspora. When immigrants migrate to the host
country, their identity is influenced by the new foreign identity i.e. they happen to adopt the
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language and culture of the host nation for their survival in the third space, which indicates
their hybrid cultural identity. Americanah displays different indicators of hybrid identity of
the characters. Ifemelu’s American accent is improved and she sounds like an American,
which becomes obvious when the call center operator tells Ifemelu that her English “sounds
totally American” (175). When two different cultures of people mix, it becomes the hybrid
culture. Hybrid identity should not be merely taken negatively. Instead, it should be taken as
a new creative identity. In Location of Culture, Bhabha theorises hybridity as a relationship
between the colonizers and colonized developed in the third space:

Hybridity is the sign of the productivity of colonial power, it’s shifting forces
and fixities; it is the name of the strategic reversal of the process of
domination through disavowal, Hybridity is the revaluation of the assumption
of colonial identity through the repetition of discriminatory identity effects. It
displays the necessary deformation and displacement of all sites of
discrimination and domination. (112)

Bhabha’s hybridity reflects the relationship between the colonizer and the colonized. So,
Bhabha’s concept of hybrid identity reflects the hybrid identity of Nigerians such as Ifemelu,
Obinze and so on. Sarah and Asad Ali Hashmi regard Ifemelu’s identity as cultural hybrid
identity of a Nigerian immigrant in America. In ‘Investigating Hybridity in Americanah,’
Shamshad and Hashmi claim: “This study revolves around the idea of finding out the
problems of migrant “Ifemelu” the protagonist of “Americanah”. Kangira (2015) stated that
Ifemelu is a female character in novel who is a Nigerian, moves to the United States, and
faces the issues of hybrid culture. . .” (28). They further state about Ifemelu’s hybrid identity:
“Ifemelu the protagonist of the novel is the major character in Americanah who reaches
America to study but eventually encounters multiple strokes of racial discrimination and
remained stranded between two cultures” (29). Since Ifemelu becomes a Nigerian immigrant
in the USA and lives in diaspora, it becomes clear that she adopting cultures of both the host
nation and home nation develops hybrid identity.

On the one hand, the study discovers how for Ifemelu and Obinze the dream of the
West gets disillusioned as they don’t succeed in assimilating and negotiating with the culture
and identity of the western host nations. On the other hand, Ifemelu happily returns with a
view to meeting his lover Obinze in her native land and Obinze becomes prosper after he
returns to his native land. Ali critiques:

Unlike conventional “bildungsroman,” in which the White struggles to
integrate into his society, Americanah presents the story of Obinze, and later
Ifemelu, who try to integrate and assimilate into the White society but end
with complete failure in Obinze's case. Unlike conventional migration stories,
Obinze's shows the deported migrant prospering in his own homeland. The
West is no longer the Promised Land or utopia of imagination. Obnize who
failed to accommodate and assimilate White norms or prosper in England has
successfully integrated in his home country. He becomes the "Big Man" and
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rises as a wealthy, influential member of Nigerian society once he is home.
Furthermore, he is absorbed in the Nigerian patriarchal culture. (77)

Unlike the existing trend of immigrants’ negotiation with the culture, language and identity of
the host land for survival strategy, Americanah shows the failure of immigrants such as
Ifemelu and Obinze in America and Britain respectively. Generally, America and Britain
become highly potential and fertile nations for the immigrants from poor nations as they have
the concept of American or European dream, however, Americanah reflects the
disillusionment of their such American or European dream. One major cause why Ifemelu
and Obinze face failure in these nations is because of the prevalence of racism. In
‘Demystifying the Turmoil of Culture, Identity and Racial Politics: A Diasporic Study of
Adichie’s Americanah,” Sharjeet Ahmad, Zawar Hashmi, Bushra Jawar Khan, Yasir Arafat
and Muhammad Gulfraz Abbasi claim: . . . the rise of racism is somehow proving American
dream as some sort of illusion which is subtle ironic remark on the overt racism by the white
supremacist in America” (1421). Thus, racism becomes the centrepiece of problems for
immigrants’ negotiation in Americanah.

American standard of beauty reflects racism in America. Even Toni Morrison’s The
Bluest Eye reveals the pathetic plight of the Afro-Americans in America due to racism.
Ifemelu’s statement “When you make the choice to come to America, you become black”
(Adichie, 2013, pp. 310) reveals how race is a social construction based on biological
features. Bhandari claims “The intersection of race and beauty adversely affects the black
immigrants restricting the prospects of opportunities and annihilating their self-identity in the
US. Although slavery and racist legal provisions have been formally abolished, the racist
hierarchy of the white supremacy influences the discourse and practices of beauty. . .” (The
Politics of Race and Beauty, pp. 38). Adichie through Americanah means to give a powerful
message that apparently America is engulfed by racism to weaken the identity of non-white
immigrants, but in fact racism has prevailed in America.

Conclusion

Thus, firstly the research shows that Nigerian immigrants such as Ifemelu and Obinze dream
and migrate to America and Britain due to political instability and chaos in Nigeria caused by
endless protests, violence and disturbed university studies. Secondly and fundamentally,
these immigrants migrate to America and Britain for higher education, western liberalism,
better job opportunities and a much better life. Finally, the research discovers how the
immigrants face different identity problems such as hybrid identity, double consciousness,
and racial segregation in the Diaspora in the postcolonial era. The American dream of
Ifemelu gets shattered since she fails to embrace privileges of America for the immigrants in
America she feels othered and becomes the victim of racism in America. So, she finally
returns to her home country Nigeria though she could stay there if she wanted. Likewise,
Obinze’s European dream gets disillusioned since he is deported to her home country from
Britain, which becomes a great humiliation for him. However, ultimately, he happens to be
prosperous in his own country. Both he and Ifemelu still continue their love affair though he
is married to another woman.
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Unshackling the Fetters of Language: Influence of Oral Traditions on the

Poetry of Mamang Dai
Sachindra Nath Mishra & Priya Ranjan Tiwari

Abstract

This article explores the complex interplay between language, power dynamics, and cultural
preservation in marginalized societies, focusing on the oral literature of the North East India.
Mamang Dai emerges as a significant voice in this discourse, drawing on her Adi heritage
and the rich oral traditions of her community to create poetry that serves as both a form of
cultural preservation and resistance against dominant cultural narratives. Dai's works delves
into the deep connections between humans and nature, utilizing elements from the natural
world to carve out a distinct tribal identity. Through her engagement with tribal customs,
rituals, folklore, and myths, Dai's poetry reflects a communal consciousness and collective
responsibility. Ultimately, Dai's poetry can be viewed as a form of resistance, seeking to
reclaim and retain the cultural heritage of her community amidst ongoing challenges posed
by modernization and globalization.

Key Words: Orality, North-East India, Heterogeneity, Resistance, Cultural Identity,
Indigenous

Introduction

Over the decades, the role played by language in creating power structures has been an
engaging area of concern for the academia. This brings into play, the voices from societies,
that have been rendered marginalized in want of a written culture or script. The term ‘oral
literature’ is often used interchangeably with expressions such as ‘orality’ or ‘oral tradition,’
in order to stress upon; a) literary forms that have their roots in oral culture, b) oral cultures
and traditions finding expression in literature at the level of either content or form.

However, the term oral literature is self-evasive since it includes an intrinsic
contradiction- the term literature implies the presence of a script, which is opposed to the
inherent idea of orality. Hence, oral tradition or culture appears to be more appropriate or
proximate term to denote an idea. Consequently, the expression ‘orature’ over the decades
has been a more acceptable and widely used to denote the overlapping dependency of
literature and oral tradition. Oral literature refers to literature transmitted by word of mouth,
thus distinguished from literature transmitted through written records. Oral literature can be
considered a social phenomenon that guided and instructed societies before the ‘literature’ or
writing system came into existence. Oral cultures have been reservoirs of wisdom, rituals,
practices, belief systems and most importantly history of societies and communities. Africa
stands out as a classical case of how culture was eroded in want of a ‘script’ or written
culture.
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Language is often viewed as a meta-narrative that tends to ‘homogenize’ the inherent
heterogeneity of the oral culture. Language is a vital carrier of culture and due to the absence
of a written tradition; cultures and traditions are bound to die. These aspects become more
important in post-colonial societies where the colonizer’s language/s has/have replaced the
language and the culture of the colonized, giving way to hybrid cultural identities. It is further
intensified in the case of a multilingual society like India, wherein writers are often caught at
the crossroads of two or more cultures.

The case of North- East is even more dramatic as it faces double colonization and
interior colonization due to the apparent geographical and political aloofness from ‘mainland’
India and the cultural homogenization of the whole region. The general tendency is to club
all eight states, each having distinct traditions, cultures, religion, language, and dialects under
one umbrella term of North East. Consequently, the assertion of the indigenous culture and
identity becomes a potent and pertinent area of negotiation. While the region lags behind the
national average in terms of various development indices, the more alarming concern is the
depletion of native culture in the wake of ‘modernization’ and progress- the tendency of
commercialism and colonialism.

Analysis

Mamang Dai from Arunachal Pradesh is one of the dominant poetic voices emerging from
North East India in the last few decades. Today, she is taught in several universities under the
banner of postcolonial writing. This is richly significant and suggestive in the sense that akin
to postcolonial discourse, language is considered to be deeply rooted in the power matrix in
the context of predominantly ‘oral’ tribal societies.

North East, especially Arunachal is home to various tribes and sub-tribes. (all fighting
against homogeneity) Since these tribes, lack a script or written tradition, it is imperative and
pertinent for them to; revive their traditions (oral in nature) by adopting the features and
aspects of their oral culture in literary forms. Literature for them is an act of cultural
preservation. Consequently, it qualifies as literature of protest- putting up resistance against
dominant linguistic and cultural hierarchies by fighting against 1) the predominance of
written cultures 2) the predominance of literature from ‘mainland India’ 3) the homogenizing
tendencies of labels such as ‘North East’ rather than Arunachal by asserting cultural identity.
Therefore, the writers of the region have two major preoccupations- a) volatile socio-political
conditions, and (b) love for land, nature, myths, folklore, and rituals.

The belief system of Tribal communities is deeply rooted in elements of nature which
is also an integral part of their traditions, customs and religious practices. Dai proudly
identifies with her ‘Adi’ heritage and accepts the influence of her community on her works:

Oh so much is derived from the tribal. I am tribal, and the geography,
landscape, our myths, stories, all this has shaped my thoughts... [ am
particularly influenced by our oral narratives dealing with creation myths. This
is like an archaic, intricate, sparkling epic poem that opens up another world
like the branches of a living tree. (Guha)
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For the tribal communities, the myths and stories even go beyond being a source of
generational wisdom. It is a vital cog of their history and existence:

With oral narratives, there are no reference books, and few recorded volumes
in print. If you approached a village elder who might be a storyteller, he would
say, "What! What kind of story, eh? How can anyone pull a story out of air,
eh? (Dai, On Creation Myths 3)

Commenting upon the richness and expanse of oral tradition, Dai notes:

This is the other characteristic of oral traditions. It seems that their
significance returns to us only when we are older. By then we realise the need
to identify ourselves again as belonging to a particular place, a community;
and some signs for this lie with our stories. We are here today as members of a
particular community with a particular set of beliefs, by an act of faith,
because we reposed belief in the 'word' as composed in our myths and legends.
In the world of our ancestors this was the art of the storyteller, the medicine
man, the orator, the priest. Everyone knows the stories, in one form or another;
and it is this knowledge that links the individual to a group. Perhaps this is
why if you asked someone to tell you a story, they would say there was
nothing to tell, because now the stories are inseparable from the routine of
daily life, the customary practices of a community... They are not even
perceived as stories anymore but as beliefs determining a way of life. (Dai, On
Creation Myths 4)

One of the characteristics of oral literature is that, unlike literary compositions, it has no
standard or fixed form. Its relevance is only enhanced by the inherent ambivalence and
openness to multiple interpretations.

Of course, in this tradition the meaning of stories remains open to many
interpretations. The names of places, gods, goddesses, and legendary
characters vary even from village to village. (Dai, On Creation Myths 5)

We find an overpowering presence of nature in Dai’s poetry and she freely uses metaphors
and symbols from the world of nature to retrace the blurred horizons and carve out a distinct
tribal identity. Dai evokes the landscape of Arunachal in its quintessence- the flora, fauna,
seasons, stars, skies, rivers, mountains, and rain are recurring motifs in her poetry. She
depicts the quintessential Arunachal, without any veneer or coatings of the corrupting
influences of modernity. Mountains and rivers are depicted as a living presence in Dai’s
poetic universe. In ‘Small Towns and the River’:

The river has a soul.
In the summer it cuts through the land

like a torrent of grief. Sometimes,

Volume 13 Issue 1 A Peer-Reviewed Journal www. jjells.com



April 2024 77 ISSN 2278 0742

sometimes, | think it holds its breath
seeking a land of fish and stars
The river has a soul. (Dai, Small Towns and the River)

Dai attributes human action to the river, which acts according to its own volition. The river
holding its breath and cutting across the land signifies that it has been a witness to the
changes: the past, present and future. The river has a soul and it carries anguish instead of
respite to parched sentiments as it flows through the land; expressing a desire to reach out to
a paradisiacal pastoral of folklore, away from the humdrums of modernity. Unlike the
transience of human life, the world of nature is eternal- “the river knows the immortality of
water.” The repetition of the phrase, ‘the river has a soul’ is an example of Dai’s dexterity in
using stylistic patterns of oral narratives, such as Anadiplosis (repetition of a particular idea
or phrase to emphasize its importance) to elevate the importance of the ‘oral’ above ‘written’

Dai tries to reclaim an existence that is rooted in the vitality of rituals and cultures,
which are facing a constant onslaught in the wake of the narrow notions of modernization and
development. Like a pilgrim, she visits her childhood, which is ‘a shrine of happy pictures’.
Dai contrasts the uncomplicated and involved way of life of the tribal communities with the
complex and detached mode of existence offered by modernity. For them, a life wrapped in
customs and rituals, nurtured by nature is preferable. The river, the sun, and the bamboo are
manifestations of the divine.

In the cool bamboo

Restored in sunlight,

Life matters, like this.

In small towns by the river

We all want to walk with the gods. (Dai, Small Towns and the River)

Similarly, in ‘The Voice of the Mountain’ the mountain’s voice overlaps with the
individuated voice of an old man, denoting the expanse of traditional wisdom. Just like the
river, the mountain too is a witness to the altered contours of the ‘tribal landscape’:

| know the towns, the estuary mouth.

There, beyond the last bank

Where the colour drains from heaven

| can outline the chapters of the world. (Dai, The Voice of the Mountain)

The voice of the mountain then merges with other elements of nature such as ‘sea waves’,
‘wild bird’, ‘desert’, ‘rain’ and ‘mountain peaks. The mountain has been an attester to all that
has happened- ‘in my life, I have lived many lives’ and hence is ‘instructed with history and
miracles.” The world of nature and customary beliefs in Dai’s poetry is always juxtaposed
against the transience of human life and endeavours. While the world of human beings is a
fleeting ‘dream of permanence’, the world of nature holds ‘particles of life’.

Life and death, life and death
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only the rituals are permanent. (Dai, Small Towns)

Dai’s attribution of human emotions and actions to the agents of nature pertains to the belief
of tribal communities in the philosophy of animism, which shapes the intellectual foundations
of the people from the Adi tribe. Encyclopaedia Britannica defines animism as “belief in
innumerable spiritual beings concerned with human affairs and capable of helping or harming
human interests.” Mamang Dai in Legends of Pensam observes that animism is a belief that
plants, animals, seasons, and other objects of nature have a living soul and the world is
controlled and organized by a universal power.

One cannot miss the tone of anxiety and apprehension in the poetry of Mamang Dai
which is the result of firstly, the volatile political scenario in the region leading to insurgency
and secondly, the tendency to club discursive voices under a broad category of ‘North East.’
Consequently, the writers from these states not only try to negotiate with linguistic pressures
in order to transfer and translate the native idioms into ‘acquired’ languages but also reclaim,
reassert, and sustain their culture in the wake of a plethora of changes brought by modernity.
Dai notes

Small towns grow with anxiety
for the future.” (Dai, Small Towns)

The cultural fabric of North East India has been witnessing tremendous transformations as an
aftermath of capitalism. In Voice of the Mountain’ Dai reflects:

The other day a young man arrived from the village.
Because he could not speak
he brought a gift of fish
from the land of rivers.
It seems such acts are repeated:
We live in territories forever ancient and new,
and as we speak in changing languages.
I, also, leave my spear leaning by the tree
and try to make a sign.” (Dai, Voice of the Mountain)

The lines highlight the necessity of meaningful communication between tradition and
modernity. It also highlights the exigency of asserting a distinct cultural and ethnic identity
against homogenizing tendencies of overarching national identity. The phrase ‘we live in
territories forever ancient and new’ and ‘we speak in changing languages’ underlines the
changing nature of languages and new modes of communication. While the poet brings out
the contrast between the village and towns, it is pertinent to bridge the gap between change
and tradition. The two contrasting modes of existence must conflate in the old man who
makes the essential gesture of communicating by leaving his spear (a symbol of tradition) in
the patronage of the tree (representing the world of nature).

Reclaiming the roots is another significant preoccupation with the writers from North
East India. History of the colonized nations is often considered to commence with the arrival
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of the Europeans because the colonizers through a systematic policy of relegating and
prohibiting native languages erased indigenous cultures. However, in the face of dominant
national narratives and Eurocentric views of progress, tribal communities in these regions
continue their ardent efforts to safeguard and uphold their indigenous cultures. Despite the
challenges posed by hegemonic ideologies, these communities persist in their commitment to
preserving their ancestral heritage. According to Temsula Ao by reinventing the oral
narratives, writers from North East try to create a “new literature of their own” and re-
examine the deprecation of “orality” against the “written”.

Dai’s literary oeuvre closely engages with the various aspects of tribal culture. She
relies heavily on tribal customs, rituals, folklore, and myths for her content and adopts certain
stylistic devices of the oral tradition. This deep engagement with folk traditions imparts a
distinctive quality to Dai’s writing. Dependence on oral traditions, allows Dai to add new
dimensions to her poetry and explore new modes of expression.

Oral traditions are part of the collective consciousness of the people belonging to a
particular community and they revolve around the idea of fostering close bonds among the
community members. Accordingly, the events or incidents in Dai’s poetry evade specificity
and exclusivity in favour of collective responsibility and inclusivity.

Just the other day someone died.
In the dreadful silence we wept” (Dai, Small Towns)

Death or loss, then, is not an individual event and Dai focuses on the communal method of
mourning. We find constant references to Adi customs, rituals, and anecdotes from the native
belief system in Dai’s poetry.

The dead are placed pointing west.
When the soul rises

It will walk into the golden east,
into the house of the sun.”

Here, Dai alludes to the traditional belief system of several tribal groups of Arunachal
Pradesh, (such as Galos, Adis, Apatanis, Nishis, Hill Miris, and Mishings) called Donyi Polo
(an animist religion) which translates into the sun (Donyi) and the moon (Polo). While Donyi
(mother sun) is considered a female form of energy, Polo (father moon) is attributed to male
energy. The lines also underscore the tribal belief in life after death. The followers of Donyi-
Poloism also believe that divinity is manifested in and through nature. The elders in these
communities are called “Donyi-Polo Abu” which means ‘representative of truth.” Thus, the
old man in ‘The Voice of the Mountain’ becomes the arbiter of truth, a reservoir of traditional
knowledge and cultural wisdom. Among the Adi tribe, the oldest man in the village is called
‘pator babu’ who is considered the spiritual guardian and custodian of the village.
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Conclusion

Mamang Dai’s works reflect the vibrant tapestry of Northeast India while transcending
geographical boundaries to resonate with readers worldwide. Her poetry is imbued with a
profound sense of place, weaving intricate narratives that celebrate the cultural diversity and
rich heritage of her homeland. Dai navigates themes of identity, belonging, and the human
experience with eloquence and sensitivity. Her writing is not merely a reflection of a region
but a testament to the universal human condition, offering insights that transcend cultural and
linguistic barriers.

Mamang Dai's contributions extend beyond the realm of literature, serving as a voice
for marginalized communities and a champion of cultural preservation. Her commitment to
storytelling as a means of fostering understanding and empathy underscores the
transformative power of literature.

Dai’s poetry qualifies as poetry of resistance and reinstation. She is a ‘woman lost is
translation’, seeking to reclaim, retain and recreate the ever-shrinking territory of her culture
through retelling of myriad shades of Arunachalese culture in her works. A former IAS, and
currently a journalist and a member of the North East Writer’s Forum (NEWF), Dai has been
working in various capacities to promote the culture and the feelings of North East India. In
an interview to Arundhati Subramaniam, she says:

...we write because we also care. Poetry is the voice of protest, and it is the
voice of love. (Subramaniam)
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~English Language Teaching~

Student-generated materials as tertiary resources: Observations from an

ESL conceptual classroom
Kshema Jose

Abstract

Resources used in a classroom are most commonly classified into primary resources, offering
direct engagement with the subject matter, secondary resources, providing explanatory,
interpretative, and analytical perspectives of primary resources, and tertiary resources that
attempt to explain primary and secondary resources. If carefully planned, student-generated
tertiary resources can complement primary and secondary sources by offering explanations,
contextual examples, interactive experiences, and learning practice opportunities that are
student-appropriate, current, credible, and relevant to the students’ needs. This paper
proposes that iterations of digitally mediated student-generated tertiary resources with
successive batches of students can create opportunities for construction of meaningful
discourse, engage students in reflective learning practices, and can help students demonstrate
their potential for knowledge construction. It was observed that the use of three such tasks —
creating infographics, participating in asynchronous discussions, and collaborative mind
mapping — led to deep learning and language gains in an ESL postgraduate conceptual
classroom. The writer recommends sharing of such tasks as open educational resources to
encourage student agentic practices, self-investment, and to increase the dynamicity of
tertiary educational resources repertoire.

Keywords: student-generated materials, tertiary resources, web 2.0 tools, asynchronous
discussions, open educational resources

Introduction: Primary, secondary, and tertiary resources

Resources used in instruction, learning, and research contexts are usually classified into
primary, secondary, and tertiary. A primary source is any material where the author presents
their original contributions and thoughts — research findings, theory, ideas, or experience.
Examples of primary resources include scholarly articles, research studies, scientific
experiments, policy documents, etc. Secondary sources are those that explain or analyze the
information in primary sources and can appear as summaries, overviews, etc. Examples for
such resources in classroom contexts are coursebooks or textbooks that elucidate theories and
key concepts. Tertiary resources on the other hand refer to supplementary materials or
sources that support the comprehension and use of primary and secondary resources in
teaching and learning. Tertiary resources are created by users in their attempt to make sense
of primary and secondary resources. They provide assistance of some sort in understanding
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primary and secondary materials. Termed tertiary resources since they are explanations and
interpretations of information and facts presented within contexts familiar to learners, their
intention is to help students learn a specific topic/ concept. These resources provide a broader
and more familiar perspective of the topic by bringing in additional contexts and carry
frequent references to primary or secondary sources the students ought to get familiar with.
Tertiary resources can also direct learners to newer resources. Critiques, opinions,
interpretations, and commentaries belong to this category. The most common example is
lectures through which an instructor explains concepts/ theories/ ideas presented in primary
and/or secondary resources to students.

A second example for tertiary resources and one that will be discussed in this paper is
student-generated materials. Tasks such as creating models, designing posters, making
presentations, conducting classroom discussions and debates are all attempts made by
students to comprehend primary and secondary sources.

Teacher-created and learner-generated tertiary resources

Tertiary materials created by teachers draw upon the instructor’s expertise and knowledge of
the subject matter, offering insights, explanations, and interpretations based on the teacher’s
experience, perspectives, and world knowledge. While such resources are carefully crafted to
align with instructional objectives and learning goals, they might have a few drawbacks.

Teacher-created materials may reflect a single perspective (the teacher’s) or adopt an
approach to subject matter concepts which may not match the students’ world view, outlook
or realities. Teachers tend to repeat themselves across years especially if they find that
examples used or contexts presented were useful or worked well with one batch potentially
limiting exposure to diverse and newer viewpoints and/ or interpretations. In contrast,
learner-generated materials that showcase students’ understanding, insights, and creativity are
more demonstrative of students’ experiences, and since they are rooted in current real-world
contexts, they tend to be more authentic and relevant for students’ needs.

This writer argues that student-generated materials when digitally mediated can be re-
used with successive batches to accommodate diverse student perspectives, viewpoints, and
interpretations from a varied group of students. Iterative use of such materials has the
potential to promote collaborative discourse generation, facilitate learner reflection, and
enrich classroom discussions.

The study

This paper describes the efficacy of reusing digitally-mediated student-generated tertiary
resources in enhancing students’ learning experience. Through an assessment of learning
outcomes and analysis of student feedback, the study tries to explore how digitally-mediated
student-generated tertiary resources work in an ESL conceptual classroom. The paper reports
observations and findings related to re-utilization of student-generated materials during a
course termed ‘Fundamental Concepts of Digital Literacy’ offered to postgraduate ESL
student teachers in a Central University in India. Tertiary resources created by two previous
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batches of the same course were shared with the 2023 batch. This paper reports, the findings
collected from the use of these resources by the 2023 batch.

Three tasks were used in the class: creation of infographics, asynchronous
discussions, and collaborative mind mapping of texts. These tasks were given to deepen
students' understanding of core digital literacy concepts. However, what sets them apart from
other similar classroom tasks is that, in addition to the reading resources, the 2023 batch of
students were given access to infographics, discussion talk texts, and mind maps created by
two previous batches (i.e., 2021 and 2022 batch of the same course). The 2023 batch were
asked to add and contribute to and enhance these learning artifacts.

In the next section we discuss each of these tasks.

(1)  Converting case studies to infographics

In this task, students use web 2.0 tools such as Canva, Piktochart, etc. to convert case
studies into visually appealing infographics. Students comprehend and analyze
information from the case study, summarise, and represent it visually, using charts,
graphs, icons, images and text. They are also asked to review and analyze infographics
created by the previous batch and are asked to use them as examples or templates.
Students are encouraged to reuse and remix elements from these resources while
creating their own.

(i)  Conducting asynchronous discussions
Discussions on various concepts were conducted using Voicethread, a web 2.0 tool.
Students are asked to read primary and secondary resources and respond to prompts or
questions and engage in peer discussions. They are also required to listen to the
archived discussions of the previous batches. The current students review and reflect on
past discussions before sharing their thoughts. They continue the conversation, adding
newer perspectives and insights to the topic.

(iii) Collaborative mind mapping of reading resources
In this task, students read a chapter or an article and collaboratively create a mind map
using web 2.0 tools like Spiderscribe, MindMeister or Coggle. They work together to
create a comprehensive mind map by identifying key concepts in the reading text and
categorise and connect the various ideas presented. The current batch is encouraged to
explore and expand the mind maps created by the previous batch by adding new
resources, updating information, or creating branches for additional topics.

Data analyses and findings

Each task was followed by an individual summary writing task. These student summaries
were analysed to understand the depth of information gained through each task. This was the
primary source of data. Secondary sources included post-class perception questionnaire to
measure students’ attitude towards tertiary resources and semi-structured interviews with five
students selected using random sampling. Results indicate that the re-use of tertiary resources
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in the classroom yielded positive outcomes in terms of student engagement, collaboration,
and learning.

I.  Analyses of student summaries

The written summaries that students submitted at the end of every task were coded for
indications of surface and deep level of learning. A holistic analysis of each summary was
done based on the Structure of Observed Learning Outcomes (SOLO) taxonomy. Proposed
by Biggs and Collis (1982), the SOLO taxonomy is a model that attempts to capture levels of
increasing complexity ranging from surface-level knowledge to deep understanding in
students’ comprehension of subjects.

Based on the taxonomy, student summaries were classified as:

1. Prestructural (NO IDEA): students show understanding of parts of information but lack
the ability to connect or organise these ideas.

2. Unistructural (ONE IDEA): students have acquired one or a few bits of correct
information and show the ability to make linear/ simple connections between them.

3. Multistructural (MANY IDEAS): students know a number of related facts and are able
to form connections among them. However, an overall understanding of the topic is still
missing.

4. Relational (RELATE): students are able to appreciate the relation among different parts
of the topic and are able to form multiple connections among these ideas. They are also
able to demonstrate a good understanding of the topic.

5. Extended (EXTEND): students are able to make connections among different parts of
the topic, connect these ideas with their prior knowledge, and extend them to concepts
gained from other subjects/ areas.

Since this was a post graduate conceptual class, it is not surprising that all students were able
to recall multiple ideas in their summaries. What is however interesting is that only 16% of
student summaries were at the ‘multistructural’ level, while 31% of the summaries were at
the ‘relational’ and 53% at the ‘extended’ levels indicating possibilities of deep learning after
interacting with and contributing to student-generated tertiary resources.

Il. Analysis of responses to perception questionnaire

A second source of data was a questionnaire administered to capture students’ perceptions
regarding primary, secondary and tertiary resources. The principles of developing learning
materials by Tomlinson (2011) were considered while creating the perception questionnaire
items. In the first part, items sought to gather student perceptions regarding primary,
secondary, and tertiary resources and in the second part they were asked to mark their
opinions regarding the two types of tertiary resources — instructor’s lectures and student-
generated materials. 73% of the class said they preferred tertiary resources, 20% preferred
learning from secondary sources, while 7% marked primary sources as their first choice in
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learning resources. An overwhelming 91% said they enjoyed learning using tertiary resources
while 58% marked them as the most useful among the three resources.

Given below is a summary of students’ responses to the items on the questionnaire
that aimed to capture their perceptions regarding the two types of tertiary resources used in
the classroom.

Table 1: Summary of findings from learner perception questionnaire

Respondents found student-generated tertiary | Respondents felt that teacher-generated tertiary
resources better for the following reasons: resources are better for the following reasons:

e  Attract attention e More useful

Easier to understand More effective

Make them feel at ease More motivating

More relevant More impactful

More illustrative Build confidence in the topic

Require and facilitate learner self-
investment

e More engaging

The conclusions drawn from these are presented below, interpreted with the support from a
thematic analysis of semi-structured informal interviews with students.

Theme 1: Tertiary resources can help promote deep learning of concepts

Student summaries that followed creation of tertiary resources evidenced many instances of
deep learning; a majority of students managed to write summaries that demonstrated their
ability to link different ideas, to form connections among new ideas acquired and with their
prior knowledge, as well as to suggest new possibilities for the development of the topic.

Students suggested that recorded peer discussions provided “a lot of perspectives
already available on the topic” and explained how these might have helped, “I understood a
lot from other students and friends’ examples... I think it’s many many more than what you
(the teacher) gave in the classroom. And I think it helped me a lot to see connections and get
more ideas...”

Another student explained why participating in asynchronous discussions was a more
meaningful experience than classroom discussions, “I learnt better on the Voicethread...
when peers and seniors point out vs. you (the teacher) point out, maybe we believe you
blindly... but we don’t want to believe peers so | think I reflected on it a lot more and thus I
understood it better.”

Chi et al., (2001) state that tertiary materials such as these offer a learners’ perspective
on the subject matter, something that may be difficult for teachers or subject matter experts to
achieve. Many students agreed that the explanations and examples given by their peers
helped them gain a better understanding of the concepts being discussed because they came
“from our world.”

Theme 2: Tertiary resources can extend knowledge construction possibilities
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As teachers, most of us have noticed that face-to-face classroom discussions on the same
topic tend to be comparable across different batches of students. Discussions by successive
batches tend to be repetitive and do not go beyond an initial level of exploration of the topic
due to similarities in students’ schemata. Creation of new knowledge is thwarted unless
students get to encounter diverse perspectives and explore new ideas. All three resources —
infographics, discussions and mind maps showed occurrence of ideas not present in the
reading resources given to the students.

When asked to explain, a student said, “It was spooky to read and hear other students’
thoughts! ... my ideas I planned to speak on were already spoken, questions I had were
already asked by someone before me and answered by somebody too, my interpretation and
even pictures I planned on using were all taken... so I feel that helped me look for, develop
and ... move on to thinking harder, innovate and ideate for novel ideas.”

Theme 3: Tertiary resources give more time to reflect and plan responses

Learners agreed that the asynchronicity of these resources meant they could spend time with
the resources and revisit peers’ ideas multiple times and that helped with comprehension:
“All these ideas ...I could hear them... play them again and again and made sure I understand
everything that was said.” “Perhaps classroom conversations and communications also had
these ideas are there, I'm sure my friends did mention them, but I guess in the classroom I
didn’t have time to notice this maybe because you see it plays out only once”. “We tend to
jump the gun when in classroom discussions, you know we think we have to rush in and say
stuff whereas in Voice thread we wait to hear them all out, think about it, and read up a bit,
plan... I think this is a super big thing because 1 definitely see my responses are more
meaningful this way.”

Theme 4: Tertiary resources enable language gains and acquisition of discussion skills

Some students attributed vocabulary gains to listening to peer conversations resulting in ease
of participation in discussion, “to see my peers say all that, and I can use those words to form
as my base to repeat, rephrase and then add...” “gave me polite words for me to use later in
my own discussion.”

Listening to peer discussions and reading peer texts seemed to have helped students
notice and use better ways to present their ideas, “how to present concepts in a clear and short
way and link to vast extra information” “I liked how X presented his point, you know brief
sentences but also repeated or rephrased and I did it too ... when recording some of my
points.”

Conclusion

In learning contexts supported by technology tools, student-generated tertiary learning
resources can help record and store learning experiences that can be used with other learners
as reusable learning knowledge bases (Lee, 2009). This paper talked about how a

continuously created record of student learning experiences can serve to promote and
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enhance knowledge construction, reflection, and knowledge generation in a conceptual
classroom.

While it is obvious that such tasks can promote digital literacy skills, create
personalized learning experiences, and add diversity to the learning resources available in the
classroom, such resources can also achieve student self-investment by providing students
with choices and control in terms of nature and focus of their contributions, effectively
engaging them in the meaning-making process. Additionally, this writer strongly
recommends sharing of such resources as open educational resources (OERSs) to create
ownership of learning, foster a sense of agency and empower students as meaning makers
who co-construct their learning process. Tertiary courseware (Lee, 2009, p 2262) such as the
learning artefacts discussed in this paper, when shared as OERs can guarantee global
iterations that enhance the value of such resources and help transform available pedagogic
strategies to create dynamic and inclusive learning environments.
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Teacher Preference on Digital Humanities in ELT in Engineering Colleges
S Parvathavarthini

Abstract

The present decade has seen a transformation in the educational scenario throughout the
world. It is no different in India; Digitalization which was an infant has suddenly grown into
a full-grown child during the COVID. Digital humanities have facilitated the teaching
learning process throughout the world. Trainings in technology aided teaching has assisted
and motivated English teachers to wield the sword of technology and digitalization in English
classrooms to a great extent. English laboratory sessions in engineering curriculum have
demanded the transformation for digitalization in English classrooms for the past two
decades. The onset of COVID followed by online classes, use of mobile phones to attend
classes have all culminated in the availability of a lot of software, online apps and computing
platforms for digital illiterates. The current study is on the teacher preference and their use of
digital world to teach English language skills in engineering classrooms. It tries to analyse the
actual practice taking place in English language classrooms in the post COVID environment.

Key words: Digital Humanities and ELT, Technology and ELL, ICT and EFL/ESL and
Teacher preference to digital aids

Introduction

English language teaching in engineering colleges was highly influenced by digitalization
than in other institutions. COVID period of total lockdown and dependence on online
teaching linked the bond between digital humanities and ELT. Teachers who were hitherto
indifferent to technology use in classrooms were made to attend training on online teaching
and use of apps and software in language classrooms. Soon there was transformation in the
teaching of language skills with the co-existence of digitalization and ELT. This period of
online teaching, classroom teaching, hybrid teaching lasted for a period of 18 months. Later,
it all came back to where it was before COVID, classrooms. So, is the situation same or has it
gone back to its old days of traditional teaching? The paper aims at analysing the present
scenario, especially the post COVID scenario and the teacher’s preference and digital
humanities in ELT classrooms.

Background to the study

Technology was brought into the teaching of languages when language laboratory was
introduced. In fact, linguaphones and tape-recorders can be identified as the precursors of
technology in ELT classrooms. Slowly, they were followed by computers, headphones and
speakers. The use of language laboratory was strictly restricted to limited exposure of once in
a while experience until it became part of the syllabus and curriculum. In engineering
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colleges, it became part of the curriculum and was also assessed. In spite of all these
developments, teachers were not given much training or exposure on the use of technology in
the classroom. Further, another issue that prevented continuous use of technology was the
financial constraints and limited time given to the students to receive the technology used.

During COVID, people started to seek the help of technology to involve in long
distance learning. Consequently, mobile phones and online teaching platforms became the
norm. In fact, large training sessions were conducted for teachers to use digital devices, tools
and platforms. Learners were required to have mobile phones with internet connections to
receive the digital experience. The demanding situation sought solutions for the problems that
remained unresolved till the COVID period. During this period, it was not just online
teaching that happened, but teachers accessed a lot of online software to device activities for
learners, to conduct evaluation for learners, to share materials for the learners. In fact,
teachers also had the access to plenty of online materials that they provided the learners as
supplementary materials.

The status of Digitalization and technology use in the post lockdown is unclear. Many
online portals had reported a major reduction in the number users after COVID. There was
mass cut down of manpower in many software companies. Likewise, YouTube which had an
increase in its subscribers and users saw a steep decline after COVID. In this scenario, use of
technology and the digital world’s role in teaching learning process would have been
impacted by this. When classes are conducted in contact mode, the necessity for the use of
online apps and software is not required. Further, it would be left to the choice of teachers to
employ and use digital tools for the teaching learning process, especially when it is not
mandatory anymore.

Review of Literature

Moorhouse, B. L. (2023) in his work “Teachers’ digital technology use after a period of
online teaching,” has discussed how the period of online teaching, COVID period, had an
influence in the use of digital technologies in the contact mode classroom teaching done by
the primary school teachers in Hong Kong. Some of the digital aides used include digital
notice boards, interactive digital worksheets and quizzes, interactive presentation software
and learning management systems. The author terms the COVID period as one which was
challenging and also innovative and helped the English language teachers with professional
learning.

Fructuoso, I. N. et. al. (2023) in their article titled “Teachers’ and students’
perspectives on the intensive use of technology for teaching and learning,” have analysed the
perspective of teachers and students on teaching learning experiences during the COVID
period in the faculty of education of the university ‘Autonoma de Barcelona’. Teachers found
it hard to learn and adopt to the demands of online teaching. But they were quick to adapt to
it and strived to impart learning the students in a better way. Many teachers who were
hitherto uncomfortable with technology and digitalization in the teaching learning
environment started to employ digitalization in their teaching even after the lockdown period.
In fact, many teachers have expressed that the use of digital tools, materials and software will
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continue even in contact mode sessions as they complement the learning process. The authors
have concluded saying hybrid mode is the future and the managements should encourage it.

Hypothesis

The study hypothesizes that English Language teachers prefer the use of digital archives,
digital apps and platforms after the COVID period of online teaching.

Research questions

1. Do the English language teachers use digital content and technology in the contact
mode classroom session after the COVID period?

2.  What is their perspective and preference when it comes to the use of technology in post
COVID period?

Methodology

The research involved understanding the preference of teachers’ use of technology in
language classrooms. In order to find that, questionnaire was collected from the teachers. 27
English language teachers working in engineering college was taken up for the study.
Questionnaire consisted of their academic qualification and experience followed by
statements related to their preference and use of digital humanities in their teaching learning
process. It was given on five-point Likert scale. There were also open-ended questions to
know about their reasons for the use of digital humanities

Discussion & Findings

.. among all the contending sub-fields, the digital humanities seem like the
first ‘next big thing’ in a long time. (William Pannapacker)

According to Kirschenbaum, M. G (2010), these are the words of William Pannapacker in
2009 MLA Annual Convention in Philadelphia. Digital Humanities refer to the intersection
of Humanities and the Digital world. It includes computing, archiving and the use of digital
tools in the discipline of humanities for research and other purposes. When traditional
approaches are replaced by digital tools and digital aides in research and pedagogy it is
termed Digital humanities. Krischenbaum, M. G. (2010) traces the origin of the term to the
early 2000s, when plans for the book titled, “Companion to Digital Humanities,” were
discussed. Computers have been used in all facets of life, but apart from computing, there are
other aspects like archiving, use of digital tools, apps and software that prevail over the
Humanities world. It is these aspects that are referred to as Digital Humanities.

The present study focuses on Digital Humanities and pedagogy in English language
learning classrooms. Many apps and software were introduced to create teaching materials,
device evaluation content, conduct activities in the guise of games during the lockdown
period. Most importantly online teaching platforms like Google classroom provided space to
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archive and store materials, create question papers to evaluate and to conduct live classes.
These also speeded up the assessment and feedback processes and made it easy for the
teachers. Most of the assessments were conducted using Google classrooms during the
COVID period. Apps and software like plotagon, Kahoot, Fluent U provided space to create
games, and video content that can be used to teach language in a fun way.

Post COVID period brought the teachers and students back to the classrooms with the
limited infrastructure. Though learners had the mobile phones to receive the digital content
sent, they were not allowed to use them freely in the classrooms during the class hours. But
laboratories were there and the teachers can impart learning using the content that they have
created. In this scenario, the paper aims at analysing the teacher’s use of technology and
digital tools in English language teaching classrooms in engineering colleges. An attempt is
also made to gauge their preference with regard to digital use over the traditional teaching
platforms.

A Questionnaire was administered among 27 engineering college English teachers to
understand the preference and use of digital content and technology. The statements were
with regard to teacher’s preference and use of digital content with regard to teaching the
language skills. Open-ended questions were included to know the reasons for the use of
digital content in language teaching scenario. The questionnaire also included details with
regard to experience and other academic qualifications to find their impact on the choice of
digital content.

The response was received from teachers with varied years of experience. From the
responses it was found that 75% of the teachers accepted to the use of audio and video files
downloaded from the internet and to the use of projectors in the language classrooms.
Likewise, 100% of the teachers accepted to the use of digital content to teach Listening skills
in the classroom. Ironically, when it comes to the use of digital content in the class normally,
25% of the teachers prefer to combine chalk and talk with audio-video aids to teach listening
skills. When it comes to teaching grammar, the opinions have undergone a change, 50% of
them want to use the chalk and talk method, 25% wants to use workbooks and 25% of them
want to use digital content. With regard to teaching other language skills, the opinions differ,
50% of them want to use the textbooks for activities and chalk and talk method, 75% wants to
use the audio-visual content, projector and power point slideshows. In a nutshell it is a
combination of traditional approach and digital Humanities when it comes to teaching
language skills. Here again, Listening completely depends on Digital world and grammar on
blackboard. At the same time, when it comes to sharing of materials, 100% of the teachers
prefer to share them via the digital mode, 75% prefer to share in WhatsApp and 25% of them
prefer to share in Google classroom.

The teacher revealed that they prefer to seek the help of the digital world and
technology because of the following reasons, (i) variety of examples can be given at a time,
(i) it simplifies teaching, (iii) it makes the students engaged and more interested and (iv)
students will have curiosity to learn and understand easily. Ironically, the very same teachers
have pointed out that use of technology will result in students not being to think on their own.
Likewise, they create confusion as sometimes this online content is incomplete.
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Validation of the hypothesis

The current study hypothesized that English Language teachers prefer the use of digital
archives, digital apps and platforms after the COVID period of online teaching. And there
were two research questions in continuation with the hypothesis.

1. Do the English language teachers use digital content and technology in the contact
mode classroom session after the COVID period?
Yes, 100% of them use the digital content for teaching listening skills and they use
digital platforms for sharing materials

2. What is their perspective and preference when it comes to the use of technology in
post COVID period?

They prefer traditional teaching methodology of chalk and talk for teaching grammar and
other language skills. At the same time for listening, they prefer to use digital content,
especially the audio-visual files. Likewise, they prefer digital platforms to share learning
materials. The hypothesis is validated as the teachers prefer and continue to use digital
content and digital platform for the teaching learning process. These teachers, who were
hesitant to use technology before the lockdown, now see it as complementing the teaching-
learning process.

Scope of study and Limitations

Digitization has had a tremendous impact on the humanities discipline and English is not
exception to the fact. Both in literature and language field, Digitization and digital world have
a major part with regard to research and pedagogy. Digital Humanities will be the norm of
the future with regard to teaching-learning process. The current study has revealed that the
teachers who were totally against technology have embraced the digital world and its
advantage. But it is restricted to engineering teachers who have the ready use of technology.
Previous study reveals that it is the trend worldwide among academicians. Hence, there is
ample scope for research when it comes to pedagogy and research in Arts colleges, where the
main focus is literature. Further, as teachers prefer digital humanities for listening task,
exclusive research on teaching listening skill will shed more light on the technology use in
language classrooms.

Conclusion

There was a time when faculty from humanities were ignorant of technology and were
classified as digital illiterates. In fact, language teachers themselves hated the idea of
technology and its use in language classrooms. But lockdown and COVID has given a new
experience to these teachers. They have been exposed to the digital world through the
training programmes and now their world has changed. Many of them want to use technology
and the digital content in their classrooms as they have identified the merits of it. Further,
many teachers see it as complementing the teaching learning process. In fact, a hybrid mode
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is being established in the teaching-learning process, feedback, and for materials sharing.
Future of English Language Teaching is Digital Humanities and many teachers are slowly but
steadily moving towards it.
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Developing Critical Thinking Skills Using Commercials: A Quantitative

Study
Pinali Vadher

Abstract

The pandemic and the post-pandemic situations have created an urgency in the world,
wherein, especially, in today’s education, students need a mix of crucial skills. They should
think critically to solve problems and be creative for innovative ideas. Communication helps
express thoughts, while collaboration teaches teamwork. Information literacy helps navigate
the digital world, and tech proficiency ensures using digital tools. Being flexible and
adaptable prepares for changes in career and life, and social awareness promotes empathy.
Collectively, these skills prepare students to build their character for success and challenges
in the 21st century. Critical Thinking is one of the most crucial 21% Century Skills. It is a skill
that allows one to question, analyze, interpret, evaluate, and judge information. Critical
Thinking is not just a theoretical concept but is a practical tool that can enhance various
aspects of life, including one's career. Critical thinkers become well-rounded individuals by
considering all options and potential solutions before making a decision. In the context of
language learning and media consumption, critical thinking is extremely valuable, as it
enables an individual to navigate the subtle manipulations of language and persuasive
messaging. This research paper delves into the practical application of critical thinking,
specifically through commercials. The study, a quasi-experimental design with a pre-test,
post-test, non-randomized controlled group, includes an intervention program for the
experimental group. The data analysis was conducted using SPSS 26 and Microsoft Excel.

Keywords: Critical thinking skills, 21% Century Skills, Commercials
Introduction

The 21st century has shown remarkable advancements in the field of science and information
and communication technologies. Technology has also affected the education system to a
greater extent. Until the dawn of the 21st century, education systems across the world focused
on preparing students to acquire a heap of content and knowledge passively. This resulted in
educational bodies focused on providing literacy and numeracy as essential pedagogical and
learning skills to gain necessary content and knowledge. But as information and knowledge
are easily accessible in the 21st century with the help of the Internet, these skills, such as
numeracy and literacy, are no longer considered sufficient to cope with the demands of the
ever-expanding challenges of the competitive world. The curriculum of educational bodies
need not focus only on prescribed syllabi or coursebooks but also prepare students to meet
the demands and survive by making their mark in the constantly changing and updating
scenario of professional and economic surroundings at an international level.
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In order to respond to these technological, demographic, and socio-economic changes,
education systems have to make a shift from traditional ways of teaching to providing their
students with a range of skills that rely on the interdependencies of cognitive, social, and
emotional aspects. In other words, to prepare students in an overall manner so that they can
not only succeed in all phases of life but also learn how to maintain success and cope with
failure, as failure in any form is an inevitable part of life in this rapidly changing digital
society of the 21st century. P21 (Partnership for 21st Century Skills) came into existence by
the American Association of Colleges and Universities (AACU) and Secretary of Labour’s
Commission on Achieving Necessary Skills (SCANS) as a result of the educational report i.e.
A Nation at Risk: The Imperative for Educational Reform in 1983 which measured the
quality of education in the United States. Figure 1 and TABLE-1 explain this clearly:

Core Subjects and Information,
21st Century Themes Media, and
Technology

Skills

Life and
Career Skills

Standards and

Fig.1: P21 Framework For 21st Century Learning (source adapted from the Internet)

Digital Literacy Career and Life

Table 1:P21 Skills

The above figure and table predict the following:

Learning and Innovative Skills: critical thinking
communication and collaboration, creativity and innovation.
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e Digital Literacy Skills: information literacy, media literacy, information and
communication technologies (ICT) literacy.

e Career and life Skills: interpersonal relationships, flexibility and adaptability,
initiative and self-direction, social and cross-cultural interaction, productivity and
accountability, leadership and responsibility.

21st-century skills consist of skills, abilities, and learning dispositions that have been
recognized as being required for success in 21st-century society and workplaces by
educators, academicians, business leaders, and governmental agencies. Many of these skills
are associated with deeper learning, which is based on mastering skills such as interpretation,
analysis, reasoning, complex problem-solving and teamwork, in short, critical thinking.
These skills differ from traditional academic skills in that they are not primarily part of it.
The following figure describes the 21st-century skills essential for students or professionals
to be successful:

21st-Century Skills

Foundational Literacies Competencies Character Qualities
How students apply core skills How students approach How students approach
to everyday tasks their changing environment

1. Literacy 11. Curiosity

2. Numeracy

‘ 3. Scientific
Iteracy

12. Initiative

13. Persistence/

4. ICT literac
; 4 14. Adaptability

5. Financial

literacy 15. Leadership

6. Cultural and

civic literacy 16. Social and cultural
awareness

Lifelong Learning

Figure 2: 21" CENTURY SKILLS (source adapted from Internet)

Review of Related Literature
What Is Critical Thinking?

The word “critical’ in the term critical thinking comes from the Greek word, ‘kritikos’ from
which the English word critic is derived. The word identifies the intellectual capacity of
‘judging,” ‘making judgments or to make sense of, to recognize and comprehend,” and ‘for
judging or ability to discern.” Here the word is not used in a negative sense of the term. But
the term critical thinking means intelligent reasoning with aiding evidence or facts to help
make wise decisions. Internationally renowned for his work in this field, Richard Paul
(1992:1) describes critical thinking as: ‘An understanding of the relationship of language to
logic, leading to the ability to analyze, criticize and advocate ideas, to reason inductively and
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deductively and to reach factual or judgment conclusions based on sound inferences drawn
from unambiguous statements of knowledge or belief.’

In simple words, critical thinking can be said to be about challenging either one’s own
or another person’s opinions with the purpose of finding out what to believe or disbelieve and
what to do or not to do. Robert Ennis (Norris and Ennis, 1989:1), one of the most prolific
contemporary writers on critical thinking, defines critical thinking as reasonable and
reflective thinking that is focused on deciding what to believe or do.

Critical thinking helps to make decisions based more on reason rather than on reactive
behaviour. As H. Goldhor-Lerner (1990) emphasized people do better on a daily basis when
they operate more on reason than unthinking reaction. Diane Halpern (1996:5) added a new
dimension to the definition of critical thinking by embedding it into cognitive theory.
According to Halpern (as cited in O’Hare, 2004), critical thinking means making use of those
cognitive skills that help to leverage the probability of the desired outcome. It is used to
define thinking that is purposeful, reasoned, and goal-oriented. The type of thinking involved
in problem-solving, formulation of inferences, calculating likelihood and decision-making
when the thinker is using skills that are discreet and productive for the particular context and
the type of thinking task. For Cottrell (2005), critical thinking is a cognitive activity that
focuses on argumentation and requires the use of the mind. Facione (2000) characterized
critical thinking as a self-adjustment process involving the use of cognitive skills in order to
make sound judgments or to improve the quality of judgments. Sternberry (2007) states that
this process of using mind, often relates to, the faculties of reasoning and reflection. When
engaged in critical thinking, one needs to think reasonably and reflectively.

These definitions illustrate critical thinking as a self-adjusting cognitive process in
which the mind is used to make honest or fair decisions. Cottrell (2005) and the above
researchers also laid emphasis on the fact that reasoning (which includes the analysis of
evidence and drawing conclusions from it) lies at the heart of critical thinking. These authors
also emphasized the notion that the goal of critical thinking is to make sound judgments
based on sound reasoning and, in thinking critically, one needs to be open-minded.
Commenting upon the characteristics of a critical thinker, Siegel (1998) asserted that the
critical thinker is one who is moved by reason and not by emotions. Richard Paul (1992: 282)
also exemplifies the attributes of a critical thinker as: ‘a passionate drive for clarity, accuracy,
and fair-mindedness, a fervor for getting to the bottom of things, to the deepest root issues, to
listening sympathetically to opposite points of view, a compelling drive to seek out evidence,
an intensive aversion to contradiction, sloppy thinking, inconsistent application of standards,
a devotion to truth as against self-interest- these are essential commitments of the rational
person.’

Yue Lin (2018) mentions John Chafee (cited by Facione et al. 2000:65), who stated
that a critical thinker is not merely someone who is able to reflect, analyze, and explore but
one who opts for thinking in these advanced and sophisticated ways. To wrap up, these
definitions demonstrate that for people to be critical thinkers, a positive and open-minded
attitude, internal motivation, which is widely known as a disposition, relevant skills, and
knowledge of how to use these skills are all required.
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Bloom’s Taxonomy

As mentioned earlier by Lizarraga et al. (2010) and Swartz (2003), thinking skills are
essential skills for students in order to achieve success in their academic, professional, and
social lives. Martin and Halpern (2011) have also appealed to incorporate critical thinking to
be the core part of the education system. Learning critical thinking skills helps students to
select relevant information, to generate and evaluate the received information, to frame one’s
own right decisions at the right time, and thus become better problem-solvers and decision-
makers. Researchers in this field have provided much critical thinking taxonomy that can be
utilized in education for the betterment of students. One such taxonomy is Bloom’s
taxonomy. In 1956, Benjamin Bloom headed a group of educational psychologists who
developed a classification system for levels of cognitive skills and learning behavior. The
classification system they created is often referred to as Bloom’s Taxonomy. The word
taxonomy means classifications or structures. Bloom’s Taxonomy categorizes thinking into
six cognitive levels of complexity.

BLOOMS TAXONOMY

Assessing theories; Comparison of ideas;

EVA& ION Evaluating outcomes; Solving; Judging;
Recommending; Rating

Using old concepts to create new ideas;

Design and Invention; Composing; Imagining;

Inferring; Modifying; Predicting; Combining -

Identifying and analyzing patterns;
ANALYSIS Organisation of ideas;
Using and applying knowledge;
Using problem solving methods;
i ing; Designing; Experi
W Understanding; Translating;
. Summarising; Demonstrating;

recognizing trends
Discussing
Recall of information;
Discovery; Observation;
Listing; Locating; Naming ” -

Figure 3:Original Bloom’s Taxonomy

In the old version of Bloom’s Taxonomy, the categories are arranged from simple to complex
level and from concrete to abstract. The classification is often referred to a progressive climb
to a higher level of thinking i.e. from knowledge to evaluation. The basic or lower level of
thinking in the taxonomy deals with simple knowledge, its acquisition or understanding and
its application. Analyzing, combining and evaluating are higher order thinking skills in the
taxonomy.

Blooms Taxonomy Blooms Taxonomy - Revised

Synthesis Evaating

Analysis Analyzing

Application Applying

Comprehension Understanding

Knowledge Remembering

Figure 4:Changes in Bloom's Taxonomy

Volume 13 Issue 1 A Peer-Reviewed Journal www.ijells.com



April 2024 99 ISSN 2278 0742

The level of complexity increases as one navigates from one level to another higher level.
Finally, reaching the highest level i.e. evaluation. The figure above shows changes made in
the new version.

A revised Bloom’s Taxonomy with a title A Taxonomy for Teaching, Learning, and
Assessment was published by a group of cognitive psychologists, curriculum theorists and
instructional researchers, and testing and assessment specialists in 2001. During the 1990’s,
Lorin Anderson and a group of cognitive psychologists updated the taxonomy. The changes
they made can be divided into three categories: structure, terminology and emphasis. For
example: the lowest level of the original taxonomy i.e. ‘knowledge’ was renamed and
classified as ‘remembering’ because knowledge is an outcome of thinking but not a form of
thinking. The higher and the highest level of the old taxonomy were swapped in to the new
version. The revised taxonomy moved down the level of evaluation stage down and the
highest level of the revised taxonomy becomes ‘creating’. The following is the figure of the
revised version of Bloom’s Taxonomy (2001).

Bloom’s Taxonomy
Produce new or original work
e Design, construct, j e, develop, , author, il
Justify a stand or decision
eva I u ate appraise, argue, defend, judge, select, support, value, critique, weigh

Draw connections among ideas
differentiate, organize, relate, E , distii

a n a Iyze experiment, question, test .
- - Use information in new situations
apply

execute, solve, use, , interpret, operate,
schedule, sketch
understand

Explain ideas or concepts
classify, describe, discuss, explain, identify, locate, recognize,
report, select, translate

Recall facts and basic concepts
define, duplicate, list, memorize, repeat, state

Figure 5:Revised Version of Bloom's Taxonomy (2001)

The new terms are defined as:

Level Description

Remembering | Retrieving, recognizing and recalling relevant knowledge from long-term memory.
This level is just recalling previous learned knowledge.

Understanding | Comprehending and constructing meaning from oral, written and graphic messages
through interpretation, classification and summarizing, comparing and inferring.
This level demonstrates the understanding of the information by explaining its
concepts or ideas.

Applying This level deals with the implementation or carrying out or using the acquired
knowledge or information in another similar situation.
Analyzing This level deals with deconstructing the received information into parts and with the

study of the relationship of the parts with one another and to the whole. It also
includes organizing and attribution.

Evaluating This level is about making decisions or judging knowledge or the information based
on criteria and standards through checking and critiquing.
Creating This level is about putting elements together to form a coherent or functional whole

into new form or pattern or structure through generating and planning. This includes
producing innovative ideas, products or perceptions based on the learnt knowledge
or gained information.
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Television Commercials as Authentic Material
Marshall McLuhan (Understanding Media 1994: 232) says:

The historians and archaeologists will one day discover that the ads of our
time are the richest and the most faithful daily reflections that any society ever
made in its entire range of activities.

McLuhan put forward a perspective that advertisements/commercials are the potent daily
reflections of our society because they are enriched with our routine life and socio-cultural,
economic, and political issues. In this sense, TV commercials are the richest and most
authentic document portraying human life belonging to a particular culture or country. TV
Commercials are short video clip that uses both visual (what you see) and aural (what you
hear) input with the purpose of convincing their target audience to buy a product or a service.
TV commercials are considered to be the most effective form of advertising or
communication to a mass audience. Mostly, TV commercials tend to appear repetitively
during popular TV programs and are equally charged for day or night time depending on
which channel they are shown. The duration of commercials ranges from 30 to 90 seconds
per ad film. The majority of TV commercials feature a song or a jingle accompanied with
music or dance or a series of events performed by actors, dialogues or scenes are shown that
viewers will soon relate to the product. Commercial advertising is mostly done by the
advertising agencies on the behalf of a company or any other organization. It is connected
with buying or selling of products or services. Different types of media can be used to deliver
these messages, for instance, newspapers, magazines, TV, radio, billboards and e-mail spam.
In this kind of advertising, commercial advertisers seek to leverage the consumption of the
product or its market by repetition of the ad or the product’s name either through branding or
testimonial with the intention and efforts to strike the minds of consumers and persuade them
to use or buy the product.

Since television commercials are produced by the people for the people to perform
some social function in society, they can be used wisely for language learning purposes. If
exploited wisely, they can become effective and potential teaching material in language
teachers’ toolboxes. Karpova (1999) and Lawrence (1987) pointed out the benefits of
integrating authentic materials ranging from print to audio-visual by stating that it helps
students/learners to communicate naturally and encourages them to become critical thinkers.
Lawrence (1987:837) stated that TV commercials ‘provide a refreshing alternative to the
traditional textbook’. TV commercials can provide a treasure trove of language learning
opportunities. Commercials are short, funny, entertaining, persuasive, informative, and
memorable acts of communication that not only capture their audience's attention but also
have the ability to capture the attention of language learners of all levels. Commercials can
help students/learners develop their critical skills along with stimulating their socio-cultural
linguistic abilities. TV commercials can aid in satisfying the needs of diverse multilevel or
mixed-ability classes because their visual features greatly increase students'/learners’
comprehension. As cited in Multilevel and Diverse Classrooms (2010), Chapter-6: Go to
Commercials: Using Television Commercials in Multilevel EFL Classrooms, a tiny group of
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TV commercial researchers (Erkaya,2005; Smith & Rawley, 1997; Davis, 1997) has
recommended the use of commercials in language learning for years. TV commercials have
the potential to improve listening skills and leverage the motivation of students/learners.
According to Mishan (2005), ‘the audio-visual appeal of commercial/advertisement targeted
at the consumer and the combination of linguistic simplicity and semantic complexity makes
them ideal subjects for language study by learners of all levels.” Mishan (2005) presents a
certain set of principles for the use of commercials/advertisements for language learning.

They are:

e Exploit the appeals of advertisements/commercials.

e Exploit the linguistic density of commercials.

e Exploit intertextuality as a ‘way into’ other discourse types.

e Exploit the affective appeal of commercials, e.g., emotions like sex, humor, and fear,
through audio and visual components.

e Exploit the advertisers/commercial creators’ strategies for creating interest like enigma,
information, eutopia, etc.

e Analyze cultural behaviors and values indirectly stated in the commercial/advertisement.

e Advertising is the litmus paper of society. It analyzes societal changes and trends
portrayed in commercials/advertisements.

Finally, according to the author, the exploitation of the linguistic and cultural potential of
commercials in language learning is unmarred by any other material.

Rationale for Using TV Commercials in Language Classrooms

The literature on authentic materials provides several reasons to incorporate authentic
materials in language classrooms. Lutcavage (1992), (quoted in Picken, 1999:250) gives the
first reason that they are authentic and up-to-date. Lynch (1985:119) and Davis (1995:1)
affirm that TV commercials are short, focused, and thematic in content. They display various
characteristics like limited duration, i.e., snippet length, repetition, and completeness of story.
According to Picken (1999:249), commercials introduce specific vocabulary. Smith and
Rawley (1997:2) stress the fact that the language of advertising/commercial exposes learners
to different kinds of registers, reduced speech, idiomatic expressions, and supra segmental
features like intonation and stress. Further, the authors state that commercials acknowledge
learners with different accents and dialects of English or, in other words, Englishes. The
comprehension of commercials or advertisements is made easier for the learners/students
because of their audio-visual features, verbal and non-verbal language, and the context. The
commercials help learners/students to understand the values, beliefs, gender roles, customs,
preferences, and lifestyles of the people shown in the commercial and their culture and thus
help to understand trans-cultural issues. Commercials help learners/students to communicate
in the target language in a natural way. They help learners/students to engage in critical
thinking. McGee and Fujita (2000), as cited in Tuzi & Mori (2008), emphasize that teachers
can use the original intent of the commercial and the cultural elements therein to teach culture
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and critical thinking. Finally, according to the findings of Chavez (1998), commercials
motivate learners/students since they enjoy them. Students view television commercials as
authentic materials as an essential tool for language learning.

Research Methodology

The research method used for this research study is Quasi-Experimental research design. The
key feature of this research design is that one cannot do random assignment of participants
into groups. Under this research design, the pre-test post-test non-randomized control group
design was chosen. In this type of research design, pre-test and post-test are administered on
both the groups but without random assignment of the participants. Only the experimental
group received the treatment or teaching intervention.

The participants chosen were first year semester-11, B. Ed in English under graduate
students of H. M. Patel Institute of English Training and Research, Vallabh Vidyanagar,
Anand, Gujarat. The total number of students participants participated in the research study
was 30 in both the control and the experimental group. The Sem-IV B.Ed in English
undergraduate students (N=30) as the control group and Sem-Il B.Ed in English
undergraduates students (N=30) as the experimental group were selected through
convenience sampling. A pre-test and post-test were conducted before and after the
intervention program. The intervention program was conducted on the participants of the
experimental group only. During the intervention program, selected commercials were shown
and tasks were given to the participants of the experimental group. And, then the post-test
was given to all the participants after the completion of the intervention program to figure out
their development in critical thinking skills. Apart from these, other research tools like
questionnaires, semi-structured interviews, and feedback forms were also used to enrich the
research study.

Findings: Quantitative Analysis

The quantitative analysis of the research study, as aforementioned, includes the pre-test and
post-test non-randomized control group design along with the intervention program given to
the experimental group. The paired sample t-test was done to analyze the results of the
intervention program on students’ scores on the Authentic Material for Language Instruction
(AMFLI). A statistically significant increase was noted in AMFLI scores from Pre-test (M=
19.23, SD= 4.89) to Post-test (M=25.53, SD = 2.95), t = 6.17, df = 29, p < .05 (two-tailed). In
other words, a statistically significant difference in the means was observed. The mean
increase in AMFLI scores was 6.3 with a 95% confidence interval ranging from 4.21 to 8.38.
The eta squared = 0.56 indicated a large effect size of the intervention.

Also, the increase in the critical thinking skills of the student participants of the
experimental group is graphically presented below. The graph shows skill-wise analysis
within the group:
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EG: within group Analysis
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Graph 2: student-wise analysis of pre-test and post-test scores within the group

The overall analysis of the test scores is given below:
Analysis of Critical Thinking for a Sample Size of 30 Students

Total students 30
Gain in Critical Thinking 26
Loss in Critical Thinking 3

No change in Critical Thinking 1

Rise in Critical Thinking (in %) 87
Fall in Critical Thinking (in %) 10

No change in Critical Thinking (in %) | 3
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The above table is presented in the pie-chart below:

Analysis of Critical Thinking

B 87% Gain in Critical Thinking
B 10% Loss in Critical Thinking

03% No change in Critical Thinking

The above analysis shows very clearly that the increase or difference gained in the test scores
is not by any chance but due to the intervention programme offered to the students’
participants of the experimental group.

According to the comparative analytical study between the experimental and the control
group, it was found that the experimental group mean increase in AMFLI scores was 6.3 as
against( -.37) the mean decrease in AMFLI scores of the control group. In other words, a
statistically significant difference or increase was observed in the means of the experimental
group whereas, no statistically significant difference was observed in the means of the control
group. Hence, the means of the control group were same. The difference in the mean scores
of the experimental group indicated that there was higher level of development found in the
AMFLI scores of the students’ participants as compared to that of the control group students’
participants. The observed improvement was not due to chance but due to the intervention
programme which was offered to the students’ participants of the experimental group. The
obtained eta squared value confirmed the large effect size of the intervention programme.
Moreover, the p value (two-tailed) obtained of the experimental group was .000 which was
substantially smaller than the specified alpha value of .05, that is, a =0.05 as against that of
the control group whose p value (two-tailed) obtained was larger than the specified alpha
value of .05. In simple words, the experimental group p value is p < 0.05 and the control
group’s p value is p > 0.05. The hypothesized mean difference was ‘0’ which means that it
was assumed that the means of the group are equal. But on the basis of the mean score
calculated and the obtained p-value through the T-test, it was concluded that there was a
statistically significant difference in the mean of the test scores at pre-test and post-test of the
experimental group and there was no statistically significant difference in the mean of the test
scores at pre-test and post-test of the control group. Hence, the hypothesis that critical
thinking skills of undergraduate students can be developed with the help of authentic
television material is thus accepted.
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Conclusion

English language teachers have a vast variety of teaching materials around them. Teachers
can make use of commercials or other kinds of authentic television materials in their day -to-
day teachings in order to make their sessions more interesting and griping. Such kind of
teaching materials can be used to address students with different learning needs, abilities and
level since heterogenous classrooms are found more in the Indian Educational System. Only
one thing matters the most is that it requires extra efforts and time consumption when used
for the language teaching purposes. Also, the form of commercials or authentic television
materials should be kept and used in its original form and not modified at all. Thus,
sometimes, teachers feel that commercials are more expensive, time consuming and requires
additional efforts on their part. Commercials or authentic television materials are not easy to
access in their original form. This also worsens the problem for teachers to utilize them in
their language classroom teachings. The process model for teachers will be helpful to them in
choosing and utilizing authentic materials or authentic television materials for their language
teaching purposes in the classroom. The eight stages of the process model of selecting
authentic materials for teachers are explained below:

Stage-1: The teacher should keep in mind their students’ age, needs, interests, goals,
socio-economic educational background, learning level or syllabus and their familiarity
with digital tools.

Stage-2: Entering the physical/digital world

Stage-3: The teacher should be familiar with one’s own knowledge of digital tools and
should be ready for personal development.

Stage-4: Then, the teacher should select the apt kind of authentic material and digital tools
for students from the vast arena of authentic materials around them.

Stage-5: Thereafter, the teacher should design one’s own teaching session/s. That is,
developing teaching tasks and micro-tasks for their students/ learners.

Stage-6: Deliver the teaching.

Stage 7: The teacher should also introspect and evaluate one’s own teaching not only from
the professional point of view but also from the students/learners’ perspective.

Stage-8: Finally, the teacher should modify one’s own teaching and continuously update
one’s own database of knowledge, digital tools, and digital platforms.

The one important thing to be cautious of while using authentic materials in the language
classroom is that their original form should be retained and not modified at all. Hence,
teachers can make use of authentic materials or authentic television to their fullest and enjoy
the teaching-learning process with their students/learners in the classroom.
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Analysis of ESL in the Prevailing Ambience: A Case Study of the UG

Learners of Western Odisha
Rajendra Rana

Abstract

Knowing the rules of a language is an important aspect of the process of learning a language.
By using the “kernel structures” one can produce an infinite hnumber of correct sentences of
that language, and can also distinguish a grammatically correct sentence from an incorrect
one. But just knowing the structure and producing sentences mechanically is not enough.
Text without a context is like a bird without wings and hence, learner of a language is also
expected to use the language in appropriate contexts. The very essence of language is that it
serves as a means of communication; it is a social interaction among people using language
symbols in phonic or written symbols. Thus the social context is the space in which the bone-
like syntax and the lexis of language assume true flesh and blood. English is constitutionally
recognized as an associate national language in India. It is taught as ESL in schools, colleges
and Universities. As a subject, it is not expected to be made compulsory in Higher Education.
But as some incompetency continues even after school education, English has remained a
compulsory subject even in UG level. Despite identical syllabus and study materials each
learner possesses innate capacity of learning. Certain psycho-social, economic, cultural and
linguistic factors affect ESL of bilingual and multilingual setting of India. The present case
study is a modest attempt to study the prevailing socio-linguistic and cultural ambience
affecting ESL learning of UG learners of Western Odisha which is the sphere of study.

Keywords: ESL, UG Level, Case study, Ambience, Respondents, Socio-linguistics, Western
Odisha etc.

Introduction

The Britishers left India but not their language .English is no more a foreign language rather
a window to the world outside as per the words of Pt Jawaharlal Nehru. Since the
independence of India there have been a lot of debates and discussions so as to determine
the need for teaching English in India and many a commission have been set up to study it. In
spite of oppositions from many corners from time to time English remains a part of syllabus
in schools and colleges. It enjoys the status of second language in the country. At present, it is
recognized as the Associate National Official language and as a Link language among
different parts of the country. Study of English is a compulsory component at UG level be it
science, commerce, humanity or technical stream. Further, it is the medium of instruction in
most parts of the country for all basic sciences, humanities and social sciences. There is
always an intellectual craze for English in the bilingual and multilingual India. The
educational landscape of Western Odisha too is no exception to the foregoing general
remarks on the state of education in India.
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The term Western Odisha is used to imply ten districts i.e- Bargarh, Balangir, Boudh,
Jharsuguda, Kalahandi, Nuapada, Sambalpur, Subarnapur, Sundargarh and Athmalkick
subdivision of Angul districts. Here, it is taught as ESL (L2), MT being the L1,
Hindi/Sanskrit as L3. In spite of identical syllabus and study materials the achievement of all
learners is not identical, thanks to the individual differences. External conditions and socio
linguistic and cultural factors affect the ESL learning situation in Western Odisha and
difference in achievement level is noticed from learners to learner. English plays an important
role in the prevalent education system of India. It is not only the medium of instruction at UG
level, but also a bridge between higher secondary and postgraduate stage. Earlier UG Level
was three years like first year, second year and final year but as per NEP-2020 it became four
years. Till now there are a lot changes taken place in syllabus, curriculum, method of
teaching etc and so forth. CBCS (Choice Based Credit System) has been implemented since
the Academic Session-2016-17 at UG level. The common pattern CBCS has been introduced
throughout the state. However, it is disheartening to note that the UG learners of Western
Odisha don't show any uniformity in attainment of competencies in ESL learning. They often
fail to speak English fluently and accurately. Most graduates are not even able to draft an
application in English. They may also prefer Odia medium in their University Examinations.

Factors Affecting ESL Learning

The atmosphere of ESL learning of the UG learners in Western Odisha is affected by various
determinants. Degree colleges and the UG learners themselves are an important socio-
linguistic factor that affects ESL learning situation in a multilingual base in western Odisha.
All the degree colleges along with the UG learners are not uniform. Heterogeneity stands out
clear with the category of colleges like government, government-aided and private
institutions. While there are some colleges with adequate infrastructure, many colleges run
with meager human and material resources. Even there are instances of interior degree
colleges having no infrastructure at all, except the building and the human resources. The UG
learners of urban, suburban areas are smarter and more advanced than the UG learners of
interior degree colleges. So accordingly ESL learning is affected. In such case teaching ESL
may not be up to expectation.

Having different streams like Arts, Science and commerce hampers ESL learning.
Most of the degree colleges of western Odisha provide teaching in Arts only. Comparatively,
being slow learners the students of humanities fail to learn English as quickly as those of
Science and Commerce. Further, students having English as an Honors Subject are better
than others in ESL learning.

Age group is also another dominating factor in ESL learning. The UG learners are
from the age group of 18 to 23years of the age group. Uniform age group is not possible.
Psychological nervousness and narrow mindedness come to junior learners. It may affect the
ESL atmosphere at degree level.

Gender discrimination is a cultural factor that plays a dominant role in ESL learning
situation. Girls are socially more restricted than their counterparts. Some social taboos hinder
girls’ education. As a result they get less access to ESL learning. The Christians have access
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to missionaries and their convent schools and hence English learning is often better than their
counterparts.

It is of no surprise that the native languages too have come all the way pulling back
the tempo of learning English. While learning ESL Muslims give priority to Hindi where as
the Hindu UG learners prefer walking to the platform of L2 through the corridor of Odia and
Sambalpuri/Koshali. In spite of equal type of classroom environment provided to the UG
learners their dissimilarity may be attributed to the background of their caste and, sub-caste.
Caste is a social dominant that determines ESL learning situation.

Location or area of the degree colleges is a determinant geographical factor that
affects ESL learning situation i.e. rural, urban and suburb. Urban UG learners are smart,
advanced, updated and better language learners than the rural ones. Environmental influences
cannot be avoided.

Mother-Tongue Interference (MTI) is a dominating linguistic factor that affects the
ESL learning situation in western Odisha where Odia and Sambalpuri/Koshali are used. Over
generalization grammatical rules of MT affects ESL learning. Pronunciation and sentence
structures are particularly affected by Mother-Tongue.

Educational achievement of family members is an important socio-linguistic factor
that affects L2 learning situation. Family culture matters a lot. There is a picture of
discrimination regarding literacy of the family members. Western Odisha is a prototype of
multi-lingual India where the UG learners can speak more than three languages like Hindi,
Odia, English, Sambalpuri/Koshali. It becomes natural that learners have propensity towards
L1 and L3 but they take ESL learning just as burden. Thus, they are handicapped in ESL. In
case of Odia, Sambalpuri/Koshali, they have at least a satisfactory base in reading and
speaking but lack the speaking skill in English.

Language ability of family members is a social factor that affects ESL learning
situation. Comparatively, there is paucity in English language ability which has a bad impact
on UG learners’ ESL learning.

Medium of instruction at degree level moulds the career of a learner. Majority of the
UG learners are the product of Odia medium schools. Comparatively, the Odia medium
learners are theoretically (grammatically) sound where as English medium learners are fluent
in speech and their get up as English gentlemen. The former are better in syntactic, semantic
and lexical aspect where as the latter lack these faculties. Thus well balanced learners of ESL
are rare occurrences.

The lecturers of rural degree colleges adopt bilingual method of teaching as per the
convenience of learners. They even impart the lessons in Odia. ESL setting is nightmare for
them. Deformity is found in college and university level. Most of the college teachers, in their
off class hours, become informal to put aside English in ordinary conversation and prefer
mother-tongue for the purpose. This being the harsh reality, ESL conducive environment is
unimaginable.

Learners concerned thus interact with peers, friends, classmates, and also with the
college-teachers in their MT (Mother-tongue) in the classroom during class hours and
outside. Picture of English phobia in UG learners is visible. Importance of English learning is
increasing by and by but the miserable condition of ESL learning among the UG learners is
due to the non-availability of a conducive atmosphere around them. They have
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misunderstanding in their psyche. They are not scientific in their aptitude for and attitude
towards English as a Second Language.

Remedial Measures and Pedagogical Suggestions

In order to bring uniformity among the UG learners uniform financial assistance should be
provided to all degree colleges. Orientation and refreshers courses of the teachers to teach
should be organized ESL at regular intervals.

A monthly interactive session among the learners in college level may be conducted
at different venues from time to time. Harmonious relationship among all the three years of
UG learners should be built so that a friendly atmosphere for a conducive ESL learning
situation in all the degree colleges can be developed. Positive mindset for ESL learning must
be encouraged. Learn and let-learn attitude must be created. They can learn beyond time and
place. There must be proper co-ordination and cooperation among all for academic interest of
the UG learners.

The college authorities along with the ESL course framers have got to be meticulous
while introducing study materials of language system. Age is no more a bar for ESL learning.
Interactive sessions among the different age groups are held by organizing discussions,
debates, forums, seminars, Group-Discussions etc. Learners must be saved from
psychological nervousness and narrow-mindedness.

Gender-bias is to be replaced by progressive idea of equality to receive and respond.
No pressure from the side of parents, guardians should be entertained. Language zest is to be
replaced by communicative temper.

No religious discriminations should be placed among the UG learners. Religious
tolerance is essential with cooperation, fellow-feeling and harmony. Narrow outlook should
be replaced by global outlook. Exchange of ideas through discussion, sharing and interaction
etc. can make ESL learning interactive and communicative.

The degree college authority, MC(Managing Committee) and the staff should take
initiative to build up confidence in the psyche of SEBC, SC, ST UG learners most of whom
happen to be first generation learners of the farming families. Crossing the boundary of
inferiority complex harmonious relationship should be encouraged.

Direct Approach or Communicative Language Teaching should be adopted by the
degree college teachers in place of the Grammar-Translation Approach. The language
teachers should motivate the UG learners for ESL learning as far as practicable. A conducive
ESL ambience is must.

The government of Odisha should open its hands through different grants to promote
ESL learning situation by installing language laboratories, smart-class rooms, etc. PTA
(Parent Teacher Association) should be organized at all degree colleges, orientation programs
for the parents and guardians should be organized so that they allow their wards to grow
independently.

Family members and teachers should encourage and inspire the UG learners for ESL
learning. Teachers should be the role models in speech, accent, voice modulation, syntactic,
semantic, lexical items and the four basic skills of listening, speaking, reading and writing.
Maximum use of English will serve the purpose of effective communication.
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Teacher-centric teaching should be replaced by the child-centric approach. Teacher should be
a facilitator as per the need of the learners for a conducive ESL learning situation. Role of
teachers’ language use in class hours plays an important role. It has a special charm and has
no substitute. Education should not be commercialized through mushrooming of private
coaching centers and tutorials. Quality should be given priority rather than quantity.
Interactive or communicative learning with peers can be possible by organizing debate,
discussion, extempore speech, mock-interview etc. in English.ESL learning is an open-ended
learning. Teachers’ role should be that of facilitators like the role of the directors behind the
screen. Class should be divided into small groups and also individual attention should be paid
on the slow learners.

Book reading habit is the best way of ESL learning. The syllabus designers, text-book
makers, curriculum framers should prepare books to cater the requirement of the UG learners.
Parents, teachers should motivate the learners for writing in English so that they can improve
their creativity. ESL learning can take place beast in daily newspaper reading. They should
also be motivated to cultivate the habit of listening to good conversation in English both on
the radio and TV. They should not be confined themselves to entertainment rather they
should be shrewd enough in choosing English TV serials. English is the preferred language
for computer and internet.

The government should take initiative for more and more connectivity to all the
degree colleges of the remote areas in western Odisha. Remedial classes should be organized.
They should be target oriented. Self-learning is the best way for self-improvement. They
should read the dailies, world classics, various magazines and journals which may be
provided by the college libraries. Listening BBC radio and watching DD news are also
helpful. They can take the help of modern gadgets like mobile phones, smart classrooms,
language lab, recorder, ICT projector etc. Virtual online mode of teaching, blended mode of
teaching should also be introduced into the classroom situation keeping pace with emerging
Indian society of 21% century.

Conclusion

Thus, for creating and promoting a conducive ESL ambience in all degree colleges of
Western Odisha a collaborative effort of the UG learners, the teachers, college and university
authorities, the MC members, the PTA members, the elite, people of the community, syllabus
designers, curriculum framers, text book writers and above all the government is highly
essential. Platforms must be set up by these intellectuals who can with soul and heart
deliberate extensively and intensively on all the challenges of socio-linguistic, cultural,
economic, geographical, educational factors affecting ESL learning situation in Western
Odisha. Keeping abreast with the emerging global trends of English in the 21st century,
Western Odisha also has to move ahead leaving behind all that have been pulling her back
from past All efforts from all sides should be made so that the UG learners of Western
Odisha can be benefitted immensely from English language which has made global
phenomena like globalization, liberalization and privatization easy and achievable. Then sky
is the limit for them. The UG learners are more challenging in the global market. They can
cherish their dream with the help of ESL. They can take all the advantages of English as a
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global language, an international language, lingua-franca, language of international trade and
commerce, as library language, as language of mass-media and communication, as window to
the world outside, as an official language, as an associate language, as language of legal
system, as the medium of instruction, as language of power, as language of literature and
knowledge etc and so on. If the UG learners save ESL, it will save them in return. The
visionaries of India were not wrong keeping English in India. They were fore sighted placing
English as ESL in the multi-lingual setting of India.
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